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Overview and Resources 
 
Do the “arts,” such as visual arts, music and dance, fit into the Lewis and Clark expedition? Yes! 
In President Thomas Jefferson’s letter of instructions, he asked that “with great pains and 
accuracy” the latitude and longitude be noted for “places & objects distinguished by such natural 
marks & characters of a durable kind” that they would be easily recognized by other people. In 
the journals, Meriwether Lewis and William Clark also drew field sketches and pen and ink 
drawings of various plants, fish, birds and animals which they saw, especially those new to them. 
The captains provided President Jefferson with descriptive and simple yet effective drawings 
showing several aspects about the material culture of several Native American societies which 
they encountered. All of these illustrations found in the journals are very helpful to us, and aid 
our understanding of their written passages. President Jefferson understood the value of the arts 
to culture and people. But a question still remains: Why was there no artist on the expedition? 
 
Music and dance played an important role in the morale of the members of the Corps of 
Discovery, in holiday celebrations on the journey, and as a diplomatic tool. The different Native 
American cultures the expedition encountered also demonstrated a variety of musical and dance 
expression. 
 
There was a varied range of musical experience among the people associated with the Lewis and 
Clark expedition. President Jefferson had opportunities to attend evenings of classical music and 
dance in the city of Washington, and places such as Philadelphia, PA and the cultural centers in 
Europe. Lewis also could have gone to these formal occasions in the eastern United States. Most 
of the expedition members were frontiersmen from various ethnic backgrounds—such as 
Scottish, Irish, French, German and Native American. They would be more familiar with church 
and folk music and dance. Pierre Cruzatte was not only a good boatman, but he was also the 
expedition’s best musician. He played the fiddle. Even after a hard day’s work, the journals tell 
us about many evenings when the members of the expedition sang and danced to his fiddle 
music. 
 
It is amazing how music was an important element to the routine of the Corps of Discovery. It is 
also central to many aspects of our lives today. 
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Student Opportunities 
 

1. Read selected quotes from the journals of the Lewis and Clark expedition. 
2. Examine art and art styles by well-known artists who use the Lewis and Clark expedition as 

material for their works. 
3. Experiment with several traditional natural mediums and pigments. 

4. Create original art and a mural. 
5. Compare period classical, folk, Native American and black slave music. 

6. Perform and/or recreate period music and dance. 
7. Gain awareness about the aspects of art and music in Native American culture. 

8. Give presentations, work individually and in teams. 
9. Maintain their own journals and glossary of Lewis and Clark words and terms. 
 
Helpful References 
 
In this guide: 

Appendix A: Maps and Timeline for the Lewis and Clark expedition 
Appendix B: People of the Lewis and Clark expedition, Biographical sketches for: Thomas 

Jefferson, Pierre Cruzatte, Francis Rivet 
 
In this unit: 
Hunt, Robert R. “Merry To the Fiddle: The Musical Amusement of the Lewis and Clark Party,” 

We Proceeded On, Vol. 14, No. 4. Great Falls: Lewis and Clark Trail Heritage Foundation, 
Inc., November 1988. 

Mussulman, Joseph A. “The Greatest Harmony: Meddicine Songs on the Lewis and Clark Trail,” 
We Proceeded On, Vol. 23, No. 4. Great Falls: Lewis and Clark Trail Heritage Foundation, 
Inc., November l 997. 
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Helpful Resources 
 
Books and Articles: 
Blumberg, Rhoda. The Incredible Journey of Lewis and Clark. New York: William Morrow & 

Co., Inc., first paperback edition 1995. 
Cavan, Seamus. Lewis and Clark and the Route to the Pacific, World Explorers: The Second 

Great Age of Discovery Series. New York: Chelsea House Publishers, I 991. 
Cooper, Nancy. “A Remedial Researcher’ s Pursuit of a Fiddling Founding Father,” We 

Proceeded On, Vol. 21, No. 2. Great Falls: Lewis and Clark Trail Heritage Foundation, 
Inc., May 1995. 

Cripe, Helen. Thomas Jefferson and Music. Charlottesville: University Press of Virginia, 1974. 
Cutright, Paul Russell. “Meriwether Lewis’s ‘Coloring of Events’,” We Proceeded On, Vol. 11, 

No. 1. Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., February 1985. 
DeVoto, Bernard, ed. The Journals of Lewis and Clark. Boston: Houghton Mifflin Co., foreword 

copyright 1997. 
Duncan, Dayton and Ken Burns. Lewis and Clark: The Journey of the Corps of Discovery. New 

York: Alfred A. Knopf, 1997. 
Eaton, Diane and Sheila Urbanek. Paul Kane’s Great Nor-West. Vancouver: University of 

British Columbia Press, 1995. 
Hitchcock, H. Wiley. Music In the United States: A Historical Introduction. Englewood Cliffs: 

Prentice Hall, Inc., 1969. 
Moulton, Gary E., ed. The Journals of the Lewis and Clark Expedition, Vols. 2-13. Lincoln: 

University of Nebraska Press, 1986-2001. 
O’Flynn, Anna C., Frederic Burget and Libushka Bartysek. Folk Songs of Old Vincennes. 

Chicago: H. T. FitzSimmons Co., Inc., 1973. 
Rowley, Gill, ed. The Book of Music. Englewood Cliffs: Prentice Hall, Inc., 1978. 
Rublowsky, John. Music In America. New York: Crowell-Collier Press, 1967. 
Weaver, Paul, ed. The Western Paintings of John Clymer. New York: Peacock Press / Bantam 

Books, 1977. 
Whiteford, Andrew Hunter. North American Indian Arts. Golden Guide Series. Racine: Western 

Publishing Co., Inc., revised edition, 1990. 
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Video Tape: 
Artists who used the Lewis and Clark Expedition as a theme for their work: “The Lewis and 

Clark Expedition in Western Art” by Ginger Renner available from: Lewis and Clark Trail 
Heritage Foundation P. O. Box 3434, Great Falls, MT 59404 

 
Audio Cassettes: 

Jeffersonian music: “A Delightful Recreation: Music of Thomas Jefferson” and “Thomas 
Jefferson: A Life With Music” available from Colonial Williamsburg Foundation, P. O. 
Box 1776, Williamsburg, VA 23187–1776, (804) 220–7179. 

Period music and folk tunes: “Lewis and Clark by the Trail Band” available at Trails End 
Productions, P. O. Box 5, Lake Oswego, OR 97034, (503) 636–0740, e-mail: 
marvross@trailband.com. 

Native American music of the Northern Plains, “Winds of Honor,” available from Fort Clatsop 
Historical Association, 92343 Fort Clatsop Road, Astoria, OR 97103, (503) 861–2471. 

Native American music and sounds similar to those heard by the Lewis and Clark Expedition, 
“Sounds of Discovery,” available from Makoche, P. O. Box 2756, Bismarck, ND 58502, 
(800) 637–6863, website: www.makoche. com. 
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For Want of an Artist 
 
Why did the Lewis and Clark expedition not have an artist as a member of the party to help 
document the new sights they would find during the journey to the Pacific Ocean and back? 
Upon seeing the Great Falls of the Missouri River and writing a description of them in his 
journals, Meriwether Lewis commented about the need to have graphic or visual documentation 
of this scene. 
 

“... after wrighting this imperfect discription I again viewed the falls and was so 
much disgusted with the imperfect idea which it conveyed of the scene that I 
determined to draw my pen across it and begin agin, but then reflected that I 
could not perhaps succeed better than pening the first impressions of the mind; 
I wished for the pencil of Salvator Rosa [an artist] or the pen of Thompson [an 
author], that I might be enabled to give to the enlightened world some just idea 
of this truly magnificent and sublimely grand object, which has from the 
commencement of time been concealed from the view of civilized man; but this 
was fruitless and vain. I most sincerely regreted that I had not broght a crimee 
obscura with me by the assistance of which even I could have hoped to have 
done better but atlas this was also out of my reach; I therefore with the 
assistance of my pen only indeavoured to trace some of the stronger features of 
this seen by the assistance of which and my recollection aided by some able 
pencil I hope still to give to the world some fa int idea of an object which at this 
moment fills me with such pleasure and astonishment, ...” 

Lewis, l 3 June 1805 
 

“... again presented by one of the most beatifull objects in nature, ... the water 
decends in one even and uninterupted sheet to the bottom where dashing 
against the rocky bottom rises into foaming billows of great hight and rappidly 
glides away, hising flashing and sparkling as it departs ... I now thought that if 
a skillfull painter had been asked to make a beautiful! cascade that he would 
most probably have presented the precise immage of this one; nor could I for 
some time determine on which of those two cataracts to bestoe the palm, on this 
or that which I had discovered yesterday; at length I determined between these 
two great rivals for glory that this was pleasing beautifull, while the other was 
sublimey grand . ...” 

Lewis, 14 June 1805 
  
Was an artist considered a “luxury?” Would he have too much equipment? Would he slow the 
expedition down? These are questions for us to ponder. In more contemporary times, the Lewis 
and Clark expedition has become a dramatic theme for several famous western artists. 
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Most traditional Native American groups do not have a word for “art” or a profession of “artists” 
in the same way we know and understand these words today, even though they designed and 
decorated personal items, tools, ceremonial regalia and used symbols of cultural patrimony. They 
used the mediums found in nature which were available to them Examples of these mediums are 
charcoal, plant parts (flowers, leaves, bark, seeds) for dyes, crushed salmon eggs as an oil based 
for pigments, hide glue as a carrying base for pigments, earth pigments like ochre and kaolin, 
shells or seeds or day beads, animal parts like feathers, beaks, claws, hooves, porcupine quills 
and tails. 
 
Lewis and Clark saw these items in use. They noted these in the journals and even collected a 
number of decorated Native American objects to bring back to President Jefferson. An 
expedition artist would have given us a window with which to see the variety of Native 
American cultures encountered by the Corps of Discovery during their travels of 1804-1806 
across the west. 
 

1. In the long quote on the previous page (Lewis, 13 June 1805): 
a. Research what a “crimee obscura” (camera obscura) is. How might this item have been 

used or helped the expedition? 
b. Who were Salvator Rosa and Thompson? Where might have Lewis become acquainted 

with their work? 
2. Show the video, “The Lewis and Clark Expedition in Western Art” by Ginger Renner, about 

artists and their Lewis and Clark expedition theme paintings. 

a. Have students research the artists and comment on their styles and mediums of art. 
c. What styles and mediums of art seem to best depict the expedition themes? What style(s) 

and mediums of art might an artist have used if he/she had been on the expedition? In the 
early 1800s, Rococo was ending and French Neoclassical was beginning. 

d. Several of the artist who have created paintings on the Lewis and Clark theme, places 
along the route or Native cultures encounter by the expedition are: 

1) George Catlin 
2) Carl Bodmer 

3) Paul Kane 
4) Charles Russell 

5) John Clymer 
6) Robert Orduno 

3. If you had been the artist on the Lewis and Clark expedition, what types of scenes, activities 
or objects would you have drawn or painted? Why? 
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4. Find several examples of “art” for several of the Native American cultures encountered by 
the Lewis and Clark expedition. What are these items? How are they decorated? Have 
students research the different styles and mediums used by Native Americans in the various 
regional areas in which the Lewis and Clark expedition traveled. These regions are: Middle 
Plains, Northern Plains, Intermountain, Plateau and Lower Columbia River. Students will 
give an illustrated presentation to the class. 

5. EXPERIMENT with natural dyes and earth pigments on paper, cotton and wool fabrics. 
a. Each student will gather his/her own natural experimental materials. 
e. Write down every step of the process. You are creating the “how to’s” or the recipes 

through this experimental process. 
f. Prepare these in a variety of ways such as: crushing, boiling, pounding, or combining 

with other mediums (egg whites, clays, vegetable or animals oils, hide glues). Try some 
of the fabric dyes you prepare with mordants such as: salt or vinegar. 

g. How easy are these to make? How easy are they to use? 

h. Cut a sample of each item made into fourths. For the duration of a school term: 
1) Place one section in a dark drawer or cabinet. 

2) Place one section in a window where it will receive exposure to daylight. 
3) Place one section on an open surface in the room. 

4) Lightly splash or spray water on one section. 
i. Near the end of the school term, take the section out of the dark protected drawer or 

cabinet. Compare all four sections. 
j. How long do you think they will last? Are they subject to degradation from light, water, 

cracking or flaking? 
k. How do these mediums compare with our modem ones? 

6. Have students design and make a Lewis and Clark bicentennial poster or commemorative 
stamp. These need to be in a large format. Use 11” x 17” paper or poster board as a minimum 
size. Display these creations either in your school or a public building in your community. In 
this way, other people can enjoy the students’ art work about the Lewis and Clark expedition 
and the bicentennial commemoration. 
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Descriptive Words 
 
Since there was no artist on the Lewis and Clark expedition, the descriptive words and numerous 
colorful passages used in the journals create the scenes for us. We must rely on our active 
imaginations when reading the journals. 
 

“The Hills and river Cliffs of this day exhibit a most romantick appearance on 
each Side of the river is a white Soft Sand Stone bluff which rises to about half 
the hight of the hills, on the top of this Clift is a black earth on points, in maney 
places this Sand Stone appears like ancient ruins some like elegant buildings at 
a distance, Some like Towers ...” 

