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Overview 
 
Social Studies is the connecting thread of the inter-disciplinary approach to exploring the Lewis 
and Clark expedition. It is a good place to start and the best place to end a student’s adventures 
with the Corps of Discovery. Use several of these projects to orient students to the expedition 
and to compare our relationship to the Lewis and Clark expedition today. With the bicentennial 
commemoration in 2003-2006, now is a good time to reflect on the Corps of Discovery and its 
legacy. At the end of the class study, come back and use several of these projects to tie the Lewis 
and Clark experience together. 
 
Student Opportunities 

1. Read selected quotes from the journals of the Lewis and Clark expedition. 
2. Examine the legacy of the Lewis and Clark expedition to the United States today. 
3. Compare 18th and 19th century events in the U.S. with those in North America and the 

rest of the world. 
4. Learn how the members of the expedition were much like people today. 
5. Discover how the members of the expedition and people associated with it were able to 

contribute to the history of the United States. 
6. Plan, coordinate, design, construct and operate a student fair. 
7. Participate in a debate and voting process. 
8. Give presentations, do creative writing, and work individually or in teams. 
9. Maintain their own journals and glossary of Lewis and Clark words and terms. 

 
Helpful References 
In this guide: 
Appendix A: Route Maps and Timeline for the journey of the Corps of Discovery Appendix B: 
People of the Lewis and Clark expedition 
Appendix C: Lewis and Clark States 
 
In this unit: 
Duncan, Dayton. “What the Lewis and Clark Expedition Means to America,” We Proceeded On, 

Vol. 23, No. 3. Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., August 1997. 
Gerth, Nola. “York—Black Man In the West,” publication of the Valley County Lewis and Clark 

Trail Society, Glasgow, MT, 1979. 
Hunt, Robert. “Hoofbeats & Nightmares: A Horse Chronicle of the Lewis and Clark 

Expedition,” Parts I& II, We Proceeded On, Vols. 20 & 21, Nos. 4 & 1. Great Falls: Lewis 
and Clark Trail Heritage Foundation, Inc., November 1994 & February 1995. 

Large, Arlen J. “The Rocky Boat Ride of Lewis and Clark,” We Proceeded On, Vol. 21, No. 1. 
Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., February 1995. 

Large, Arlen J. and Edrie L Vinson. “Sacagawea: The Guide Vs. The Purists,” We Proceeded 
On, Vol. 19, No. 1. Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., February 
1993. 

Ronda, James P. “Imagining the West: Through the Eyes of Lewis and Clark,” We Proceeded 
On, Vol. 18, No. 2. Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., May 
1992. 
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Rose, Donald W. “Captain Lewis’ Iron Boat: The Experiment,” We Proceeded On, Vol. 7, No. 2. 
Great Falls: Lewis and Clark Trail Heritage Foundation, Inc., May 1981. 

Saindon, Robert. “The Flags of the Lewis and Clark Expedition: Symbol of Peace; Sign of 
Allegiance; Banner of Pride,” We Proceeded On, Vol. 7, No. 4. Great Falls: Lewis & Clark 
Trail Heritage Foundation, November 1981. 

Helpful Resources 
Books and Articles: 
Abbott, Carl. Portland and the Lewis and Clark Exposition: The Great Extravaganza. Portland: 

Oregon historical Society, revised edition 1996. 
Allen, John Logan. Lewis and Clark and the Image of the Northwest. New York: Dover 

Publications, 1991. 
Anderson, Irving W. A Charbonneau Family Portrait. Astoria: Fort Clatsop Historical 

Association, 1988. 
Betts, Robert B. In Search of York: The Slave Who Went to the Pacific With Lewis and Clark. 

Boulder: Colorado Associated University Press, 1985. 
Blumberg, Rhoda. The Incredible Tourney of Lewis and Clark. New York: William Morrow & 

Co., Inc., first paperback edition, 1995. 
__________. What’s The Deal? Jefferson. Napoleon and the Louisiana Purchase. Washington, 

D.C.: National Geographic Society, 1998. 
Cavan, Seamus. Lewis and Clark and the Route to the Pacific, World Explorers: The Second 

Great Age of Discovery Series. New York: Chelsea House Publishers, 1991. 
Clarke, Charles G. Men of the Lewis and Clark Expedition. Glendale: Arthur H. Clark Co., 1970. 
Cutright, Paul Russell. Contributions of Philadelphia to Lewis and Clark History, No. 6. Great 

Falls: Lewis and Clark Trail Heritage Foundation, Inc., 2nd printing, December 1988. 
DeVoto, Bernard, ed. The Journals of Lewis and Clark. Boston: Houghton Mifflin Co., foreword 

copyright 1997. 
Duncan, Dayton and Ken Bums. Lewis and Clark: The Journey of the Corps of Discovery—An 

Illustrated History. New York: Alfred A. Knopf, 1997. 
Erickson, Marty, ed. An Overview of the Facts and Fiction About the Famous Newfoundland 

Dog. Great Falls: L&C Trail Heritage Foundation, 1997. 
Goetzmann, William and Glyndwr Williams. The Atlas of North American Exploration: From 

the Norse Voyages to the Race to the Pole. Norman: University of Oklahoma Press, 
paperback edition 1998. 

Jackson, Donald. Thomas Jefferson and the Stony Mountains: Exploring the West From 
Monticello. Norman: University of Oklahoma Press, 1993. 

Kessler, Donna. Making of Sacagawea: A Euro-American Legend. Tuscaloosa: University of 
Alabama Press, 1996. 

MacGregor, Carol Lynn, ed. The Journals of Patrick Gass: Member of the Lewis and Clark 
Expedition. Missoula: Mountain Press Publishing Co., 1997. 