Clark, 31 May 1805 
 
“our camp is agreebly situated in a point of timbered land on the eastern border 
of an extensive level and beautifull prarie which is intersected by several small 
branches near the bank of one of which our camp is placed. the quawmash 
[camas plants with blue flowers) is now in blume and from the colour of its 
bloom at a short distance it resembles lakes of fine clear water, so complete is 
this description that on first sight I could have swoarn it was water.” 

Lewis, 12 June 1806 
 
The Corps of Discovery even described for us what they heard. “... a vast assemblage of little 
birds which croud to the groves on the river sung most enchantingly.” Lewis, 11 July 1806. 
Our imaginations and sense of taste are also peaked by “a butifull Duck and one of the most 
delicious in the world is found in Considerable quantities in this neighbourhood dureing the 
Autumn and winter.” Clark, 9 March 1806. This delicious duck is in contrast to the “pore elk” 
which made up most of the men’s diet during the winter of 1805-1806 at Fort Clatsop. 
 
In describing something new, William Clark often used comparison and contrast to reference 
things with which the readers were already familiar. Meriwether Lewis used a more scientific 
approach to his frequent lengthy descriptions of plants and wildlife and he used scientific jargon 
as shown in his description of the blooming plant, 
ragged robin (Clarkia pulchella Pursh). 
 
To most of us, this may be a long and technical passage just to describe one flowering plant. 
Since the expedition did not have either a scientist or an artist along on the two year four month 
journey to the Pacific Ocean and back, Lewis’ lengthy detailed descriptions, especially of things 
“new to science,” were treasures to the scientists at the American Philosophical Society in 
Philadelphia, PA. 
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Lewis’ Description of the Flowering Plant: Ragged Robin 
 

“l met with a singular plant today in blume of which l preserved a specemine; it 
grows on steep sides of the fertiles hills near this place, the radix is fiberous, not 
much branched, annual woody, white and nearly smooth. the stem is simple 
branching ascending, 1 ½ feet high celindric, villose and of a pale red colour. 
the branches are a few and those near it’s upper extremity. the extremities of 
the branches are flexable and are bent down near their extremities with the 
weight of the flowers the leaf is sissile, scattered thinly, nearly linear tho’ 
somewhat widest in the middle, two inches length, absolutely entire, villose, 
obtusely pointed and of an ordinary green. above each leaf a small short branch 
protudes, supporting a tissue of four or five smaller leaves of the same 
appearance with those discribed. a leaf is placed underneath each branch, and 
each flower. the calyx is a one flower spathe. the corolla superior consists of 
four pale perple petals which are tripartite, the central lobe largest and 
terminate obtusely; they are inserted with a long narrow claw on the top of the 
germ, are long smooth, & deciduous. there are two distinct sets of stamens the 
1st or principal consist of four, the filaments of which are capillary, erect, 
inserted on the top of the germ alternately with the petals, equal short, 
membranous; the anthers are also four each being elivated with it’s fillament, 
they are linear and reather flat, erect sessile, cohering at the base, membranous, 
longitudinally farrowed, twise as long as the filament of a perple colour. the 
second se of stamens are very minute are and placed within and opposite to the 
petals, these are scarcely persceptable while the are large and conspicuous; the 
filaments are capillary equal, very short, white and smooth. the anthers are 
four, oblong, beacked, erect, cohering at the base, membraneous, shorter than 
the fillaments, white naked and appear not to form pollen the is one pistillum; 
the germ of which is also one, cilindric, villous, inferior, sessile as long as the 
1st stamens, and marked with 8 longitudinal farrows. the single style and 
stigma form a peifect monapetallous corolla only with this difference, that the 
style which elivates the stigma or limb is not a tube but solid tho’ it’s outer 
appearance is that of a tube of a monopetalleous corolla swelling as it ascends 
and gliding in such manner into the limb that it cannot be said where the style 
ends, or the stigma begins; jointly they are as long as the corolla, white, the 
limb is cleft, saucer shaped, and the margins of the lobes entire and rounded. 
this has the appearance of a monopetallous flower flowing from the center of a 
four petalled corolla, which is rendered more conspicuous in consequence of 
the 1st being white and the later of a pale perple. l regret very much that the see 
of this plant are not yet ripe it is problem will not be so during my residence in 
this neighbourhood.” 

Lewis, l June 1806  
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Ragged Robin (Clarkia pulchella Pursh) 
 

 
 
 
(Adapted from Lewis and Clark Pioneering Naturalists by Paul Russell Cutright.) 
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1. Have students become the artists on the Lewis and Clark expedition. In their own journals, 
have the students draw the scene Lewis described in the following quote: 

“... my ears were saluted with the agreeable sound of a fall of water and 
advancing a little further I saw the spray arrise above the plain like a collumn 
of smoke ... again ... a roaring too tremendious to be mistaken for any cause 
short of the great falls of the Missouri. ... the water after falling over the preci 
pice beats with great fury; ... immediately at the cascade the river is about 300 
yds. wide; about ninty or a hundered yards the ... bluff is a smooth even sheet of 
water falling over a precipice of at least eighry feet, ...formes the grandest sight 
I ever beheld, ... the water after decending strikes against the butment ... to 
reverberate ... this butment of rock defends a handsom little bottom of about 
three acres which is deversified and aggreeably shaded with some cottonwood 
trees; ... in this wood there are several Indian lodges formed of sticks. ... I see 
several skelletons of the buffaloe lying in the edge of the water near the ... bluff 
which I presume have been swept down by the current and precipitated over this 
tremendious fall. ... from the reflection of the sun on the spray or mist which 
arrises from these falls there is a beatifull rainbow produced which adds not a 
little to the beauty of this majestically grand senery.” 

Lewis, 13 June 1805 
2. Have students become the scientists in Philadelphia. They will draw the “mystery animal” 

which Clark described in the quote below. 
a. The educator will read the quote to the class as each “student scientist” draws the 

“mystery animal.” Remember, Clark used comparison and contrast in many of his 
descriptions. 

 
“... this Anamale Burrows in the Ground and feeds on Flesh, Bugs & vigatables 
his Shape & Size is like that of a Beaver, his head mouth &c. is like a Dogs with 
Short Ears, his Tail and Hair like that of a Ground Hog, and longer; and 
lighter. his Interals like the interals of a Hog, his skin, thick and loose, his belly 
is White and the Hair Short, a white Streek from his nose to his sholders. The 
toe nails of his fore feet is ... long, &feet large; ... the hind feet Small and toes 
Crooked, his legs are short and when he moves Just sufficent to raise his body 
above the Ground ...” 

Clark, 30 July 1804 
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b. Have the class display all their drawings of the “mystery animal.” How creative are 
these? How active were students’ imaginations? Can anyone guess what the animal really 
is? 

 
Answer: BADGER 
 
 
 

 
 
 
 

 
 
 
 
3. Have students create what colors Lewis and Clark described in their journals. Use the 

handout: “Lewis and Clark Coloring the West.” Students may use colored pencils, pastels or 
watercolors to create their expedition color chart. 
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Lewis And Clark Coloring the West 
 
Name: ________________________________________________Date: ___________________ 
 
For the following examples, use colored pencils, or pastels or watercolors to create the colors 
you think Lewis and Clark were describing in their journals. 
 
Color Description from the Journals Your color creation 
 
“blue, lead-coloured grey” (gray squirrel) 

“colour of tanner’s ooze” (red squirrel) 

“light red brick” (several squirrels) 

“uniform light brick red gray” (prairie dog) 

“dun or ash colour” (grebe) 

“bright red bey colour” (young sandhill crane) 

“pale dove colour” (ring-necked duck) 

“bright dove coloured blue” (quail) 

“fine glossey bright indigo blue colour” (jay) 

“deep flesh coloured red” (salmon) 

“light reddish brown” (bear) 

“pale reddish brown” (coyote) 

“dark red colour” (fox) 

“blackish brown” (gray wolf) 

Adapted from The Natural History of the Lewis and Clark Expedition by Raymond Darwin 
Burroughs.  
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Picture This ... 
 
The journals by the captains, sergeants and enlisted man of the Corps of Discovery have given us 
wonderful word pictures of what they saw and documenting western North America in 1803-
1806. There have been many changes along the Lewis and Clark Trail over the past 200 years. 
With the Lewis and Clark expedition bicentennial commemoration in 2003-2006, we can express 
their visions again. 
 

1. Have the entire class organize, draft and create a large scale wall mural of the Lewis and 
Clark expedition based on their studies of the Corps of Discovery. This mural could be inside 
your school, on an outside school wall, or in your community. 

a. The central theme will be: “Picture this. It was 1803-1806 and the Lewis and Clark 
Expedition was ...” 

b. Possible elements to include in the Lewis and Clark mural are: 

1) Expedition events. 

2) Expedition members. 

3) Other people associated with the expedition. 

4) Lewis and Clark Trail landmarks. 

5) Landscape of the American West through which they traveled. 

6) Natural history of the expedition. 

7) Native American people and cultures the expedition encountered. 

8) Expedition activities. 

9) Expedition transportation methods. 

10) Expedition supplies and equipment. 

11) Expedition shelters. 
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Jeffersonian Music and Dance 
 
President Thomas Jefferson was a firm believer in music as an important part of a person’s life. 
He wrote: “Music is invaluable ... It furnishes a delightful recreation for the hours of respite 
from the cares of the day, and lasts us through life.” 14 March 1818. 
 
Young well-to-do men of the time learned to dance and to play a stringed instrument rather than 
look “puffy-faced” while playing a wind instrument. Jefferson received lessons from Francis 
Alberti and he became a better than average violinist. He also had a dear singing voice. 
Jefferson’s wife and daughters played the harpsichord and piano forte very well. “Do not neglect 
your music. It will be a companion which will sweeten many hours of life to you.” Jefferson 
wrote to his daughter, Martha, in April 1790. The music room at Monticello had both styles of 
keyboard instruments plus a collection of violins for Jefferson. Family evenings were spent 
playing music while special occasions included dancing minuets and reels with guests. “Dancing 
is generally, and justly, I think, considered among innocent accomplishments; ...”Jefferson, 
September 1825. 
 
All forms of music were certainly a part of Jefferson’s family and public life. He had the U. S. 
Marine Band give outdoor concerts on the lawn of the President’s residence in the city of 
Washington during the season from May to November. The Marine Band also played for 
Jefferson’s inauguration in 180l. 
 
In the late 1700s and early 1800s, music was a very important social activity for the family and 
the community. In the major American cities and the among the prominent or well-to-do people 
of the more agrarian South, music was performed in the more aristocratic European tradition. 
Philadelphia was the center of quality classical music in America during Jefferson’s time. 
“Society people” attended performances of works by classical composers such as: Ludwig van 
Beethoven, Wolfgang Mozart, Franz Joseph Haydn, Franz Schubert and Gioacchino Rossini. 
Jefferson was fond of all types of music from baroque violin sonatas to musicals and sentimental 
ballads. 
 
The audience participated in the evening’s experience of music, theater and dancing in 
Williamsburg, Virginia. Both Jefferson and Lewis would have had the opportunity to attend such 
interesting evening activities. An example of an evening’s entertainment was: 
 

Main attraction was a Musical, ballad opera or theatrical production 
After 1st act was a Monologue 
After 2nd act was a Dance 
After 3rd act was a Cantata or sing-along 
Within 5th act was a Minuet 
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After last act was a Hornpipe 
Ending with a Farce 

 
Some black slaves and indentured white servants were allowed to become accomplished 
musicians in the cultured American and European style. They played background music for large 
dinner parties and for dances. Several types of dances for the evening were a stately minuet (of 
French derivation) and a popular English dance, “Sir Roger de Coverley.” After the American 
Revolution, a variation of “Sir Roger de Coverley” became known as the “Virginia Reel.” 
 
Jefferson was also interested in the mechanics of musical instruments. He supervised the 
construction of the piano forte which was a gift to his family. He invented a peg and weighted 
string device to act as a simple metronome to indicate the tempo for which a composition was to 
be played. 
 
 
 

 
Adapted from Thomas Jefferson and Music by Helen Cripe. 
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1. Ask if any of the students play musical instruments. Have them tell why this is an important 
part of their life and what music means to them. 

2. Have students research examples of the classical music and the composers which President 
Jefferson, Meriwether Lewis and their contemporaries might have heard in the U.S. or during 
travels in Europe. 
a. Students will give short presentations to the class about an example of period music and 

the composer. 
b. Play samples of the classical music of the period for the class. 

c. Have a class discussion. 
1) Have any students been to a classical music concert? 
2) Have them tell the class about the experience, performance, musicians, audience, 

music and how they felt being a part of this experience. 
3. Have the entire class learn and dance the “Virginia Reel.” How is the dance similar or 

different than moden1dance styles of youth today? 
4. Have the class listen to selected parts of the audio tapes of Jeffersonian music which is 

available from Colonial Williamsburg, Virginia. These cassettes are: “A Delightful 
Recreation: Music of Thomas Jefferson” and “Thomas Jefferson: A Life With Music.” 
a. Ask students what they think about this music. 
b. Have a class discussion about what young people would do today to entertain themselves 

for an evening if there were no movies, TV, videos, CD’s and home computer. 
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Music Of the People, For the People, By the People 
 
Melody and rhythm are the fundamentals of music. Music needs only a human being to thrive. 
Everyone has a voice and can sing to create a melody. Everyone can clap his/her hands or tap a 
foot to make a rhythm. Music was also a part of the lives of 
the other members of the Corps of Discovery, though different from that which Meriwether 
Lewis was exposed and Thomas Jefferson participated in. The music most of the members of the 
Lewis and Clark expedition would have experienced was religious and folk music. 
 