Members of the Corps of Discovery. Washburn: North Dakota Lewis and Clark Bicentennial 
Foundation, first edition, 1999. 

Moulton, Gary E., ed. The Journals of the Lewis and Clark Expedition, Vols. 2-13. Lincoln: 
University of Nebraska Press, 1986-2001. 

Prucha, Francis Paul. Indian Peace Medals in American History. Bluffton: Rivilo Books, 1994. 
Ronda, James P., ed. Thomas Jefferson and the Changing West. St. Louis: Missouri Historical 

Society Press, 1997. 
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________. Voyages of Discovery: Essays on the Lewis and Clark Expedition. Helena: Montana 
Historical Society Press, 1998. 

________. Finding the West: Explorations With Lewis and Clark. Albuquerque: University of 
New Mexico Press, 2001. 

Thomasma, Kenneth. The Truth About Sacajawea. Jackson: Grandview Publishing Co., 1997. 
Yater, George and Carolyn S. Denton. Nine Young Men From Kentucky, No. 11. Great Falls: 

Lewis and Clark Trail Heritage Foundation, May 1992. 
Video: 
“We Proceeded On,” 30 minutes, by Kaw Valley Productions and available from Headwaters 

Chapter, P. 0. Box 577, Bozeman, MT 59771-0577. 
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An American Legacy 
 
The Lewis and Clark expedition gave the United States an enduring legacy. The idea, planning, 
preparations, leaders, members, experiences, journals, accomplishments, results and effects of 
President Thomas Jefferson’s dream make the Corps of Volunteers for North Western Discovery 
one of the most interesting undertakings in the history of the United States. 
 
The expedition is often compared to sending people to walk on the moon. An appreciable 
difference is the great amount of technology and people which are required to support any trip to 
the moon. The astronauts are not sent off into space on their own as the members of the Lewis 
and Clark expedition were upon leaving Camp Dubois. The greatest legacy the Corps of 
Discovery left us is the privilege we have to visit sites where they traveled. In doing so, the 
Lewis and Clark expedition touches our lives. Most of us will not have a chance to walk on the 
moon. 
 
The Lewis and Clark “Trail” goes through eleven states. In fact, there are twenty- eight other 
states and a district which are also associated with the Corps of Discovery. Do you live in any of 
these thirty-nine states or the district? Look in Appendix C of this guide to find out. 
 
Activities to help orient students to the Lewis and Clark expedition: 
 
1. Show the students the 32 minute video, “We Proceeded On.” Have a class discussion about 

the Lewis and Clark expedition based on this video. 
2. Have the students take turns reading aloud from President Jefferson’s Letter of Instructions 

to Meriwether Lewis. Have a class discussion about Jefferson’s expectations for the 
expedition. 

3. Have the students read the article in this unit, “What the Lewis and Clark Expedition Means 
to America” by Dayton Duncan. 
a. Have each student write five questions based on this article. 
b. At random, have a student ask the class one of his/her questions from the article. Use 

these questions to guide class discussion. 
4. If possible, have students visit a related expedition site either as a class, as an individual or 

with their families. 
a. In their own journals, have students answer: 

1) Why is the site significant to the Corps of Discovery? 
2) How is the site the same or different as when the expedition was here? 
3) What did you do at the site? 
4) How you did feel visiting a site where the Lewis and Clark Expedition had been? 

b. In their own journals, have students illustrate or sketch: 
1) What the site looks like today. 
2) The site with photographs or pictures. 
3) A map of the site. 

c. Have students give a presentation about their visit to the site. 
5. Students can visit an exhibit about the Lewis and Clark expedition or some aspect of it at a 

museum, interpretive center or tribal cultural center. Have them write about the exhibit in 
their own journals. Illustrations are helpful. 
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Wrap-up activities to help students tie together all aspects of their studies about the Lewis and 
Clark expedition: 
 
1. After studying the Lewis and Clark expedition, have the students take turns re-reading aloud 

from President Jefferson’s Letter of Instructions. Have a class discussion about: 
a. What was accomplished by the expedition. 
b. What was not accomplished and why. 
c. Why the results of the expedition are important to us today. 

2. Divide the class into eight groups in order to set-up a “Jeopardy” game board. 
a. Each group will have one of the eight inter-disciplinary curriculum unit themes from this 

guide. 
1) Language Arts 
2) Social Studies 
3) Maps 
4) Human Behavior 
5) Life Skills 
6) Native American Cultures 
7) Visual Arts and Music 
8) Science 

b. Each group will write 10 questions and answers for their topic. These must become 
progressively more difficult. The answers will placed on the “Jeopardy” board for two 
rounds of the game. Either the educator or several designated students will operate the 
game and game board. 

c. Students will have 5 seconds in which to respond with the correct question to an answer 
about the Lewis and Clark expedition. All decisions by the educator are final. 

3. Have each student write an essay (educator will determine the length) about the legacy the 
Lewis and Clark expedition has given us. Include the following sub-theme which best 
describes your state’s relationship to the Corps of Discovery. 
a. If you live in one of the eleven “Trail” states, include: 

1) What expedition events happened there. 
2) What Native American groups the expedition met. 
3) How the expedition is commemorated in your state. 

b. If you live in one of the twenty-eight other states and district associated with the Lewis 
and Clark expedition, include: 
1) How your state or district is associated with the expedition. 
2) How the expedition is commemorated in your state or district. 
3) Why did President Jefferson send Lewis to Philadelphia? What is the American 

Philosophical Society? Who were the mentors that taught Lewis? 
c. If you do not live in any of the thirty-nine states or district associated with the Lewis and 

Clark expedition, then include: 
1) Why all of us should study the Lewis and Clark expedition and what we can learn. 
2) A discussion on the effects of the Corps of Discovery in American history. 
3) Can you find how the expedition might relate to your state? 
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4. In honor of the Corps of Discovery and as a class, students will design, plan, research and 
produce a Lewis and Clark Bicentennial project for one of the following venues: 
a. Your school 
b. Library or museum display 
c. Business window 

5. Plan ways to include the Native American groups in the Lewis and Clark bicentennial 
activities. 
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Means to America

Editor's Note: The following 
speech was presented at the 
National Lewis and Clark 
Bicentennial Council meeting May 
9 and 10, 1997 in Nebraska City, 
Nebraska. 

by Dayton Duncan 

About this time 1 92 rl years ago, in the spring
of 1805, Lewis and Clark 
and their Corps of Dis

covery had passed the mouth of 
the Yellowstone River, into what is 
now Montana, pushing forward, 
farther than any white men had 
gone before on the Missouri. 

The riverbanks swarmed with 
game-and the men were aston
ished not only at the number of 
animals, but at their relative tame
ness. 

"I think that we saw at one view 
nearly one thousand animals," 
wrote Sergeant John Ordway. 
"They are not today very wild, for 
we could go within 100 yards of 
them in open view, before they 
would run off, and then they would 
go but a short distance before they 
would stop and feed again." 

"Saw a buffalo calf," he contin
ued, "which had fell down the 
bank and could not get up again. 
We helped it up the bank and it 
followed us a short distance." 

The first bighorn sheep they had 
ever seen appeared on cliffs above 
the river. Geese, swans, pelicans 
and cranes flew overhead. Bald 
eagles were everywhere, and 
Ordway got the quills from one of 
them to use in writing his daily 
journal. 
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Beaver were so numerous that 
the smacking of their tails on the 
water kept Clark awake at night. 
Lewis had brought along a New
foundland dog, and it caught an 
antelope crossing the river. The 
men briefly made pets out of a 
litter of wolf pups. 

"The game is getting so plenty 
and tame in this country," Ordway 
finally wrote, "that some of the 
party clubbed them out of their 
way." 

Then he looked down on the 
ground and saw the biggest paw 
prints he had ever seen. He and 
the other men began to get ex
cited. 

The previous winter the Hidatsas 
had told the explorers about a bear 
they would meet farther west: big, 
ferocious, absolutely fearless, and 
almost impossible to kill. On April 
29th, Lewis and another hunter 
finally saw their first one and killed 
it. It was the grizzly. 

The bear was big-nearly 9 feet 
from nose to hind toe, an esti
mated 400 pounds after it was 
dressed-and while he could under
stand why Indians might be fright
ened of one, Lewis wrote in his 
journal that Americans with mus
kets had little to fear. 

Then they met another grizzly. 
And than another, and another. 
Some took 10 to 12 slugs to kill. 
Some chased the men up trees, 
across the plains, over the river 
bank. 

Finally, a chastened Lewis wrote 
in his journal, "I find that the curi
osity of our party is pretty well 

satisfied with respect to this ani
mal." 

Over the last 15 years I have 
retraced the Corps of Discovery's 
route from St. Louis to the Pacific 
and back three times. More times 
than I can count, I have made ad
ditional trips to specific locations 
along their route. 

In making our recent documen
tary film I have stood on the deck 
of a keelboat near St. Charles as it 
pushed through the red mist of 
early dawn and navigated against 
the Missouri's relentless current. I 
sweltered in the heat in Iowa. In 
Nebraska and South Dakota I've 
been eaten alive by chiggers and 
mosquitoes. 

I slept in an earth lodge in North 
Dakota when the temperature out
side was 30 degrees below zero. A 
few days later, when it was even 
colder and the radio was warning 
North Dakotans to stay indoors, I 
was standing with a cameraman, 
knee deep in snow, shooting a 
scene at the McLean County His
torical Society's reconstruction of 
Fort Mandan. 

I've been through the magnifi
cent White Cliffs of the Missouri 
about six different times-once, with 
Steve Ambrose nearly 15 years 
ago, when the temperature was in 
the 90s; another time, more re
cently, with my friend and col
league Ken Burns when a thunder
storm broke over our campsite, 
invaded the ground beneath our 
tents, and left us cold and sodden 
for the next two days. 

I've stood in awe at the base of 
the Great Falls, unfurled a 15-star 
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flag at the summit of Lemhi Pass; 
been caught by surprise by a sud
den snow squall in early October 
in the Bitterroot Mountains. I've 
gotten seasick in a boat bobbing 
and rolling on the swells in the 
mouth of the Columbia. 

And I've spent a truly unforget
table night at Fort Clatsop, alone 
with the spirits of the Corps of 
Discovery. As I read from their 
journals, I could share their mixed 
feelings of accomplishment and 
homesickness as they huddled on 
the Pacific Coast with an entire 
continent between themselves and 
their countrymen. 

And yet . .. And yet I must say "I 
find my curiosity with respect to 
this expedition is never satisfied." 

Why is that? What is it about the 
expedition that keeps drawing me 
back? I don't think it's some per
sonal quirk of my own, because 
I've met many people, from all 
walks of life, with the same fasci
nation and for whom an interest in 
the Lewis and Clark Expedition is 
the only thing they share in com
mon. 

What does the expedition mean
not just to me and so many other 
Americans-but to America itself? 

Let's consider the possibilities. 
For starters, there's a fascinating 

cast of characters: 

• Meriwether Lewis-the brilliant,
but troubled, commander. His jour
ney took him from the comfort of
the White House at the side of one
of our nation's greatest presidents
and greatest minds-to becoming
the first United States citizen to
reach the Continental Divide, then
on to the Pacific and back to Wash
ington, D.C., where one senator
told him it was as if he had just
returned from the moon.