The music of the everyday people were the rigorous songs of the frontier, the sea chanteys 
(civilian and military) of the growing American maritime trade, folk songs and dances brought 
and adapted by immigrants, religious songs, “field hollers” or work songs, and adaptations of 
African songs. Music came with the people from eastern United States over the Appalachian 
Mountains and into the west. They carried patriotic songs, such as “Yankee Doodle,” with them. 
There the people of many different backgrounds blended their music to create “American” 
sounds. 
 

• The music of people of Scots-Irish heritage was simple, stately hymns and folk ballads. 
Ballads are stories of love and tragic heroes, of everyday work and problems. Their 
dances were hornpipes, reels, jigs and contras. The instruments they played were the 
dulcimer, guitar, fiddle, bagpipe and lute. 

• The music of the Missouri French people living from Cape Girardeau on the Mississippi 
River (south of St. Louis) and up along the Lower Missouri River was a blend of French 
Canadian from the north, Acadian from the south, Anglo from the east and Native 
American from the west. Many of the French Canadian men had Native American wives. 
The fiddle was a very prominent instrument in this area. 

• The Native American music of Plains cultures was chanting and rhythmic. Their 
instruments were the drum, flute and rattle. 

• The music of the black slaves was a blend of many different African cultures and 
languages as well as the American influences of their North American surroundings. 
Field or work songs were developed. Their religious music became spirituals and gospel 
songs. A special musical instrument, the banjo, came from Africa. This instrument 
became an important ingredient of American country music. 
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It was the songs of the frontier and rural people, and the work songs of the black slaves which in 
time became the unique and characteristic voices and sounds of American music. Our blues, 
jazz, country, bluegrass, Cajun, zydeco, even rock ‘n’ roll come from these beginnings. 
 
 

 
folk harp 

 
1. Assign each student one of the following words or phrases which have something to do with 

music. Students will find the definitions, examples, tell and even demonstrate to the class the 
meaning and use of their word or phrase. 

 
Ballads Hymns 
Banjo Jig (the dance) 
Contra (the dance) Patriotic songs 
Drum Psalms 
Fiddle Rattle 
Flute Reel (the dance) 
Folk (jaw) harp Scots/Irish 
Gospel songs Sounding horn 
Hornpipes Tambourine 

 

2. Have the students read the article (found in this unit): “The Greatest Harmoney: Meddicine 
Songs on the Lewis and Clark Trail” by Joseph Mussulman. Use the following questions to 
help guide a class discussion. 

a. What can the sharing of song do for people and community? 

b. What was considered to be a “popular song” style in the late l 700s and early 1800s? 

c. What is a “broadside?” 

d. What was a popular patriotic song 200 years ago? 

e. What were other sources of songs 200 years ago? 

f. What music styles today have come from music 200 years ago? 
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3. Divide the class into four groups. With just the resources available in the classroom, each 
group of students will: 

a. Invent musical instruments. 

b. Compose, rehearse and perform a song (with appropriate lyrics) or a new dance about the 
Lewis and Clark expedition. 

c. Have each group teach their new “expedition” song or dance to the rest of the class. 

d. Discuss the process each group went through to create music from scratch. 

4. If available, encourage students to go to a local Native American pow wow. Have them tell 
the class about the experience Be sure to have the students address the following questions 
during the class discussion about the pow wow. 

a. What are the traditional instruments and dances? 

b. What is the “fancy” dance? 

c. What are the advantages and disadvantages of the pan-Indianism which is represented in 
part by the “fancy” dances? 

d. Is a pow wow more than music, singing and dancing? Explain. 

5. Have the students listen to the audio tapes of Native American music and sounds: “Winds of 
Honor,” “Sounds of Discovery” or “Lewis and Clark by the Trail Band.” Lewis and Clark 
likely heard music and sounds of this same style during their travels among the Plains 
cultures. Ask the students who went to a pow wow, how this type of Native American music 
is the same or different than what they heard at the pow wow, and why. 

6. Students may attend a folk music concert or dance, or a performance of black music. Have 
the students tell the class about the experience, performance, instruments, musicians, music, 
audience and how they felt being part of this event. 
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By Joseph A. Mussulman 1 0 n AprH 28, 1806, under 
a waxing moon, on the 
north bank of the Co

lumbia opposite the 
mouth of the Walla Walla River, 
several hundred Walula and 
Yakama Indians gathered at the 
Lewis and Clark Expedition's camp 
for a grand feast and dance. Chief 
Yelleppit of the Walulas was eager 
to forge a bond of friendship with 
the American tourists, and he pro
posed to seal it with a song. Ser
geant John Ordway reported: 
"They wished to hear once [sic] of 
our meddicine Songs and try to 
learn it and wi.shed us to learn one 
of theirs and it would make them 
glad. So our men Sang 2 Songs 
which appeared to take great affect 
on them."2 

Ordway and the rest knew that 
by "meddicine" the chief meant 
mysterious, supernatural, unac
countable, powerful3 music, and 
especially choral song, is a potent 
force. It draws people together. It 
unifies, inspires, and confirms 
community, especially through 
songs that really matter to the 
singers, that match the moment
We Shall Overcome, John Lennon's 
Imagine, or Beethoven's Ode to joy,
for example. Successful leaders in 
all nations and cultures have 
known this. Chief Yelleppit surely 
knew it. 

But what two songs did the 
Americans choose? Actually, the 
possibilities are so numerous that 
we risk missing the mark by 
speculating from so great a dis
tance in time. We can narrow the 
field somewhat by remembering 
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that the criteria Captains 
Meriwether Lewis and William 
Clark established for their recruits 
favored rugged outdoorsmen 
rather than "Gentlemens sons," so 
it is probably safe to assume that 
most if not all of the men pre
ferred popular music, rather than 
the "scientific" styles admired in 
social circles such as Jefferson's. 
Moreover, some of the popular 
songs of that era are still within 
earshot today, and it may be that 
their very durability is sufficient 
grounds for some informed guess
work. 

During the generation to which 
the young men of the Lewis and 
Clark expedition belonged, the tra
ditions of popular music were fun
damentally different from today's. 
In those days, texts-called songs,
meaning poems to be sung-and 
tunes were two separate reper
toires. Many songs were written 
"to be sung to the tune of ... " a spe
cific melody already known by its 
association with other words. If no 
tune were specified, the singer was 
free to use any tune which fit the 
meter of the lyrics. 

The musical tastes of the singers 
or the listeners determined 
whether or not a given match of 
song to tune was "right" with re
gard to mood, style, and effect. 
Generally speaking, the most 
popular tunes were the ones that 
worked well in any meter or at any 
tempo, and tolerated any kind of 
tone quality, from a lusty bawl to a 
reedy nasal whine to a resonant 
be/ canto. Most popular songs con
sisted of several stanzas, so a good 

tune was one that tolerated repeti
tion. 

Singing, like dancing, was con
sidered a manly pastime.4 One 
measure of a man's social status 
was his ability to remember a 
goodly number of tunes to perform 
with them with a fitting sense of 
style, and to summon an impres
sive variety of songs for a given 
situation. Instrumental accompani
ment was optional. If harmony 
were improvised, it was most often 
in three parts, high, medium and 
low, with the melody in the 
middle. When women joined in, 
they sang the same parts as the 
men-an octave higher, if neces
sary. 

New tunes in the popular idiom 
were played by street musicians or 
theater performers and picked up 
by ear, and passed on in the same 
way. Songs were printed from 
woodcuts on handbills-called 
broadsides-and sold on the 
streets for a penny apiece. 

After the Revolutionary War the 
popular music market expanded 
rapidly. Reopened theaters stimu
lated public taste, and the publish
ing industry promptly responded 
to the demand. Therefore, to make 
a list of the songs from which the 
men might have chosen their two 
favorites, we need only look at 
contemporary theatrical notices, 
broadsides, and music in print. 

-

The first song that leaps to the 
list is "Yankee Doodle." Exactly 
who wrote it, and where, has been 
the subject of much discussion and 
speculation among musical schol
ars, but one very reasonable guess 
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holds that it was an American 
dance tune-"Mind the music and 
the step./And with the girls be 
handy" -for flute or fife. 5 It ap
peared in print for the first time 
anywhere in 1 782, in a Scottish 
publication under the title "Yanky 
Doodle. "6 By that time, however, 
the tune surely had been in the air 
for at least a full generation. It had 
been sung in an American comic 
opera in 1 767,7 and was played by 
the victors' band at the surrender 
of General Cornwallis at Yorktown 
in 1781. In 1795 the tune was 
printed for the first time in the 
United States, as one of the tight 
most popular melodies of the time 
chosen by a young English immi
grant, Benjamin Carr, for inclusion 
in a theater overture he cobbled 
together, which he called A Federal 
Overture. 

The shore-breathed. neatly 
shaped, cr:sp little tune was a 
natural for doggerel of all descrip
tions-patriotism, simple nonsense, 
or bJwdy jokes. 8 During the !irt!e 
undeclared war with France in the 

late 1 790s, a new song summed it 
up: "Sing Yankee Doodle, that fine 
tune./Americans delight in;/It suits 
for peace, it suits for fun.flt suits as 
well for fighting. "9 It worked 
equally well in jig time or in march 
time, and because it belonged to 
the oral tradition it could exist si
multaneously in several slightly dif
ferent versions. As "The Lexington 
March" ("NB. The Words to be 
Sung thro' the Nose, & in the West 
Country drawl & dialect"), it 
dropped the better-known refrain 
in favor of a section in a new key, 
with a slightly different shape. 

Although the tune is said to have 
been a vehicle for a British parody 
on Colonial military manners, the 
first time the song showed up on a 
broadside, ft began "Father and I 
went down to camp/Along with 
Captain Gooding./And there we 
saw the men and boys/As thick as 
hasty pudding," continuing in the 
whimsical style of a Bill Mauldin 
cartoon, or a Beetle Bailey comic 
strip. 

It served as a weapon in a 
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Lexington March (Yankee Doodle). From Son neck. Report on ... "Yankee Doodle.· Plate 
xx. 
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heated poEtical duel between the 
Federalists and the Republicans in 
the spring and summer of 1800, 
and about the same time bore the 
burden of a venomous attack on 
Thomas Jefferson over his rumored 
liaisons wi_th his black servant, 
Sally Hemings: "Of all the damsels 
on the green.ton mountain, or in 
valley.IA lass so luscious ne'er was 
seen/ As Monticellean Sally." 10

"Yankee Doodle" remained at 
the top of the charts throughout 
the 19th century . .  After hearing it in 
a Cincinnati theater in 1827, the 
English critic Frances Trollope left 
us a clue about performance stan
dards. She noted that "a patriotic 
fit" seized the audience when they 
joined in singing it, and "every 
man seemed to think his reputa
tion as a citizen depended on the 
noise he made." Whether it would 
have conveyed to the Indians an 
appropriate sense. of American 
majesty, solemnity, or dignity con
sistent with a "medicine song" 
may be open to question, but it 
certainly had the force of tradition 
to recommend it. 

-

Among the many "national airs" 
the men might have chosen to im
press the Indians was another one 
that Benjamin Carr had picked for 
his Federal Overture-the stirring 
President's March. The tune was 
welcomed into the oral tradition 
immediately after it was composed 
in the early 1 790s by a Philadel
phia violinist named Philip Phile. 
Its stock soared after 1 798, when 
Joseph Hopkinson, a son of one of 
the signers of the Declaration of 
Independence, wrote some patri
otic verses to fit it: "Hail, Colum
bia, happy land,/Hail! ye heroes, 
heav'n born band." When it was 
first sung in a variety show on 
April 25, 1 798, at the peak of the 
war hysteria over the French crisis, 
the audience demanded to hear it 
six times over, finally leaping to 
their feet and shouting out the cho-
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from the original Hebrew into 
short rhymed verses. Follcwing the 
revival movement of the First Great 
Awakening in the 1740s, hymns, 
or poems based on scriptures 
other than Psalms, were intro
duced by Isaac Watts, the Wesleys, 
and others. The Psalms and hymns 
were sung to easily-remembered 
tunes drawn from long religious 
tradition, with new tunes occasion
ally taking hold. Each tune had its 
own name, by which it could be 
summoned from memory. 

Around the expedition's camp
fires Meriwether Lewis himself 
might have struck up the venerable 
St. David's tune, a favorite of Tho
mas Jefferson's.13 At the time of
the expedition ·s departure, how-

Thr 11;,sr Tr,-� 

found in a few hymnals, at that 
time linked by custom with the 
words: "Thou man of grief, re
member me,/Thou never canst thy
self forget./Thy last mysterious 
agony,/Thy fainting pangs and 
bloody sweat." Kedron, which 
reached print in I 799, appeared 
regularly thereafter in the shape
note repositories of "spirituals" in
spired by the revival movement 
which began in Kentucky in the 
late I 790s. and burst into the full 
flame of religious passion in 1800. 

During the first few years of this 
; Second Great Awakening, 14 camps 
' of as many as 30,000 sinners as

sembled for week-long religious 
i celebrations of exceptional noise, 

excitement, and emotionalism, in-
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ever, one of the most successful 
new tunes was Coronation, com
posed in I 789 by Oliver Holden to 
a hymn written ten years earlier by 
an Englishman, Edward Perronec. 
First sung during a visit to Boston 
by President Washington in I 789 
and published four years later, it 
caught on quickly and, as with any 
well-liked_piece of music, was 
freely reprinted by other tune-book 
publishers. 

An especially durable new tune 
was Kedron (the Hebrew word for 
"dark"), a taut, solemn melody still 
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eluding dancing, jerking, barking, 
the "Holy Laugh,'.' and above all, 
singing. Musically, the camp-meet
ings turned the "scientific" meth
ods of the singing schools upside 
down. Camp-meeting songs 
erupted spontaneously from emo
tions brought to the ignition point 
by the preaching and song-leading 
of charismatic figures such as the 
Reverend William Barnett, known 
as Boanerges, or "Son of Thunder," 
who, it was reported with typical 
frontier hyperbole, could some
times be heard three miles away. A 

descendant of one of the early cir
cuit riders recalled that the sound 
of the singing at the camp meet
ings was undisciplined and loud: 
"at a hundred yards it was beauti
ful; and at a distance of half a mile 
it was magnificent." 

Sometimes a song was con
ceived by a preacher with a well
known popular tune in mind. Such 
a process produced "There is a 
land of pleasure," to that standard 
pop tune, "The Rose Tree." By the 
time they appeared together in 
print, in the shape-note Knoxville 
Harmony cf I 838, the old tune had 
developed a few new twists. 15 

Popular tunes are like that. They 
shift their shapes like �okes-the de
tails change, but the spirit, like a 
punchline, remains the same. 

Another revival hymn that could 
have been in the repertoires of 
Lewis and Clark and their men is 
"Amazing Grace." written in I 7 48 
by a former English slave-ship cap
tain turned evangelist, John New
ton. 16 The text may have been 
linked with the familiar tune, 
thought to have evolved from an 
African melody, for some time be
fore the two were officially paired 
up in William Walker's shape-note 
collection, The Southern Harmony, 
in 1835. It remains one of the 
best-known and loved of American 
religious songs, and is one of the 
few of its vintage to survive the 
current trend coward Christian 
rock. 

The camp meetings were inter
racial institutions, with much shar
ing of musical experiences. so 
Captain Clark's personal slave, 
York, might have known many of 
the same tunes and songs as the 
white men. In addition, he could 
have contributed some African
American spirituals, such as "Go 
Down, Moses," or versions of 
Wesleyan hymns left over from the 
First Great Awakening. 

-

The journalists recorded a num
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ber of occasions when the men 
sang under less demanding, com
mand-performance circumstances_ 
At the mouth of the Yellowstone on 
April 2 6, 1805, "much pleased at 
having arrived at this long wished 
for spot," they "spent the evening 
with much hilarity, singing and 
dancing, and seemed as perfectly 
to forget their past toils, as they ap
peared regardless of those to 
come,''' 7 And on Sunday, June 9, 
1805, after a week of indecision at 
the mouth of the Marias, the men 
"amused themselves danceing and 
Singing Sanges in the most Social 
manner,'' 18 Liquor tends to loosen
vocal cords along with inhibitions, 
and so it is hardly surprising that 
on the Fourth of July, 1805, as they 
sipped the last of their "sperits," 
they "continued their mirth with 
songs and festive jokes and were 
extreemly merry untill late at 
night,"19 At moments like those,
without the need to agree on what 
constituted a "meddicine song," 
the men of the expedition might 
have drawn upon an even richer 
lode of popular music, including 
many imports from England_ 

They wouldn't have needed spe
cial celebrations to raise a song or 
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two, but there would have been 
thirty or forty birthdays each year, 
depending on the number of 
voices in the company, Lewis's 
thirtieth birthday on, August 18, 
1804, was celebrated with "a 
Dance which lasted untile 11 
oClock," and it is hard to imagine 
dancing without a few songs 
thrown in_ "Happy Birthday" would 
not have been among them, how
ever; it awaited the inspiration of 
an American schoolteacher in 
1893. 

-

Two original creations of James 
Hook (17 46-1827 ), a highly suc
cessful and extremely prolific En
glish music-hall composer and 
performer were so popular, both in 
Great Britain and the United States, 
that they were widely assumed to 
be traditional: "The Lass of Rich
mond Hill," and the pseudo-Scot
tish "Within a Mile of Edinboro' 
Town," both published here about 
17 95, 

Perhaps more suitable to the 
caste of the Corps' enlisted men 
might have been the hit tune by 
the English composer Thomas 
Arne (1710-1778). "The Soldier 
Tir'd of War's Alarms," which 

stayed near the top of the charts in 
America until about 1 830;20 the fa
talistic "How Stands the Glass 
Around?"("Why, soldiers, why,/ 
Shou'd we be melancholy, boys?/ 
Why, soldiers, why?/Whose busi
ness 'tis to die!");21 and the simi
larly mournful but obviously 
home-grown "Kentucky Volunteer" 
(to be played or sung Andante 
Affetuoso-Slowly, with feeling),22 

More light-hearted was "How 
Happy the Soldier," celebrating the 
carefree quality of military life, 
topped off with a rollicking refrain: 
" __ With a row de dow, row de 
dow, row de dow, dow;/And he 
pays all his debts with a roll of his 
drum,'' "How Happy,,_" made its 
debut in that hit show of 1 783, The

Poor Soldier, along with "The Rose 
Tree_" 

In a similarly cheerful vein was 
"Malbrouck has gone to battle," 
which settled permanently into 
American tradition in 1 842 as a 
convivial collegiate chant, to the 
words, "We won't go home till 
morning_" More high-toned in 
character were "Comin' Thru the 
Rye," "The Bluebells of Scotland," 
and "Drink to me only with thine 
eyes_" Traditional ballads, or story-
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songs, such as "Lord Thomas and 
Fair Eleanor," ".Barbara Allen,,. and
"Chevy Chase," were to comprise 
one of rhe foundarions of hillbilly 
music. 

The Corps' Chrisrmas obser
vances would have summoned a 
special store of songs and tunes to 
the firelight. On December 25, 
borh at Fort Mandan in 1804, and 
at Fort Clarsop in 1 805, there was 
typically "a Selute, Shouce and a 
Song," all part of a traditional 
Southern Chrisrmas observance. 
The salute would have been d vol
ley of gunfire; the shout would 
have been "Chrisrmas Gift!" oblig
ing the hearer to respond wirh a 
present (which the instigator would 
of course reciprocare). 

But the song? 
It's easy to list some that were 

out of the question because they 
hadn't yet been thought of: "Silent 
Night," "O little town of 

. Bethlehem," "We three kings," "It 
came upon a midnight clear," 
"Away in a manger," or "Jingle 
Bells," for insrance. 

However, they could have sung 
"While shepherds watched their 
flocks by night," Isaac Watts's "Joy 
to the world," or the Wesley
Whitefield "Hark! the herald angels 
sing," though not to rhe tunes we 
know today. They could have 
known "God resr you merry, 
gentlemen," or "The first Nowell," 
both 18th-century English carols. 
"O come, all ye faithful" was an old 
standard then, the tune (in 3/4 
meter) and the words both having 
been written by John Francis Wade 
in the mid-18th century (though 
not rranslated into Latin until the 
mid-1 S00s). Whether York could 
have contributed "Mary had a 
baby," or the tune now matched 
with "Go tell it on the mountain," 
cannot be known; they're possibly 
quite old, though they weren't in
troduced into white Christmases 
until after 1900. Someone in the 
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company might have resorted to 
"Yankee Doodle" for the verse 
"Christmas is a-coming, boys,/We'II 
go to Mother Chase's,/And rhere 
we'll get a sugar dram/Sweerened 
wirh molasses," or even made up 
some more to suit the setting. 

On New Years Day someone 
might well have srruck up "The old 
year now away is fled," to the old, 
old tune, "Greensleeves" (in print 
in England by 1 58Q!). "Auld Lang 
Syne" was perhaps well known, 
but it hadn'r yet take;1 over the cli
mactic moment in the American 
observance. 

Finally, it is conceivable chat the 
Charbonneaus' baby boy Jean 
Baptiste, or "Pomp," as he came to 
be called, might have inspired one 
or anorher of the men with chil
dren or little brothers or sisters 
back home ro croon nursery 
rhyme or two: "Hush a By Baby," 
"Patty Cake. Patty Cake," and the 
rest . Although it first appeared in 
print in the U.S. in 1 785, the sran
dard repertoire was ageless even 
then. There is no truth to the tale 
that the original Mother Goose was 
an I 8th-century American woman, 
the tourist attraction in Boston's 
Old Granary Burying Ground not
withstanding. 

During the months between the 
Corps' departure from Camp 
Dubois and the time the boatload 
of engages was shipped back to St. 
Louis from Fort Mandan, in March 
of 1805, there �ere enough 
Frenchmen in the parry to occa
sionally take over center stage be
fore the campfire. The Americans 
might even have chimed in on 
songs such as c;::a Ira. Carmagnole.
or the Marseilles, which were popu
lar in some quarters, but the 
Frenchmen's preferred repertoire 
would have tended more towards 
their own traditional songs and 
tunes: Alouette, in which the ges
ticulating, sadistic soloist vows to 
pluck from the hapless lark its 

head, eyes, beak. back, and neck, 
while the chorus cheers him on; En

roulant ma boule with its monoto
nous refrain; Dans /es Prisons de
Nantes, a jailhouse ballad with an 
ironic ending; the lyrical A la claire
Jontaine; and Une perdriole, a cu-
mulative ditty similar to "Green 
grow the rashes Oh!" or "The 
Twelve Days of Christmas," but in 
this instance winding up with 
" .. . Three woodland rats, two rurtle 
dove birds, one a little partridge." 
Still hanging around is perhaps the 
only rraditional French song mosr 
Americans know, if they know 
any-Alouette. 

One of the tradirional voyageur
songs contained a credo of these 
robust rivermen: Quand un Cretien
se determine a voyager ... -"When a 
Christian decides to voyage, he 
must think of rhe dangers chat will 
beset him." The nine moralizing 
stanzas comprise a litany of 
priestly advice to the adventurer 
who faces the hazards of the wil
derness: "When you are on 
traverses, poor soul," goes one 
sranza, "the wind will come up 
suddenly, seizing your oar and 
breaking it and putting you in 
grave danger. You rhen are close to 
the demon, who is lying in wair for 
your soul. ... If you wish to profit 
from this experience, go, pray God 
devourly, and Mary also. But prom
ise them sincerely that you will re
form." 

Now consider the hapless 
Toussaint Charbonneau on the 
chilly 14th of May in 1805, near 
Brown Bear Defeated Creek on the 
Missouri, when he made a near
disastrous mistake as a helmsman, 
allowing a gust of wind to upset his 
pirogue. The song's prophecy was 
being played out, and he let go of 
the tiller, presumably so that he 
could use borh hands to pray-at 
least until Pierre Cruzatte threar
ened to shoot him unless he re
gained control of rhe craft. It was a 
close call for rhe entire enterprise, 
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and the relieved captains consoled 
the men that evening with a gill of 
spirits. It's doubtful that anyone 
felt much like singing. 23

--

On September 14, 1806, just 
nine days and less than 400 miles 
from the end of their odyssey, hun
gry and homesick , the expedition 
met three boatloads of traders 
headed upriver from St Louis. 
Gratefully accepting the proffered 
victuals and whiskey, they pro
ceeded on to an island near the 
middle of the river and set up 
camp. Unperturbed by the clouds 
that had crept in during the after
noon, the party "received a dram 
and Sung Songs untill 11 oClock at 
night in the greatest harmoney "24

And what might they have sung? 
Medicine songs to confirm the 

bonds of brotherhood, woven of 
travail and triumph. Martial fan
fares to celebrate patriotic pride. 
Funny songs to unleash relief and 
satisfaction, and launch laughter. 
Love songs to soothe loneliness. 
Dance tunes that spin, shuffle, and 
stomp. Gutsy hymn-tunes, vibrat
ing with the passion of frontier 
faith, rawboned and ripe. Sweet, 
sweet melodies so tender and true 
that they transcend the 
meannesses of intervening years, 
and sooth us still.25

-FOOTNOTES-

'The author is indebted to Prof. Deane L 
Root. of the Center for American Music at 
the University of Pittsburgh, and to Prof. 
Paul F Wells of the Center for Popular 
Music at Middle Tennessee State Univer
sity. for their advice and corrections. 
'Gary E. Moulton. ed. The Journals of the 
Lewis & Clark Expedition (Lindoln. Univer
sity of Nebraska Press, 1983-97). 9:229. 
'Virgil J Vogel. American Indian Medicine 
(Norman: University of Oklahoma Press, 
1970). p. 25. 
'See Robert R. Hunt. "Merry to the Fiddle: 
The Musical Amusement of the Lewis and 
Clark Party" We Proceeded On. Vol. 14, No. 
4 (November, 1988). pp. 10-17. 
'Oscar Sonneck. Report on "The Star 
Spangled Banner." Hail Columbia ..

. 