Along the way he wrote some of 
the finest, most lyrical passages 
describing an almost indescribable 
landscape ever written by any ex
plorer-or any writer, for that mat
ter. His "scenes of visionary en-
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chantment" from the White Cliffs 
and his description of the Great 
Falls rank as classics in American 
literature. 

And his personal journey also 
took him to a darker rendezvous 
with his own demons at Grinder's 
Stand, three years after becoming 
a national hero. 

• There's William Clark-gregari
ous, steady, trustworthy; a self
taught mapmaker of the highest
order. He, I believe, is the rudder of
the expedition, the man who kept
things moving on an even keel.
My own belief is that there could
not have been a "Lewis Expedi
tion," even though Jefferson always
considered it as such. Without
Clark I believe we might not be
preparing for a bicentennial cel
ebration.

• There was York, Clark's slave,
who the startled Indians, who had
never seen a black man, consid
ered "Big Medicine" because of his
size and color. Oh if only he had
kept a journal! What we might
learn from someone, raised a slave
because of his color, who found
himself in cultures that honored

him because of his color.

• Sacagawea, the Shoshone Indian
woman, and her baby Jean
Baptiste. I wish she had kept a
journal, too. Some novelists have
tried to overstate her role-and her
relationship with Clark-but the
facts are really enough. Who can
estimate what it meant to the
men, as they dragged their canot;s
against the swift, cold, shallow
current of the Jefferson River, to
learn from her at Beaverhead Rock
that they were finally reaching the
headwaters of the Missouri and the
homeland of her people?

And no novelist in his or her 
right mind would ever try to con
coct the amazing coincidence that 
the Shoshone chief upon whom 
the entire success of the expedi
tion rested-the man who could 

either provide the expedition with 
horses it needed to cross the 
mountains or leave them to their 
own devices-would turn out to be 
Sacagawea's brother. 

• There is Toussaint Char
bonneau, Sacagawea's husband,
about whom neither Lewis nor
Clark ever had one good word to
say-except that he made an exquis
ite white pudding, boudin blanc,

using a recently emptied buffalo
intestine. (I had thought of reading
Lewis's detailed, and graphic, de
scription of the process, since he
wrote it on May 9, 1805, but this
being an after-dinner speech, I
decided against it.)

• Pierre Cruzatte, the one-eyed
boatman who played the fiddle
while other men danced and who
almost killed Lewis by mistaking
him for an elk; or George
Drouillard, the master hunter:
They were the sons of French-Ca
nadian fathers and Indian mothers.

• There are Shannon and Ordway,
Whitehouse and Gass, and so
many others, including John Colter, 
who was destined to remain in the
West and become one of
America's first "mountain men"
the direct link between the expedi
tion and the next phase of the
nation's expansion into the West.
And then there's the equally di
verse and fascinating cast of Indian
people the expedition met along
the way:

• Wise and proud people like
Black Buffalo of the Teton Sioux,
who defused the tense moment
that could have ended the expedi
tion before its first summer was
over;

• The generous Sheheke of the
Mandans, who told Lewis and
Clark before that harsh winter in
North Dakota, "If we eat, you shall
eat; if we starve, you must starve
also."

• Cameahwait of the Shoshones,
whose people were starving, who
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had to decide whether to delay the 
annual buffalo hunt in order to 
help the first white men his tribe 
had ever encountered. 

• Twisted Hair of the Nez Perce,
whom Clark described as a cheer
ful, sincere man. And the old Nez
Perce woman the expedition does
not mention, but who may have
persuaded her people to befriend
the strangers from the East:
Watkuweis, who told the Nez
Perce, "do them not hurt."

All of them-and so many others
were told that they had a new 
"Great Father" in the East, and 
were promised health and prosper
ity now that the United States was 
claiming the West-a promise I be
lieve Lewis and Clark made in 
good faith; but a promise, we now 
know, the nation that followed 
them across the continent did not 
fulfill. 

There's also an essential person 
who never made it west of the 
Blue Ridge Mountains-Thomas 
Jefferson. To Lewis he was "the 
author of our enterprize;" Clark 
called him "that great Chaructor 
the Main Spring of the action." 

With Jefferson's involvement the 
expedition takes on a larger mean
ing. Intermingled with his dis
patching Lewis and Clark, Jefferson 
purchased the Louisiana Territory, 
that incredible act of diplomacy 
that doubled the size of his country 
and changed the course of Ameri
can history. (Think of the United 
States without it-a United States 
that ended at the Mississippi; St. 
Louis as a "foreign city;" other 
parts of the West carved into other 
nations; the United States the 
equivalent of a North American 
Brazil.) 

With Jefferson there is an anal
ogy between the Corps of Discov
ery and the race to the moon 1 50 
years later. Think of all the connec
tions. This was the first official 
exploration of unknown spaces 
ever undertaken by the United 
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States. It was prompted by an in
ternational race for prestige and 
control of those spaces. Jefferson 
told his rivals the expedition was 
for science, then sold it to Con
gress on commercial benefits. It 
was staffed by the military and 
employed the latest in technology
the air gun and Harpers Ferry 
rifles; portable soup, that Tang of 
the early 19th century; and the 
keelboat, the biggest vessel the 
Missouri had seen at that point, 
the Saturn booster rocket that 
lifted them to the edge of the un
known before dropping back to 
"earth." The explorers brought 
back samples they collected-and 
though prairie dogs aren't moon 
rocks, they still generated intense 
interest among the public. The 
men returned as national heroes, 
with gala balls in every town rather 
than ticker tape parades. Some, 
just like the astronauts who fol
lowed, had difficulty with adjusting 
to civilian life after re-entry. And, 
of course, it overran its budget. 

Throughout it all, substituting for 
NASA and its scientists and power
ful computers, with Monticello as 
"Mission Control," was the mind of 
Thomas Jefferson. 

What does the expedition mean 
to America? There's another an
swer. The long trajectory to the 
moon and beyond was launched 
by Jefferson in the model he con
ceived with the Corps of Discovery. 

And the country's push to be
come a continental nation was also 
set in motion by the same remark
able president. 

What else does the expedition 
mean? 

If you are interested in ethnol
ogy, there exists no better record 
of the dizzying diversity of Indian 
peoples of the West at the dawn of 
the 19th century than the journals 
of Lewis and Clark: 

People who lived in teepees and 
followed the buffalo herds on 
horseback; people who dwelt in 

permanent villages of earth lodges 
and tilled the soil; people who 
lived on rivers and survived on 
fish; people who braved the ocean, 
traveling by boat. 

People who for hundreds of gen
erations had called the land their 
home; people without whose help, 
the expedition would never have 
succeeded. 

Some of the tribes by then had 
never seen white people before
and, as Joseph Whitehouse wrote 
of one encounter, "they signed to 
us that they thought that we had 
rained down out of the clouds." 
Other tribes were already well
acquainted with whites, such as 
the Indians of the lower Columbia 
who had long contact with sailors: 

"The persons who usually visit 
the entrance of this river for the 
purpose of traffic or hunting I be
lieve are either English or Ameri
can," Lewis wrote. "The Indians 
inform us they speak the same 
language with ourselves and give 
us proofs of their veracity by re
peating many words of English, 
such as musket, powder, shot, 
knife, file, damned rascal, son of a 
bitch, etc." (That's one thing that 
hasn't changed in nearly two cen
turies-a sailor's vocabulary.) 

Whatever their previous history, 
each tribe's customs, habits, dwell
ings, food, and other details were 
studiously recorded in the journals. 
And they are invaluable today, not 
only to modern scholars, but to 
people in those tribes who wish to 
reach across nearly two centuries 
of ceaseless change to recapture 
part of their own traditions and 
history. 

The expedition is important to 
science-descriptions of 122 ani
mals and 1 78 plants never before 
written down for what Lewis called 
"the enlightened world." 

Beyond that, the journals pro
vide vivid descriptions of a terrain 
filled with wildlife in ways none of 
us will ever see: Plains covered by 
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elk and antelope and buffalo herds 
numbering, Clark estimated at one 
spot, nearly 10,000; herds that 
made him stop his canoes on the 
Yellowstone for hours as the beasts 
crossed the river; prairie dog vil
lages covering 1 O acres of ground; 
grizzly bears living on the plains; 
California condors flying overhead 
near the Pacific, and the Columbia 
River literally choked with salmon. 

But more than anything else, 
this is a great story-our nation's 
own Odyssey, filled with hundreds 
of smaller, equally great stories 
and moments. 

Sad moments-like the death of 
Sergeant Floyd during the first 
summer, just upriver from here. "I 
am going away," he whispered to 
Clark, "I want you to write me a 
letter." Then, before he could dic
tate it, he died and the Corps of 
Discovery buried their comrade on 
a bluff that still carries his name. 

Playful moments-like holding 
foot races and games with the Nez 
Perce to get in shape for the return 
crossing of the daunting Bitter
roots. They even played a game of 
base-a precursor of baseball. 

Moments of incredible drama: 
the tense confrontation with the 
Teton Sioux, Private Richard 
Windsor hanging on for dear life 
on a slippery cliff over the Marias 
River, the deadly fight with the 
Blackfeet, the moment at Lemhi 
Pass when Lewis's exultation at 
finally reaching the Continental 
Divide was confronted by the vista 
before him: endless mountains 
where mountains were not sup
posed to exist. 

And the ordeal of crossing those 
mountains. 

It was snowing and cold. There 
was no game to speak of. They ate 
some of their horses; they even ate 
some of their candles to survive. 

Clark, not exactly a whiner in 
his journals, wrote on September 
16th: "I have been wet and as cold 
in every part as I ever was in my 
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life; indeed I was at one time fear
ful my feet would freeze in the thin 
mocassins which I wore. To de
scribe the road of this day would 
be a repetition of yesterday, except 
the snow, which made it worse." 

Two days later John Ordway, 
camping at what the expedition 
named Hungry Creek, had this to 
say: "The mountains continue as 
far as our eyes could extend. They 
extend much further than we ex
pected." 

At Lemhi Pass, a myth that had 
begun with Columbus-the myth of 
an easy Northwest Passage-had 
been mortally wounded. But in the 
Bitterroots-in the fallen trees and 
steep slopes and cold camps with
out food, in those mountains that 
Patrick Gass called "the most ter
rible mountains I ever beheld"-the 
myth finally died. 

There are also significant mo
ments of American history with 
the expedition-and, I think, lessons 
to be learned from them. 

In a nation that celebrates indi
vidual achievement, the Corps of 
Discovery succeeded through co
operation and teamwork. The cap
tains broke military protocol and 
shared the command. They broke 
it again at the mouth of the Colum
bia, when the expedition needed 
to make the crucial decision of 
where to spend the winter. Instead 
of simply issuing an order, the cap
tains allowed each person a vote in 
the matter. 