'l'\merica." "Yankee Doodle ... (Washington. 
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D.C.: Government Printing Office. 1909). 
Frank Kidson. "Some Guesses About Yan
kee Doodle," Musical Quarterly, Vol. 3. No. 
1 (1917). 98-103. See also Russell Sanjek. 
American Popular Music and Its Business: 
The First Four Hundred Years (3 vols .. New 
York: Oxford University Press. 1988). 
1:387-88; Ronald L Davis. A History of 
Music in American Life (3 vols .. Malabar. 
Florida. Robert Krieger Publishing Com
pany. I 982). 1 : 78-79. 
'James Aird, A Selection of Scotch. English. 
Irish and Foreign Airs. Adapted for the Fife. 
Violin or German Flute (Glasgow, I 782). 
Among the other "foreign airs" were sev
eral Virginian tunes. and the "Negroe Jig" 
Pompey Ran Away. See Joseph Mussulman. 
"My Boy Pomp: About That Name," We 
Proceeded On. Vol. 21, No. 2 (May 1995). 
pp. 20-23. 
7 In The Disappointment: or The Force of
Credulity, the character called Raccoon. a 
rich. free black man. sings to his white 
mistress: "O! how joyful shall I be/When I 
get de money.II will bring it all to dee;/O! 
my diddling honey!" Sam Dennison, Scan
dalize My Name: Black Imagery in American 
Popular Music (New York: Garland Publish
ing. I 982), pp. 8-9. 
•such as: "Two and two may go to bed.I
Two and two togecher;/And if there is not
room enoughJLie one atop o· t'other." And 
so on down the scale of barracks-or
"Tonight Show"-humor. 
9The Columbian Songster. Being a Large
Collection of Fashionable Songs. Wrentham,
Mass. 1 799. [or was it the Columbian Song
ster. A Jovial Companion (1797).
10Vera Brodsky Lawrence. Music for Patri
ots. Politicians. and Presidents. (New York:
Macmillan. 1975). p. 184. 
"The Philadelphia Songster ... Being a collec
tion of choice songs such as are calculated to 
please the ear while they improve the mind 
and make the heart better. By Absalom 
Aimwell. (Philadelphia. 1789). The tune. of 
course. was destined· to become the ve
hicle for the hymn. "My country! 'tis of 
thee"-but not until 1831.
"Evening Amusement containing fifty air's.
song's duett's. dances. hornpipe's. reel's. 
marches. minuett·s &c. &c.jor 1. and 2 
Germanjlutes or violins. Printed and sold at 
B. Carr's Musical Repositories. Philadelphia 
and New York, & J Carr's, Baltimore
[1796]
"Jefferson was said to have been "particu
larly fond of sacred music, especially the
old psalm tunes." He "constantly sang or
hummed psalm tunes. Scotch songs, and
occasionally Italian airs." See Helen Cripe.
Thomas Jefferson and Music (Charlottes
ville: University Press of Virginia. 1974). p.
92. 
14An earlier revival era. the First Great 
Awakening, peaked along the eastern
seaboard in the early 1740s. It brought to 

America from England the hymns of Isaac 
Watts. such as "When I Survey the Won
drous Cross." and of Charles Wesley, in
cluding "Jesus. Lover of My Soul." These 
hymns. and others from the same period. 
possibly were well known to some of the 
Corps. but to different tunes than we asso
ciate with them now 
"See George Pullen Jackson. Spiritual Folk
Songs of Early America (New York: J. J. 
Augustin, 1937). p. 118. 
"Sanjek. American Popular Music. 1:263-64. 
"Moulton. 4:70: 

'8Moulton, 4:274.
'9Lewis; Moulton. 4:326.
20John C. Haskins. "Music in the District of
Columbia. 1800 to 1814." Thesis. M.A . 
Catholic University of America. 1952. pp. 
14-15.
"Calliope. or. the Musical Miscellany. A
Select Collection of the Most Approved En
glish. Scots. and Irish Songs. Set to Music. 
London. 1787, p. 93. Also. The Columbian 
songster. or Jovial companion: being a collec
tion of two hundred and twenty choice 
songs. Portsmouth. N.H .. 1798. 
"Evening Amusement. p. 21. 
"May 14. 1805. Moulton. 4: 152. 
"Moulton. 8:360. 
25Many of the best and most durable Expe
dition-era songs remain on the fringes of 
modern musicical practice. Some are in
cluded in graded school music series such 
as Barbara Stanton. et al.. Music and You (9 
vols .. New York: Macmillan. 1991 ). and 
similar series published by Follett and 
Silver Burdett publishing companies. They 
may also be found in special collections 
such as The American Heritage Songbook . 
compiled and arranged by Ruth and 
Norman Lloyd (New York American Heri
tage Publishing Company. I 969). and The 
Early American Songbook. compiled and 
arranged by Lee Vinson (New York: 
Prentice-Hall. Inc.. 1974). Several CDs and 
cassette tapes of I 8th-century music are 
available at Colonial Williamsburg. 
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'i\N ANONYMOUS PIECE OF DOGGEREL" 

In 1807 the American poet Joel 
Barlow (1754-1812) wrote a 
rather stuffy laudatory poem 
for delivery at an "elegant 
DINNER ... given to CAPT. 
MERIWETHER LEWIS, by the 
Citizens of Washington, as an 
expression of their personal 
respect and affection, of their 
high sense of the services he 
has rendered his country, and 
of their satisfaction at his re
turn to safety into the bosom of 
his friends." 

Jefferson's opponents, the 
Federalists, quickly responded 
to Barlow's ode with an anony
mous piece of doggerel that 
may have been sung to that old 
non-partisan tune, "Yankee 
Doodle" -perhaps the version 
linked with the "Lexington 
March." Of course, its monoto
nous rhythm would fit any 
tune with a similar line-length. 

GOOD people, listen to my tale, 
'Tis nothing but what true is; 

I'll tell you of the mighty deed 
Atchieved by Captain Lewis

How starting from the Atlantick 
shore 
By fair and easy motion, 

He journied, all the way by 
land, 
Until he met the ocean. 

Heroick, sure, the toil must be 
To travel through the woods, 
sir; 

And never meet a foe, yet save 
His person and his goods, 
sir! 

What marvels on the way he 
found 
He'll tell you, if inclin'd, sir

But I shall only now disclose 
The things he did not find, 
sir. 
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He never with a Mammoth 
met, 
However you may wonder; 

Not even with a Mammoth's 
bone, 
Above the ground or under

And, spite of all the pains he 
took 
The animal to track, sir, 

He never could o'ertake the 
hog 
With navel on his back, sir. 

And from the day his course 
began, 
Till even it was ended, 

He never found, an Indian tribe 
From Welchmen straight de
scended: 

Nor, much as of Philosphers 
The fancies it might tickle; 

To season his adventures, met 
A Mountain, sous'd in pickle. 

Let dusky Sally henceforth bear 
The name of Isabella; 

And let the mountain, all of 
salt, 
Be christen'd Monticella

The hog with navel on his back 
Tom Pain may be when 
drunk, sir-

Andjoel call the Prairie-dog, 
Which once was call'd a 
Skunk, sir. 

True-Tom and Joel now, no 
more 
Can overturn a nation; 

And work, by butchery and 
blood, 
A great regeneration;-

Yet, still we can turn inside out 
Old Nature's Constitution, 

And bring a Babel back of 
names-
Huzza! for REVOLUTION! 

Quoted in Vera Brodsky 
Lawrence, Music for Patriots, 
Politicians, and Presidents (New 
York: Macmillan, 1975), p.186. 

-Joseph A. Mussulman
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Play It Again, Pierre 
 
As co-leaders of the Corps of Discovery, Meriwether Lewis and William Clark understood the 
power of music for the morale of their troops. The types of instruments brought along the Lewis 
and Clark expedition were sounding horns, tambourines, personal folk harps and most 
importantly the fiddle of expedition member, Private Pierre Cruzatte. The types of music the men 
might have enjoyed on the journey were the Missouri French country tunes, Scots-Irish jigs, 
hymns, or a patriotic song such as “Yankee Doodle.” Even after a day of great physical hardship 
portaging around the Great Falls of the Missouri River, Lewis said the men “ ... amused 
themselves in dancing on the green to the music of the violin which Cruzatte plays extreemly 
well,” 25 June 1805. Music and dance were forms of recreation for the Corps of Discovery. 
 
Music was a diplomatic tool in the ceremonies conducted by the with new Native American 
tribes they encountered, especially along the Missouri River. Private Joseph Whitehouse told 
about an Indian style of music and dancing: “The Young Indian Men painted themselves ... with 
white paint ... then commenced their dancing, in a curious manner before us; one party of 
them sung & kept time with the drum, whilst the remainder of them danced, especially the 
Young men commencing their dancing by a loud Whoop ...” 30 August 1804. 
 
Members of the Lewis and Clark expedition celebrated 1 January 1805 with song and dance at 
one of the Mandan villages. According to Sergeant John Ordway's journal entry: 
 
“about 9 o.C. 15 of the party went up to the 1st village of Mandans to dance ... carried with us 
a fiddle & a Tambereen & a Sounden horn. as we arived at the entrence of the vil. we fired 
one round then the music played. ... commenced dancing. a frenchman dance on his head and 
all danced round him for a Short time then went in to a lodge & danced a while, which 
pleased them verry much ... So we danced in different lodges untill late in the afternoon. ...” 
 
Sounding Horn 

 
soldered tin cone with a reed mouth-piece 
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1. Have the students read the article (found in this unit): “Merry to the Fiddle: The Musical 
Amusement of the Lewis and Clark Party” by Robert R. Hunt. Use the following questions as 
guides for a class discussion. 

a. What was the “premier” form of entertainment for the members of the Corps of 
Discovery in their “leisure time?” 

b. What were the times and events for which the members of the expedition engaged in 
dancing? Why was this important to the success of the expedition to have the members 
participate in evenings of dance? 

c. Were the fiddle music and dance diplomatic tools? Explain. Is there a possibility that 
there were two fiddles carried on the expedition? Explain. 

d. Who was the indispensable key figure for the music element of the expedition? Why? 

e. What other musical instruments were carried and used by the Corps of Discovery? 

f. Did Lewis, Clark or Sacagawea participate in the dances? Explain. 

g. What were the types of dancing which the men were likely to partake in during their 
journey? 

2. Do any of the students play a musical instrument, sing a chorale group or perform dance? 
Have these students tell the class what participating in music or dance means to them? 

3. Have the students give Lewis and Clark expedition examples for each section in the “Making 
Music” relational diagram on the handout. Discuss how music, as based on this relational 
model, is a part of our lives today. 
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Making Music 
 

 
 
 
  



Drawing 
by Richard 
Schlecht 
from In the 

Footsteps 
of Lewis 

and Clark, 
National 
Geographic 
Society, 
1970 

BY ROBERT R. HUNT 

s we approach the bicentennial of the 
Lewis and Clark Expedition, we can 
expect numerous new efforts at 
dramatizing this fascinating "American 

Odyssey." And any stage manager or film director 
seeking to reenact this saga with historic 
authenticity should have an easy time of it - at 
least for the "big scenes." The journals of the 
Expedition provide ample stage directions, settings, 
even partial scripts for such episodes as the 

MERRY 

THE 

OF THE 

The jolly men of 

Lewis and Clark 

danced their way into 

' history-a 

fasci�ating look 

behind the "big 

''l' scenes" of America's 

intriguing Corps of 

Discovery. 

departure from St. Charles, Clark's scuffle upriver 
with the Sioux, the suspenseful meeting with 
Cameawhaite, the portage of the Great Falls, and 
Lewis's fight on the Marias. For these sequences, 
thanks to the vivid record of the journalists, we 
have specific details - the reader personally lives 
through these dramatic moments. 

But what about the more ordinary scenario 
depicting the daily routine of the men of the Corps 
as they toil through their journey-especially their 
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TO THE FIDDLE 

MUSICAL AMUSEMENT 

LEWIS AND CLARK PARTY 

time together, their "off hours?" Generally speaking, 
the journals do not offer as much human detail 
with regard to the more mundane part of life on the 
voyage. At first, one has the impression that there 
was little, if any, leisure time before reaching 
winter quarters. The men were either struggling 
with the tedium and frustrations of travel, fighting 
heat and cold, swatting flies and mosquitoes, 
hunting or digging for their next meal, repairing 
clothing, making moccasins, or just conked out 
dead with fatigue at the end of the day. 

Was any time left over after all the daily effort? 
When the pace had slackened, what did the men 
do? Could they relax? How did they amuse 
themselves? . . . Here we have very little in the way 
of information that could be used as "stage 
directions," and are reduced to a guessing game of 
picturing the "off hours." The journals tell us only 
that these good men danced to the fiddle! 

Other than various references in the journals to 
visits with natives and squaws, the party seems not 
to have had other types of amusement. One of the 
few alternative activities is mentioned by Clark on 
the homeward journey, June 8, 1806, when 
encamped on the upper Kooskooskee: "in the 
evening several foot races were run by the men of 
our party and the Indians; after which our party 
devided and played at prisoners base untill 
night ... " 1 Even after this occasion, "the fiddle was 
played and the party amused themselves in 
danceing." 

Considering then that dance and music were the 
premier entertainments which gave the Corps its 
"social exhilaration," we must look at these 
amusements if we wish to see more than the 
shadows of our men on their journey. 

A TIME TO DANCE 

rom beginning to end, the Expedition is 
punctuated with dance. On the eve of 
departure upriver, at St. Charles, May 18, 

1804, Private Joseph Whitehouse notes having 

"passed the evening veny agreeable dancing with 
the french ladies, etc. "2 And, on arrival back home, 
on September 25, 1806, Clark reports, "payed 
some visits of form to the gentlemen of St. Louis. in 
the evening a dinner & Ball." There are at least 27 
separate dates mentioned in the journals when the 
men danced, but we know that there were many 
other occasions. On October 30, 1804, when newly 
arrived among the Mandans, Clark says the party 
"Danced as is veny Comm. in the evening ... " And
again on March 31, 1805, only a week before 
setting out from Fort Mandan, he writes: "all the 
party in high Sperits they pass but flew nights 
without amuseing themse'lves danceing possessing
pe,ject hannony and good understanding towards 
each other." 