There they are, this remarkable, 
diverse community in and of itself, 
which has traveled through the 
homelands and been befriended 
by so many other communities of 
native peoples; there they are, be
yond the fixed boundaries of the 
United States, having crossed the 
continent the nation will spend the 
rest of the century expanding 
across, and they make this deci
sion democratically, by involving 
everyone. Everyone. York votes-a 
half century before slaves are 

emancipated and enfranchised. 
Sacagawea votes-more than a 
hundred years before women or 
Indians are granted the full rights 
of citizenship. 

It was, as we say in our film, 
Lewis and Clark at their best, 
which I believe is America at its 
best. 

In some things, it took our coun
try 50 or 100 years to catch up 
with Lewis and Clark and to follow 
their example. In some other 
things-like their relations with Indi
ans-we never did. 

But the example is still there-a 
Corps of Discovery that woke up 
each morning to face an unknown 
horizon whose only certainty was 
another day of hard work; a Corps 
of Discovery who pushed forward 
with, if not confidence then at 
least dogged determination to 
move at least a little farther toward 
that horizon before the sun went 
down. 

· The struggle up the seemingly
endless Missouri. The uncertainty
and potential for disaster-with the 
choice at the Marias River. The 
month-long portage of the Great 
Falls-with violent hail storms, broil
ing sun, maddening bugs, prickly 
pears, and a rough, broken ground 
that was wearing out their mocca
sins every two days. Dragging their 
canoes up the Jefferson and the 
Beaverhead. The terrible ordeal 
over the Bitterroots. And those 
three discouraging weeks near the 
mouth of the Columbia, pinned 
down by storms, their clothes rot
ting and supplies dwindling, just a 
few miles from the ocean they had 
already traveled so many miles 
and suffered through so much to 
behold. 

They captured it all in the three 
words that form the most recurrent 
phrase in their journals: "We pro
ceeded on." 

What does the Lewis and Clark 
Expedition mean to America? 
What doesn't it mean? 
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It means so much, because 
there is so much to it. And be
cause, through the journals it is so 
accessible, so approachable, so 
human. 

I compared the expedition ear
lier to the space program and go
ing to the moon. But when I read 
the journals it is much easier for 
me to imagine myself with the 
Corps of Discovery nearly 200 
years ago than it is to imagine my
self as an astronaut in my own 
time. 

Before coming here tonight I 
read the entries for July 19, 1804, 
the day they passed by what is 
now Nebraska City. They had been 
gone two months by this point and 
were already well acquainted with 
the Missouri, that mighty-and 
muddy-river whose insistent cur
rent tried every day to push them 
back to the Mississippi. 

By now the daily struggle 
against that current had already 
settled into what must have 
seemed to the men as a never
ending, back-breaking routine: 
rowing with oars, pushing with the 
setting poles, or wading on the 
banks and straining with a 
cordelling rope-trying to move that 
heavy keelboat a little farther 
upriver; suffering from occasional 
heat stroke and dysentery; and 
suffering again when Lewis treated 
nearly every ailment by drawing 
blood or dispensing his medicine 
of choice: those pills he had 
bought in Philadelphia from Dr. 
Benjamin Rush-laxatives so power
ful that everyone called them 
"Rush's Thunderbolts." 

The back of Private Alexander 
Willard would have been sore from 
something more: only a few days 
earlier he had been court 
martialed for lying down on guard 
duty and falling asleep. To this 
charge he had entered what I 
would consider to be the first at
tempt at a plea bargain west of the 
Mississippi: guilty of lying down, 
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he pleaded, but not guilty of falling 
asleep. 

The court martial found him 
guilty of both-and the captains had 
sentenced him to a hundred lashes 
on the bare back, at four different 
times in equal measure. I'm sure 
that as he-and the several others 
who had suffered similar punish
ments-passed this spot, it must 
have seemed that they had already 
been gone a lifetime. 

But they knew they were still in 
the earliest stages of their long 
journey. (Something, I imagine, like 
all of you may feel at this point in 
your plans for the Bicentennial.) 

William Clark wrote in his jour
nal for July 19th that he named an 
island they passed Butter Island, 
"as at this place," he said, "we 
made use of the last of our butter." 
During the day he left the keelboat 
and was walking through some 
woodlands on the shore near here, 
hunting elk-that's right, elk, here in 
the Midwest-when, he wrote, "I 
came suddenly into an open and 
boundless prairie. I say boundless," 
he continued, "because I could not 
see the extent of the plain in any 
direction. This prairie was covered 
with grass about 1 8 inches to 2 
feet high and contained little of 
anything else." 

These were men from Kentucky, 
Ohio, Virginia, Pennsylvania, New 
Hampshire-wooded places with 
mostly vertical vistas. And now 
they are just beginning to enter a 
strictly horizontal world, for which 
they were totally unprepared. 

"This prospect was so sudden 
and entertaining," Clark noted, 
"that I forgot the object of my pur
suit." Now William Clark was not 
the kind of man who forget the 
object of his pursuit, however mo
mentarily. But his first sight of a 
boundless horizon-this first intima
tion of the West and what would 
soon enough become a common 
sight-literally stopped him in his 
tracks. It is a remarkable-and I 

believe poetic-moment .  
From the journal of Patrick Gass 

we learn that the expedition had 
set out at sunrise on this day, that 
they gathered chokecherries dur
ing their stop for lunch, and that 
they encamped for the evening on 
an island of willows. 

Charles Floyd notes that the 
bushes of chokecherries were 
"about as high a man's head" and 
that the current they were fighting 
all day was, in his words, "strong." 

John Ordway also mentions the 
cherries; he adds that William 
Bratton came across a large quan
tity of a plant they called sweet 
flag; and that George Drouillard 
arrived at camp that evening with 
two deer for their supper. 