Of the dancing noted in the journals, almost half 
of the occasions are in response to requests of the 
natives or their chiefs - among the Mandans, the 
Shoshones, the Nez Perces, the Yakimas, the 
Skillutes, etc. These occasions often prompted 
reciprocal dances on the part of the natives, with 
the men of the Corps sometimes joining in the 
native dancing. Special dates (at least when outward 
bound) were celebrated by dancing - Lewis's 
birthday(August 18, 1804). Christmas, New Year's, 
and July 4th. 

There are less frequent mentions of dance during 
and after the winter on the Pacific. Did they dance 
in those quarters? Probably not much, if at all. 
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Sickness, malnutrition, and weather must have 
dampened the will. As historian Bernard DeVoto notes, 
the daily log from January through March 1806 reflects 
"the monotony of the life at Fort Clatsop" and bears the 
repeated refrain-"not any occurrences today worthy of 
notice... But on Christmas morning 1805 they did at 
least manage to greet the captains at dawn by "a 
discharge of the fire arm[s] of all our party & a Selute, 
Shouts and a Song which the whole party joined in under 
our windows after which they retired to their rooms were 
chearfull all the morning.· No mention of dancing! There 
was nothing at that dreary time ·to raise our Sperits or 
even gratify our appetites,· 

The urge to dance, however, had not entirely subsided 
on the homeward road. We fmd the men dancing again 
near the Dalles. Clark notes on April 16, 1806, that a 
visiting chief "set before me a platter of onions ... and 
we all eate of them · after which the natives requested the 
party to dance, "which they verry readily consented,· 
There was more dancing among the Walla Wallas and the 
Nez Perces, further up the Columbia, Especially striking 
is the colorful occasion on April 28, 1806, when some 
250 natives of the "Chimnahpoms" and the "Wallah
Wallahs" arrived at the party's encampment and "formed 
a half circle arround our camp where they waited verry 
patiently to see our men dance,· After the party obliged 
them, the Indians were inspired to do their own dancing 
- some 350 men, women, and children continued their
performance until 10 p.m.

The next day, the Wallah Wallahs "insisted on our 
dancing this evening, but it rained a little, the wind blew 
hard, and the weather was cold, we therefore did not 
indulge them,· At least one other dance occurs on their 
eastward journey. On June 8, while waiting for their 
assault of the Bitterroot mountains, "the party amused 
themselves in dancing.· Once the party was on the other 
side of the Divide, headed down river, there were no 
specific mentions of this "amusement" until the Welcome
Home Ball at St. Louis, The closest thing to it occurs 
September 14, 1806, "a little below the lower [end] of the 
Kanzas Village.· Here they met a party ascending the 
Missouri and managed to come into a renewed supply of 
"sperits. • Clark reported that the men "received a dram 
and Sung Songs until 11 o'clock at night in the greatest 
harmoney" - apparently without breaking into dance, 
as so often had been the case when headed upstream. 

A REASON TO DANCE 

ith this catalog of dance occasions, we see 
multiple reasons as to why the men danced. 
They danced first of all to amuse themselves, to 
relieve tension - in the same way in which 

soldiers on the march since the dawn of history have 
done, 

Captains Lewis and Clark knew that music "makes the 
hearts of men glad;" and "whereas men rarely attain the 
end, but often rest by the way and amuse themselves, 
not only with a view to the further end, but also for 
pleasure's sake, it may be well at times to let them find 

a refreshment in music."3 With this in mind, the 
captains took care to let their men "find refreshment." 
On special occasions they aided and abetted good spirits 
by the issuances of "ardent spirits." Many of the dance 
occasions coincide with such issuances on "celebratory" 
dates. e.g.: 
August 18, 1804: "Cap. L. Birthday the evening was 

closed with an extra gill of whiskey 
and a Dance until 11 o'clock" 

October 30, 1804: •. , , gave the party a dram, 
they Danced . . . • 

December 25, 1804: "the men merrily Disposed, I give 
them all a little Taffia (rum) . . . 
Some men went out to hunt & the 
others to Danceing and continued 
until 9 o'clock PM when the frolick 
ended ... • 

January 1, 1805: Sgt. Gass records that after the 
morning frrearms salute, and two 
glasses of ·good old whiskey" -
"about 11 o'clock one of the 
interpreters and half of our people 
went up at the request of the 
natives to the village to begin to 
dance ... "4 (see similar entries by 
Clark, Ordway, and Whitehouse). 

April 26, 1805: (after reaching the Yellowstone) 
Lewis relates that: "we ordered a 
drar:-1 to be issued to each person: 
this soon produced the fiddle, and 
they spent the evening with much 
hilarity, singing and dancing, and 
seemed as perfectly tu forget their 
past toils, as they appeared 
regardless of those to come,· 

July 4, 1805: Whitehouse's journal- "towards 
evening our officers gave the party 
the last of the ardent spiritsexcept 
a little reserve for sickness, We all 
amused ourselves dancing until 
10 o'clock ,,," 

Though the "spirits" had run out by this Independence 
Day, we know the impetus to dance had not. There are 
repeated incidents afterwards, particularly on 
"diplomatic" occasions, when the fiddle was produced 
and the men danced. The natives were always fascinated 
by this strange behavior of their visitors, and frequently 
requested, even insisted on performances, The ability to 
entertain in this way and divert possible animosity 
undoubtedly helped the captains achieve more peaceful 
transit through potentially hostile country. 

Thus, with the Mandans on January 1, 1805, Clark 
accompanies some of the men up to the village: "my 
views were to alay some little miss understanding which 
had taken place thro jelloucy and mortification as to our 
treatment towards them, I found them much pleased at 
the Dancing of our men ... • 
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A scene from Fort 
Clatsop National 
Memorial, Astoria, 
Oregon, 
demonstrating the 
merriment of the 
Lewis and Clark 
Expedition as 
described in the 
Journals 

Photo by BOB SAINDON 

And Lewis, following his crucial horsetrading "deal" 
with the Shoshones on August 26, 1805, gave directions 
(perhaps with some bravado under the circumstances) 
for "the fiddle to be played, and the party danced very 
merrily much to the amusement and gratification of the 
natives." He then confesses that "the state of my own 
mind at this moment did not well accord with the 
prevailing mirth as I somewhat feared that the caprice of 
the Indians might suddenly induce them to withhold 
their horses from us without which my hopes of 
proslcuting my voyage to advantage was lost. " The order 
of the dancing seems thus to have been given as an act 
of confident cheerfulness in consummating the "deal," 
maybe like "whistling in the dark.· We may surmise that 
music and dance helped allay any danger of backtracking 
on the trade. 

The violin and dancing also reinforce the captains' 
diplomacy at the Short Narrows on the Columbia (the 
Dalles proper) October 24-26, 1805. The advice of the 
Chiefs who accompanied the Corps from above the 
Dalles indicated that "the nation below had expressed 
hostile intentions against [them, and] would certainly 
kill them; particularly as they had been at war with each 
other ... " Clark reports that at this tense moment when 
the principal chief from below visited the Corps, the 
captains seized that "favourable oppertunity of bringing 
about a Piece and good understanding between this 
Chief and his people and the two Chiefs who 
accompanied us. He then adds, as if to cap and seal this 
negotiation: "Peter Crusat played the violin and the men 
danced which delighted the nativs, who Shew every 
civility toward us." Clark must have been counting on 
the ability of music to bring out a civil and cooperative 
spirit among the Chiefs. 

THE DANCE TEAM 

I 
he inference from the many journal entries cited 
above is that all of the party (with the possible 
exception of the captains and Sacagawea) 

participated in the dancing, but there are several specific 
participants identified by name. Clearly the most 
important for these purposes is the "principal waterman" 
of the party, Private Pierre Cruzatte, who was also the 
principal musician. Cruzatte carried with him a fiddle, 
as it is generally called in the journals, though occasionally 
referred to as a "violin." We have the testimony of Lewis 
himself as to Cruzatte's ability with the instrument. On 
June 25, 1805, at White Bear Island Camp near Great 
Falls, he notes: "Such as were able to shake a foot 
amused themselves In dancing on the green to the music 
of the violin which Cruzatte plays extremely welL "5 

Because of his French origins, we assume that many 
French Canadian folk tunes of the era made up a 
considerable part of his repertoire. He was the 
indispensable key figure in the dance life of the party, 

One other man, Private George Gibson, also provided 
music. On October 19, 1805, while encamped on the 
Columbia in view of Mt. Adams Clark reports that after 
100 Indians brought presents of wood to the Corps "two 
of our Party, Peter Crusat & Gibson played the violin 
which delighted them greatly." It appears that Gibson 
also carried a violin-the reference in Elliott Coues's edition 
of the Expedition narrative to this event, among one of 
the Salishan tribes, near the mouth of Umatilla River, 
quotes Lewis as follows: "the highest satisfaction they 
enjoyed was the music of two of our violins (Cruzatte's 
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and Gibson's) with which they seemed much delighted. "6 

There were other musical "instruments · among the 
paraphernalia of the Corps. Ordway's journal discloses, 
under date of January 1, 1805: "carried with us a fiddle 
& a Tambereen & a Sound en horn. "7 Doubtless the 
"tambereen" appeared at the dances for beating rhythm. 
Among the camp supplies purchased by Lewis at 
Philadelphia were "4 Tin blowing Trumpets. •s 

Other persons coming into the dance spotlight are: 
Private JohnPotts, who is alleged to have "frequently 
called the figures for square dances. "9 

York, Clark's black servant who was a "star" on 
January 1, 1805, at the Mandan frolic. Clark 
wrote: "I ordered my black Servant to Dance which 
amused the Crowd Verry much, and Somewhat 
astonished them, that So large a man should be 
active etc etc." 
Francois Rivet, a French engage. Though not a 
member of the Corps, he was with the party during 
the winter at Fort Mandan and is mentioned here 
as the Frenchman who, by Ordway's report of the 
New Year's celebration, "danced on his head and 
all danced round him for a short time then went 
into a lodge and danced a while ... • 

Sacagawea (though not necessarily her husband, 
Charbonneau) is believed to have been excluded from 
among the dancers of the party. This is based on the 
comments of the journalists with regard to the Christmas 
dance at the Mandan Village: 

Gass wrote that the dance was "without the presence 
of any females except three squaws, wives to our 
interpreter, who took no other part than the amusement 
of looking on ... "; and Whitehouse: " ... all without the 
comp. of the female Sech . .. " Sacagawea presumably 
remained only a spectator of all the transcontinental 
dancing thereafter. 

Whitehouse offers another group of potential dancers 
during the Expedition. After watching the Shoshones do 
a "war dance" on August 27, 1805, Whitehouse wrote: 
"they tell us that some of their horses will dance but I 
have not seen them yet." 

Did the two captains dance? It's doubtful. Their 
entries almost invariably state that "the men amused 
themselves dancing,· not ·we amused ourselves." 

However, we must consider Gass's report of January 2, 
1805, in which he says that "Captain Lewis, myself and 
some others went up to the second village [of Mandans] 
and amused ourselves with dancing etc. the greater part 
of the day . . . • Somehow it's difficult to think that 
"ourselves· was to include Lewis, or that the captains 
would ever have joined these frolics. The image we have 
of their military training, discipline and instincts as 
officers would seem to distance them, though we would 
not say this when thinking of the ceremonious "Balls" at 
St. Charles on the eve of departure or at St. Louis on their 
return. For those two occasions, we readily imagine one 
or the other of the officers joining In the civilities. But on 
the road? To express a guess: No . . . 

We can imagine that (except for winter quarters and 
except for the staged performances before the natives) 
the dances were generally done spontaneously near a 

campfire in any kind of open space. At Fort Mandan, on 
Christmas day, Gass says "the men cleared out one of 
the rooms and commenced dancing.· Whitehouse's 
entry for the same day says that after the morning flag 
raising and another glass of brandy "the men prepared 
one of the rooms and commenced dancing." 

THE DANCE STEP 

ow we open the curtain on the more baffiing and 
perhaps the most intriguing aspect of our subject. 
How did the men dance? What kind of dancing 
was performed? 

Although the journals do provide a wealth of detail 
about how the Indians danced, they tell us nothing 
specifically about how the Expedition members danced. 
We have no "primary" sources: i.e. no Journalist bothered 
to record what tunes were played or what steps were 
danced - nothing about the styles, figures and 
movements of the dancing. We are forced to guess and 
make inferences based upon likely secondary sources, 
such as the little we know of the men, their backgrounds, 
their origins, and the times and places in which they 
lived. In short, we must try to assemble such clues as we 
can - all in the hope that this may lead to further 
dialogue and study among Expedition enthusiasts and 
dance students as to what likely was happening when, 
in Lewis's phrase, the men "were able to shake a foot. "10 

The "young men from Kentucky" were no doubt 
conditioned to whatever dance habits they already had; 
i.e., to the rustic dance patterns of the frontier -
patterns which were certainly less sophisticated than 
those found in New England, Virginia, or any more 
"civilized" part of the country. Ralph Sweet, a well
known student of American folkdance, reminds us that 
"at the time, Kentucky was the frontier, and didn't have 
its dancing teachers, dance classes, much less music &
dance publishing companies . . . " 11 such as those 
generally present back east. Mr. Sweet has tentatively 
suggested that on the frontier of that day, "It's a pretty 
good bet that what they were doing is what is called "Big 
Circle" dancing, that is when they had a crowd together 
of both men & women."

In the absence, however, of women dance participants 
on the Expedition, some of the men would have had to do 
the usual women's part under this scenario. On the 
other hand, if they did not Indulge In dancing which 
typically called for both men and women, we might think 
that "probably what they did was an early form of clog 
dancing ... called 'Buck Dancing,' 'Hoedowning,' ·or just 
plain 'dancing.· Mostly only men did It back then .. , " 

That this is a reasonable first guess ls corroborated by 
a leading authority on American folkdance, Kate Van 
Winkle Keller. On supposition that the men danced 
solely for their own entertainment, she writes "I strongly 
suspect that the form used would have simply been solo 
or duo Jigs or hornpipes - i.e., stepping dances, the 
ancestors of today's clogging."12 But, Ms. Keller warns, 
all such opinion must be conjectural only, dependent 
upon more authoritative knowledge of where the men 
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came from, their upbringing, their place in the community 
prior to military service, and similar background 
information. 

Several of the dance episodes in the journals focus 
solely on Clark's black servant, York, when Clark has 
him dance before the natives - apparently as a solo 
performer. It seems safe to assume that York would have 
done the "clogging." jig type of movement mentioned 
above, to the accompaniment of Cruzatte's fiddle.13 

But for the group dancing, we may have more Insight 
by reviewing, as Ms. Keller suggests, what we knowof the 
members of the Corps. These men were not "country 
bumpkins," skipping around as in a Breughel etching! 
Though we have limited information about their 
upbringing, we see them In the journals as seemingly 
intelligent, resourceful young men, often with training in 
journeyman trades, comparatively literate for their times. 
With this background in mind we come to Lewis's entry 
of June 25, 1805, at White Bear Island Camp near the 
Great Falls: all who "could make use of their feet had a 
dance on the green to the music of the violin. " 14 Lewis's 
phrase here, "a dance on the green,· Is an echo of the 
traditions and backgrounds of most of the men of the 
permanent party. According to Charles G. Clarke's 
"biographical roster· of the members of the Expedition, 15 

most of them were either born or reared in families 
coming originally from Virginia, Pennsylvania, or a New 
England state, usually of Scotch, Irish, Welsh, or English 
background. As noted In The Country Dance Boak, by 
Ralph Page and Beth Tolman, these areas grew from 
coastal settlements which had "experienced a constant 
injection of lusty immigrants fresh from dancing on their
own valage greens."16 Speaking of New England, 
particularly as representative of much of the United 
States during the post Revoiutionary years, these writers 
declare: 

"If ever a people were given a chance to be born and 
bred in the purple of their dances, the Yanks were 
those people. As babies they were often lulled to 
rest to the measures of Speed the Plow or Smash 
the Window; and often they were carried to an 
assembly or junket where they were cradled in 
communal beds made from benches, seat to seat 
arrangement. Way before they were out of their 
swaddling clouts, then, these kids must have 
understood what was what on the dance floor. 
Then at an early age they began doing the dances 
themselves. During the revolutionary years 
everybody danced . . . the officers in both the 
English troops and the Colonials were so crazy 
about dancing that some say, if you listen hard 
enough, the hills of New England will give forth a 
faint echo of Lord Howe's revels, or perhaps Jet go 
a few strains of Washington's favorite, Sir Roger de 
Caverly.· 17 

This tradition of"dancing on the green· mayor may not 
have been ingrained so deeply in these young soldiers, 
most of whom were recruited in Kentucky or at other 
frontier military posts. But It is interesting that Lewis 
uses this particular phrase in describing their activity. 
We may cautiously assume then that at least some of the 
dancing of the Corps would have been reminiscent of the 
village dancing known to have occurred in the post 

Revolutionary War era of early America, I.e., 1788 to 
1808. 

Among the many publications and resource material 
of the Country Dance and Song Society (CDSS). one 
reference Is especially pertinent in our guessing game 
about Lewis's "village green.· Entitled A Choice Selection
of Amertcan Country Dances of the Revolutionary Era 
1775-1795, 18 this collection contains 29 examples of 
music and dance figures drawn from manuscript sources 
and "represents as authentic a recreation as is possible 
of the way these tunes were played 200 years ago.· The 
text notes: 

"Country dances were the most popular of the 
social dances done by all ages and all classes of 
society In America during the latter part of the 18th 
century. They were basically English In origin, but 
were danced throughout the British Isles and parts 
of Western Europe as well. During the period ... 
'country dance' was a generic term for progressive 
dances in longways formation, and did not have 
the connotation of rural or rustic dancing that the 
name may conjure up today. By the 1 780s 
Americans began calling these dances contra 
dances, probably derived from the French term 
contredanse, and the two names for this type of 
dance, country and contra, coexisted well into the 
19th century ... The basis for choosing dances for 
this collection has been the frequency with which 
the dance names occur in the music and dance 
manuscripts of the period. Thus, these dances 
represent some of the most popular ones during 
and immediately following the American 
Revolution.· 

Since these contra dances are among the most popular 
ones during the period, we may surmise that Cruzatte 
and the men of the Corps would have become familiar in 
one way or another with some of them. One of the dances 
in this collection Is called "Fisher's Hornpipe."19 In his 
book Heritage Dances of Early America,20 Ralph Page 
gives us a detailed description of"Fisher's Hornpipe.· He 
notes that it "is found in more early American dance 
manuscripts than any other dance, so It must have been 
a popular dance. The tune Is a popular one with fiddlers 
all over the country."21 

If then we can picture the figure of this particular 
dance and hear the tune which governs it, we may at last 
have a reasonably good idea of how the Corps danced. 
But first we must understand what a contra dance is. 
Literally, "a contra dance is a dance of opposition, a 
dance performed by many couples face-to-face, line
facing-line,"22 such as:23 

Women's Side 
00®00® Music at 

this end 

of hall. 
Top Bottom 

-- down 

IT] [?] [TI IT] [?] [!] 
Men's Side 
-up t across 

A Choice 5e"1ction of AmericM County Dances ol the 
Revolu6onsry Era 1775•1795. Kefter and Sweet 

With the above sketch as a pattern, here is Ralph 
Page's explanation of what happens In a "Fisher's 
Hornpipe. •2• 
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FISHER'S HORNPIPE 

Source: "A COLLECTION OF THE NEWEST AND MOST 
FASHIONABLE COUNTRY DANCES AND COTILLIONS." 
The Greater Part by Mr. John Griffith. Dancing Master 
in Providence, 1788. Said to be the first dance book 
published in the United States. 

Music: "Fisher's Hornpipe" played by Ralph Page's Orchestra 
on Folk Dancer Label MH 1071. 

The Dance from Griffith's manuscript: 
Cast off back, up again 
Lead down the Middle, up again, and cast off one Co., 
Hands cross at Bottom, hallway, back again 
Right and left at Top. 

Modern-day translation: Couples 1 - 4 - 7 etc., active Do 
NOT cross over. 

Active couples down the outside and back. 
Active couples down the center with partner and back, cast 

off. 
Right hand star with the couple below, left hand star back. 
Active couples right and left four with the couple above. 

Explanation: 
Active couples turn out (man turns left, lady turns right) 

and walk down the outside of the set, behind their own 
respective lines, 8 steps in all. 

Same couples turn toward the center of the set and walk up 
the outside of the set to original place. 

Same active couples join right hands and walk down the 
center of the set, turn alone and, still holding right hands 
return to place. 

Cast off one couple. (Active man walks round second man 
who turns with him as the two turn as a couple to face 
the center of the set; the lady does the same with the 
second lady.) 

Couples one and three make a right hand star and walk the 
star once around; same couples make a left hand star 
and walk it once around. 

Couples one and two right and left four. (The two couples 
pass through, passing partners right shoulder to right 
shoulder. 4 steps; the two men and the two ladies turn 
as couples with the active lady and the inactive man 
holding the pivot as they back around in place to face the 
center in 4 steps; again the two couples pass through as 
before in 4 steps; as before they turn as couples to face 
the center of the set in 4 steps.) 

Continue the dance as long as desired. 

Heritage Dance of North America, Uoyd Shaw Foondation, Colorado Springs, CO 

THE DANCE MUSIC 

E
nd to be sure that we have the mrrect music for 
the above performance, here 1s the tune for 
Cruzatte's fiddle:25 

Fi1her'1 Hompipe AA DD 
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!ID 

f 1$ 1 5 IP c: ll£cl44-tij1· ffi r c@ I IJ,•i ® I Crrr c:W I 
D (i I) A7 D A7 D A7 
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There you have the music and explanation of 
movements for a dance which in all likelihood may have 
been danced by the men of the Expedition. Others like 
it may have been part of their regular routine. We are 
somewhat confirmed and reassured in arriving at this 
conclusion by the careful work done at present day Fort 
Clatsop National Memorial. There, under the leadership 
of Superintendent Franklin Walker and Chief Ranger 
Curtis Johnson, extensive efforts have been made in 
recent years to offer authentic demonstrations to visitors, 
which illustrate how music and dancing was a key to the 
success of the Expedition. The "Music and Dance" file at 
Fort Clatsop, 26 compiled by Cynthia Wright, David Moffitt, 
and other associates, includes outlines of mini-skits and 
cassettes of fiddle music centered on this theme. In 
addition to "Fisher's Hornpipe" annotated above, David 
Moffitt's fiddle cassettes include such enticing selections 
as "Devil's Dream," "Soldier's Joy," "Fire on the Mountain," 
"Whiskey Before Breakfast," "Miss McCloud's Reel," 
"Boil the Cabbage," and many other Scotch-Irish jigs, 
reels, and hornpipes. To be sure, there are also included, 
with a bow to Pierre Cruzatte (pun intended), tunes with 
a French Canadian accent or origin, such as "Jolie 
Blonde," "Old French Hornpipe," and "La Belle Catherine." 
The modern day Fort Clatsop people thus seem to have 
envisioned the men of the Corps in contra dance tunes 
and patterns on the basis of the same general line of 
reasoning which has been outlined above. 

We come then at last to the end of this roundabout 
effort to track our men on their dance trail across the 
Great West. Not being able quite to catch up with them, 
our energies begin to flag. We see in the distance that the 
campfire burns low, the fiddle has been put to rest and 
the men fade from the scene. We close the journals on 
the dance chapters, imagining perhaps a bit more vividly 
what was happening on Lewis's "green." Hereafter, in 
our musings and re-enactments about the Expedition, if 
we but watch and listen more carefully, we may readily 
see 

"our young men break forth into dancing and 
singing, and we who are their elders dream that we 
are fulfilling our part in life when we look on at 
them . . .  we delight in their sport and merrymaking, 
become able to awaken in us the memory of our 
youth."27 

Long may they dance with gusto and merriment in the 
life of the Republic! 

About the author ... 
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Content Knowledge Standards by Lesson 
Unit 7 Visual Arts and Music 

 
The lessons in Unit 7 provide students with opportunities to develop and practice the following 
content knowledge standards and benchmarks which are organized by discipline (alphabetical 
order) for each lesson. However, there are a number of content knowledge standards and 
benchmarks which are relevant to all lessons in this unit. To save pages, these are listed first. 
Arts (Connections) 
Connections among the various art forms, other disciplines: 

• Understands how the characteristic materials of various arts (e.g., sound in music, visual 
stimuli in visual arts, movement in dance, human interrelationships in theatre) are used to 
transform similar events, scenes, emotions, or ideas. 

• Understands characteristics of works in various art forms that share similar subject 
matter, historical periods, or cultural context. 

Behavior Studies 
Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

• Understands that each culture has distinctive patterns of behavior that are usually 
practiced by most of the people who grow up in it. 

Social group, general implications of groups membership, different ways that groups function: 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture . 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Knows that human beings have different interests, motivations, skills and talents. 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 

• Understands that many skills can be practiced until they become automatic, and that if the 
right skills are practiced, performance may improve. 

• Understands that all behavior is affected by both inheritance and experience. 
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Language Arts 
General skills and strategies for reading a variety of informational texts: 

• Uses prior knowledge and experience to understand and respond to new information. 

• Uses new information to adjust and extend personal knowledge. 

• Determines the effectiveness of techniques used to convey viewpoint. 

Life Skills (Thinking and Reasoning) 
Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 

• Recognizes situations in which a variety of conclusions can be drawn from the same 
information. 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Understands that one way to make sense of something is to think how it is like something 
more familiar. 
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For Want of An Artist 

Arts (Visual Arts) 
Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Use of structures and functions of art: 

• Knows some of the effects of various visual structures (e.g., design elements such as line, 
color, shape) and functions of art. 

• Understands what makes various organizational structures effective (or ineffective) in the 
communication of ideas. 

• Knows how the qualities of structures and functions of art are used to improve 
communication of ideas. 

Range of subject matter, symbols, and potential ideas in visual arts: 

• Knows how visual, spatial, and temporal concepts integrate with content to communicate 
intended meaning in artwork. 

• Knows different subjects, themes, and symbols (through context, value, and aesthetics) 
which convey intended meaning in artwork. 

• Understands how visual, spatial, temporal, and functional values of art are tempered by 
culture and history. 