Joseph Whitehouse adds more 
details. The weather that day was 
clear, he wrote, and in the shallow 
water near shore they saw two 
catfish-the "largest sized catfish" 
he calls them-which had grabbed 
hold of one another and could not 
let go. One of the French-Canadian 
boatmen shot them to add to the 
evening meal's larder. 

According to Whitehouse, the 
cherries they picked were along a 
creek they called Butter Run (prob
ably North Table Creek or South 
Table Creek here in Nebraska City) 

· and not only did they delay until 3
o'clock there, but they put the wild
cherries into the whiskey barrel.

That day they rowed the
keelboat for what Whitehouse esti
mated to be 12 miles. Clark called
it 10 and three-quarters miles, and
is probably more accurate, but
then again he was lost in rapture
out on the prairie, not bending to
the oars from dawn to dusk.

Whatever the distance, we can
imagine them around their camp
fire that night, with the sound of
the Missouri's steady current min
gling with the pop and sizzle of
burning cottonwood logs. It would
be their first night without butter,
but they would no doubt be enjoy-
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ing their meal of venison and cat
fish and the warm glow in their 
throats from whiskey with a cherry 
aftertaste. 

They would be tired from their 
labors, but I imagine Clark's report 
of that boundless prairie he had so 
suddenly stumbled into would 
have them filled with curiosity 
about what lay ahead. 

They wouldn't know, for in
stance, that within a month their 
comrade Charles Floyd would be 
dead; that farther on they would 
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run out of more things than butter: 
whiskey, then tobacco, and that 
there would be times when a good 
night's meal would be the flank of 
a horse or a roasted dog. 

And though some of them had 
joined the expedition with hopes 
of gaining what John Ordway 
called "great rewards"-in land, 
double pay, and fame-I can't imag
ine that any of them, on that warm 
night when they camped near 
here, would have thought that in 

1 997 a group would be meeting to 
plan the national celebration of 
their journey's 200th anniversary. 

Across the two centuries that 
separate us, we cannot speak to 
them. But if we listen hard enough, 
we can hear their voices speaking 
to us-reaching from the past and 
still calling us toward the next hori
zon. 

"We proceeded on," they urge 
us all. "Every day is a day of dis
covery." 
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Consider the Source 
 
With the 2003-2006 bicentennial commemoration of the Lewis and Clark expedition, many older 
books will come back into print, many new books will be written, many TV specials will be 
shown, new Hollywood movies will be produced, more historical fiction will be created and 
there will be more on the internet about the Corps of Discovery. All of us will be inundated with 
Lewis and Clark “stuff,” some of which will be appropriate and valuable while other material 
will be misleading or incorrect. Important lessons for students to learn are to: 
 
1. RECOGNIZE and KNOW the difference between facts, quotes, edited material, 

documentary, interpretation and fiction. 
2. UNDERSTAND the advantages and disadvantages of primary and secondary sources. 
3. EVALUATE the sources of information about the expedition. 
4. USE acceptable sources and bibliographies. 
 
The Lewis and Clark Trail Heritage Foundation, Inc. is one of several organizations which help 
disseminate appropriate material to the public about the expedition. This guide provides students 
with other acceptable resources with which to pursue their research. Be sure students have ready 
access to the Appendices in this guide. 
 
Members of the Lewis and Clark expedition wrote about their experiences with quill pens and 
powdered ink on precious paper they carried with them. It is to these original journals we should 
go to learn about these people and their accomplishments. The Corps of Discovery is the best 
documented historic exploration of the North American west. 
 
Today, students also find an amazing amount of material about the Corps of Discovery on the 
internet. Educators must be sure students are finding accurate information from this open access 
format. The Lewis and Clark Trail Heritage Foundation, Inc. maintains a web site at 
www.lewisanddark.org. Joseph Mussulman created “Discovering Lewis and Clark” at 
www.lewis-clark.org, which is now maintained by the Foundation. The PBS Online “Lewis and 
Clark: The Journey of the Corps of Discovery” web site is: www.pbs.org/lewisanddark. 
Remember, the computer and the internet are tools to help us learn. They are not a substitute for 
the original source materials. 
  
Students need to keep their own hand-written journals throughout their study of the Lewis and 
Clark expedition. This exercise will help each student understand the experience of documenting 
events in a similar manner as the members of the expedition. This will also help students 
appreciate the value of the original journals and the fact that these written materials survived the 
two year and four month journey, and still exist today. 
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Activities to help orient students to the Lewis and Clark expedition: 
 

1. Discuss the difference between primary and secondary sources with the students. 
2. Have the students find and write the definitions for the following words; find two examples 

of each type of material or format to bring to class. Select students to present an example 
they found which helps illustrate the meanings and uses of one of the following words. 

a. Fact 
b. Quotes 

c. Edited Material 
d. Documentary 

e. Interpretation 
f. Fiction 

3. Have the students examine several of the resource articles in this guide. These articles are 
based on themes from the journals of the Lewis and Clark expedition. They can use 
footnotes, endnotes and/or bibliographies which offer additional resources for student 
research. 

 
Wrap-up activities to help students tie together all aspects of their studies about the Lewis 
and Clark expedition. 
 

1. After studying the Lewis and Clark expedition, ask each student to read aloud an example of 
documentary material, interpretation or creative writing from their own journals. 

2. If time allows, have the students watch the Hollywood film, “Far Horizon,” about the Lewis 
and Clark expedition, starring Charlton Heston, Fred MacMurry and Donna Reed. Discuss 
what was accurate, what was fiction, what are the benefits from this type of media and what 
are the disadvantages. This will help students to evaluate “popular” sources. 