Visual arts in relation to history and cultures: 

• Understands the historical and cultural contexts in art. 

• Understands how factors of time and place (e.g., climate, resources, ideas, technology) 
influence visual, spatial, or temporal characteristics that give meaning or function of art. 

Characteristics and merits of artwork: 

• Understands how artwork from various eras and cultures may elicit a variety of 
responses. 

• Knows that artworks are created and related to historical and cultural contexts. 

Behavior Studies 
Social group, general implications of groups membership, different ways that groups function, 
and: 



 © 2001 Lewis and Clark Trial Heritage Foundation  7.44 

• Understands how the diverse elements that contribute to the development and 
transmission of culture function as an integrated whole. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 
Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 
Location of places, geographic features, patterns of environment: 

• Knows the factors that influence spatial perception (e.g., culture, education, age, gender, 
occupation, experience). 

Understanding that culture and experience influence people’s perception of places and regions: 

• Understands ways in which people view and relate to places and regions differently. 

• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and movements. 

• Knows significant physical features that have influenced historic events. 
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History 
Basics of historical perspective and analyze: 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 
Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

Gathering and using information for research purposes: 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to dear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Evaluates the clarity and accuracy of information. 

Speaking and listening as tools for learning: 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

• Presents prepared reports to class. 

Life Skills (Thinking and Reasoning) 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Articulates abstract relationships between existing categories of information. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Principles of hypothesis testing and scientific inquiry: 
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• Keeps a notebook that describes observations made. 

• Understands that there may be more than one valid way to interpret a set of findings. 

• Presents alternative explanations and conclusions to experiments. 

Basic trouble-shooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 
Contributing to the overall effort of a group: 

• Engages in active listening. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Science (Physical Science) 
Basics of the properties of matter: 

• Concepts about the structure and properties of matter, and the factors that influence 
reactions rates and results (e.g., types of substances involved, temperature, 
chromatography, time and concentration). 

Technology 
Understanding of the relationships among science, technology, society and the individual: 

• Knows that science cannot answer all questions and technology cannot solve all human 
problems or meet al! human needs. 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 
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• Knows ways in which technology and society influence one another. 

• Nature of technological design: 

• Evaluates a product or design (e.g., does design meet the challenge to solve a problem) 
and make modifications based on results. 
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Descriptive Words 

Arts (Visual Arts) 
Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Use of structures and functions of art: 

• Knows some of the effects of various visual structures (e.g., design elements such as line, 
color, shape) and functions of art. 

• Knows how the qualities of structures and functions of art are used to improve 
communication of ideas. 

Range of subject matter, symbols, and potential ideas in visual arts: 

• Understands how visual, spatial, temporal, and functional values of art are tempered by 
culture and history. 

Visual arts in relation to history and cultures: 

• Understands the historical and cultural contexts in art. 

• Understands how factors of time and place (e.g., climate, resources, ideas, technology) 
influence visual, spatial, or temporal characteristics that give meaning or function of art. 

Characteristics and merits of artwork: 

• Understands how artwork from various eras and cultures may elicit a variety of 
responses. 

• Knows that artworks are created and related to historical and cultural contexts. 

Geography 
Understanding that culture and experience influence people’s perception of places and regions: 

• Understands ways in which people view and relate to places and regions differently. 

• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

History 
Basics of historical perspective and analyze: 
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• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 
Gathering and using information for research purposes: 

• Determines the appropriateness of an information source for a research topic. 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas,. opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

Speaking and listening as tools for learning: 

• Listens and responds to oral directions. 

Life Skills (Thinking and Reasoning) 
Basic trouble-shooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes personal decisions in terms of the options that were considered. 

Science (Physical Science} 
Basics of the properties of light: 

• Properties of visible light, absorbed and reflected light and the range of visible light 
where color differences are perceived. 
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Picture This ... 

Arts (Visual Arts) 
Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Use of structures and functions of art: 

• Knows some of the effects of various visual structures (e.g., design elements such as line, 
color, shape) and functions of art. 

• Understands what makes various organizational structures effective (or ineffective) in the 
communication of ideas. 

• Knows how the qualities of structures and functions of art are used to improve 
communication of ideas. 

Range of subject matter, symbols, and potential ideas in visual arts: 

• Understands how visual, spatial, temporal, and functional values of art are tempered by 
culture and history. 

Visual arts in relation to history and cultures: 

• Understands the historical and cultural contexts in art. 

• Understands how factors of time and place (e.g., climate, resources, ideas, technology) 
influence visual, spatial, or temporal characteristics that give meaning or function of art. 

Characteristics and merits of artwork: 

• Understands how artwork from various eras and cultures may elicit a variety of 
responses. 

• Knows that artworks are created and related to historical and cultural contexts. 

Behavior Studies 
Social group, general implications of groups membership, different ways that groups function: 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands that a variety of factors contribute to the ways in which groups respond 
differently to their physical and social environments and to the wants and needs of their 
members. 
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• Understands how the diverse elements that contribute to the development and 
transmission of culture function as an integrated whole. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 
Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 
Location of places, geographic features, patterns of environment: 

• Knows the factors that influence spatial perception (e.g., culture, education, age, gender, 
occupation, experience). 

Characteristics and uses of spatial organization on Earth’s surface: 

• Understands the spatial organization of places through such concepts as location, 
distance, direction, scale, movement, and region. 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

Understanding that culture and experience influence people’s perception of places and regions: 

• Understands ways in which people view and relate to places and regions differently. 
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• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows the similarities and differences in characteristics of culture in different regions 
(e.g., in terms of environment and resources, technology, food, shelter, social 
organization, beliefs and customs). 

• Understands how different people living in the same region maintain different ways of 
life (e.g., cultural differences of Native American groups and European groups). 

Understanding of the patterns of human settlement and their causes: 

• Knows reasons for similarities and differences in the population size and density of 
different regions (e. g., length of settlement, environment and resources, cultural 
traditions, historic accessibility). 

Understanding of changes that occur in the meaning, use, distribution and importance of 
resources: 

• Understands the relationship between resources and exploration, colonization and 
settlement of different regions. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and movements. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

Understanding of global development and environmental issues: 

• Understands how the interaction between physical and human systems affects current 
conditions. 

History 
Basics of historical perspective and analyze: 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 
Gathering and using information for research purposes: 

• Uses a variety of strategies to identify topics (e.g., group discussion, brainstorming). 
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• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

General skills and strategies of the reading process: 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

General skills and strategies for reading a variety of informational texts: 

• Seeks peer help to understand information. 

Life Skills (Thinking and Reasoning) 
Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 

• Recognizes situations in which a variety of conclusions can be drawn from the same 
information. 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Understands that one way to make sense of something is to think how it is like something 
more familiar. 

Basic trouble-shooting and problem-solving techniques: 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

Decision-making techniques: 

• Analyzes personal decisions in terms of the options that were considered. 

Life Skills (Working With Others) 
Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 
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Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 
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Jeffersonian Music and Dance 

Arts (Dance) 
Movement elements and skills in performing dance: 

• Memorizes and reproduces movement sequences. 

Dance in various cultures, historical periods: 

• Knows the cultural and/or historical context of various dances (e.g., colonial America, 
dances within one’s cultural community). 

Arts (Music) 
Relationships between music, history, culture: 

• Understands the functions music serves in various cultures. 

Behavior Studies 
Social group, general implications of groups membership, different ways that groups function: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Geography 
Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows ways in which communities reflect the cultural background of their inhabitants. 

Health 
How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

Language Arts 
Gathering and using information for research purposes: 

• Determines the appropriateness of an information source for a research topic. 

Competence in the general skills and strategies of the reading process: 
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• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

Speaking and listening as tools for learning: 

• Listens and responds to oral directions. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

• Life Skills (Thinking and Reasoning) 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Articulates abstract relationships between existing categories of information. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Life Skills (Working With Others) 
Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 
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• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 

Physical Education 
Basic movements: 

• Uses mature form and appropriated sequence in combinations of fundamental locomotor, 
object control, and rhythmical skills that are components of games, sports, and dances. 

• Uses intermediate skills for dance and rhythmical activities. 

Understanding of the benefits and costs associated with participation in physical activity: 

• Understands how various factors (e.g., age, gender, ethnicity, culture) affect physical 
activity preferences and participation. 

Social and personal responsibility associated with participation in physical activity: 

• Understands how participation in physical activity fosters awareness of diversity (e.g., 
culture, ethnic, gender, physical). 

• Includes persons of diverse backgrounds and abilities in physical activity. 

• Understands the role of physical activity in a diverse world (e.g., usefulness of dance as 
an expression of multiculturalism). 

Technology 
Understanding of the relationships among science, technology, society and the individual and: 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 
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Music of the People, For the People, By the People 

Arts (Dance) 
Movement elements and skills in performing dance: 

• Memorizes and reproduces movement sequences. 

Choreographic principles, processes, structures: 

• Improvises, creates, and performs dances based on person ideas and concepts from other 
sources. 

• Creates a dance phrase (e.g., a brief sequence of related movements that has a sense of 
rhythmic completion), repeats it, and varies it (e.g., makes changes in the time, space, 
force/energy). 

Dance in various cultures, historical periods: 

• Knows the cultural and/or historical context of various dances (e.g., colonial America, 
dances within one’s cultural community). 

Arts (Music) 
Improvised melodies, variations, accompaniments: 

• Improves short songs and instrumental pieces using a variety of sound sources, including 
traditional sound (e.g., voices, instruments), nontraditional sounds (e.g., paper tearing, 
pencil tapping), body sound (e.g., bands clapping, fingers snapping), and sound produced 
by other means. 

Relationships between music, history, culture: 

• Understands the functions music serves in various cultures. 

Behavior Studies 
Social group, general implications of groups membership, different ways that groups function, 
and: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands how the diverse elements that contribute to the development and 
transmission of culture function as an integrated whole. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 
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Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Understands roles as learned behavior patterns in group situations (e.g., team member). 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 
Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 
Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows ways in which communities reflect the cultural background of their inhabitants. 

Health 
How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

Language Arts 
General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 
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• Writes, organizes and presents information that reflects knowledge about the topic. 

Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

Gathering and using information for research purposes: 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

• Evaluates the reliability of primary and secondary source information and uses 
information accordingly in reporting on a research topic. 

General skills and strategies of the reading process 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Listens and responds to oral directions. 

• Responds to questions and comments. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

• Presents prepared reports to class. 

Life Skills (Thinking and Reasoning) 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Articulates abstract relationships between existing categories of information. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 
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Basic trouble-shooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 
Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 

Physical Education 
Basic movements: 
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• Uses mature form and appropriated sequence in combinations of fundamental locomotor, 
object control, and rhythmical skills that are components of games, sports, and dances. 

• Uses intermediate skills for dance and rhythmical activities. 

• Understanding of the benefits and costs associated with participation in physical activity: 

• Understands how various factors (e.g., age, gender, ethnicity, culture) affect physical 
activity preferences and participation. 

Social and personal responsibility associated with participation in physical activity: 

• Understands the role of physical activities in learning more about others of like and 
different backgrounds (e.g., gender, culture, ethnicity, and disability). 

• Understands how participation in physical activity fosters awareness of diversity (e.g., 
culture, ethnic, gender, physical). 

• Includes persons of diverse backgrounds and abilities in physical activity. 

• Understands the role of physical activity in a diverse world (e.g., usefulness of dance as 
an expression of multiculturalism). 

Technology 
Understanding of the relationships among science, technology, society and the individual: 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 
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Play It Again, Pierre 

Arts (Dance) 
Dance in various cultures, historical periods: 

• Knows the cultural and/or historical context of various dances (e.g., colonial America, 
dances within one’s cultural community). 

Arts (Music) 
Relationships between music, history, culture: 

• Understands the functions music serves in various cultures. 

Behavior Studies 
Social group, general implications of groups membership, different ways that groups function: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands how the diverse elements that contribute to the development and 
transmission of culture function as an integrated whole. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Knows that human beings have different interests, motivations, skills and talents. 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 

• Understands that many skills can be practiced until they become automatic, and that if the 
right skills are practiced, performance may improve. 

• Understands roles as learned behavior patterns in group situations (e.g., team member). 

• Understands that all behavior is affected by both inheritance and experience. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Geography 
Understanding of the nature and complexity of Earth’s cultural mosaics: 
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• Knows ways in which communities reflect the cultural background of their inhabitants. 

Health 
How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

History 
Basics of historical perspective and analyze: 

• Impact specific individuals had on history. 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 
General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

Gathering and using information for research purposes: 

• Uses a variety of strategies to identify topics (e.g., group discussion, brainstorming). 

General skills and strategies of the reading process: 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Listens and responds to oral directions. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

Life Skills (Thinking and Reasoning) 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Articulates abstract relationships between existing categories of information. 
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• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Basic trouble-shooting and problem-solving techniques. 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 
Contributing to the overall effort of a group: 

• Engages in active listening. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Physical Education 
Understanding of the benefits and costs associated with participation in physical activity: 

• Understands how various factors (e.g., age, gender, ethnicity, culture) affect physical 
activity preferences and participation. 

Social and personal responsibility associated with participation in physical activity: 

• Understands the role of physical activities in learning more about others of like and 
different backgrounds (e.g., gender, culture, ethnicity, and disability). 

• Understands how participation in physical activity fosters awareness of diversity (e.g., 
culture, ethnic, gender, physical). 

Technology 
Understanding of the relationships among science, technology, society and the individual: 
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• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 