3. Students can read one of the fiction books based on the Lewis and Clark expedition (see 
Appendix E). Have students tell the class about the advantages and disadvantages of this type 
of literature. 
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It’s About Time 
 
The two year and four month journey of the Lewis and Clark expedition to the 
Pacific Ocean and back did not take place in a vacuum. Other events were happening at the same 
time in the United States, North America, Central America, South America, Europe, Asia and 
Africa. One method for comparing historical events is a timeline. Timelines can be typed in 
chronological form (as is Appendix A of this guide), or displayed in a linear fashion, even with 
multiple tiers and branches. They can be horizontal or vertical, in text format, illustrated, or in 
combination. Timelines are a good way for students to understand the relationships between the 
expedition events plus other national, international and Native American factors which 
influenced history at this time. 
 

1. During the course of study of the Lewis and Clark expedition, have the class create and 
maintain an illustrated timeline in the classroom. The format must be flexible enough to 
allow students to add new discoveries as their awareness of the Corps of Discovery grows, 
and spacious enough for related events. 

2. Several students can take the challenge of researching and adding a separate tier to the 
timeline for 18th and 19th century events. Include events for each of the following areas: 
a. The United States. 
b. North America (including) 

1) Russian America 
2) British Canada 
3) French Canada 
4) Spanish Mexico 
5) Native American nations 

c. Central America 
d. South America 
e. Europe 
f. Asia 
g. The Pacific Ocean 
h. Africa 

3. Have a class discussion about how the events happening in these other areas did or did not 
have an effect on the Lewis and Clark expedition. 
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Ordinary People 
 
The Lewis and Clark expedition is a story of everyday, ordinary people who worked together to 
accomplished something extraordinary! They were a combination of ruffians, frontiersmen, 
military men, civilians, single men, married men, a family, brothers, cousins, a woman, a child, a 
black man, hunters, a tailor, a blacksmith, a carpenter, a boatman, a fiddle player, and others. 
History has made them “heroes,” but really, they were a group of ordinary people bravely 
working together with courage against the unknown for the benefit of the group to successfully 
fulfill the goals of the expedition. 
 
The Corps of Discovery was a unit of the United States Army which also had several hired 
civilians in its party. Even though it functioned under a form of military discipline, there were 
several interesting characteristics about this group of people. By all outward appearances, there 
were two captains with both Meriwether Lewis and William Clark sharing the leadership 
responsibilities. After the death of Sgt. Charles Floyd, the squad elected their new sergeant, 
Patrick Gass. The expedition also had several family ties. Joseph and Reubin Field were 
brothers. Sergeants Floyd and Nathaniel Pryor were cousins. The hired interpreter, French trader 
Toussaint Charbonneau and his Native American wife, Sacagawea, brought their infant son, Jean 
Baptiste, along on the journey. Clark had his black slave, York, with him. Unwittingly, 
Sacagawea, Jean Baptiste and York were also diplomatic assets for the expedition. Lewis 
brought along his Newfoundland dog, Seaman, as a traveling companion. Not long after the 
expedition started up the Missouri River, Seaman became a working member of the expedition. 
 
The Corps of Discovery operated under military routine to maintain morale and discipline in 
order to help the expedition carry out its assigned tasks. Everyone knew the rules and accepted 
the consequences for infractions. They followed orders even in the face of danger. They were a 
small group of people who were strangers in a strange land. Apart or alone, they might fail, but 
together they had a chance to succeed. This military routine gave the members of the Corps of 
Discovery a sense of order, identity and security so they could “proceed on.” 
 
The members of the Corps of Discovery really are not that different from us. They had good 
days, bad days, sickness and injuries, happy times, hard times, decisions, choices, and 
responsibilities. Yes, the technology is different today, but the humanness is similar. 
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Activities to help orient students to the Lewis and Clark expedition. 
 

1. Have each student draw a name of an expedition member, engage or another person 
significant to the Lewis and Clark expedition. Native American persons to include are: 
Twisted hair (Nez Perce), Yelleppit (Walla Walla), Comcomly (Chinook), Cobowooll 
(Clatstop), Sheheke (Mandan), Cameahwait (Shoshoni) and “Toby” (Shoshoni). 

a. Each student will follow his/her person throughout the class studies of the expedition. 
b. The student will research his/her member of the expedition. Use Appendix B in this guide 

for biographical sketches. 
c. Whenever the student finds a reference to his/her person, the student will enter it into 

their own journals. Some members of the Corps of Discovery are mentioned often in the 
journals and other resources, while little is known about others. 

2. Each student will give a three minute presentation to the class to introduce his/her expedition 
person and role with the Corps of Discovery. 

3. Compare a day in your life with that of a day for the members of the Lewis and Clark 
expedition. 
a. Choose a day, then write in your own journal all the things you do from the time you get 

up in the morning until you go to bed at night. 
b. Find the expedition’s journal entries (captains’, sergeants’ and enlisted man’s) for the 

same day and month you kept your day’s entries. 

c. Compare your daily activities with those of the expedition on that same day. 
1) What is the same? 

2) What is different? Explain why. 
3) Would you want to go on the Lewis and Clark expedition? 

4. Have the students read the following articles (found in this unit) about Sacagawea and York. 
a. “Sacagawea: The Guide Vs. the Purists” by Arlen J. Large and Edrie L. Vinson. There is 

much misinformation published about Sacagawea, and this article will help students 
discern fact from fiction about her life. 

b. “York—Black Man in the West” by Nola Gerth. Little information has been published 
about him; the best book, In Search of York by Robert Betts, which addressed the life of 
York, has recently been reprinted with new information added. 
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Wrap-up activities to tie together the many attributes and characteristics of the people of 
the Lewis and Clark expedition. 
 
1. Have students write a letter home. Assuming the persona of their assigned Lewis and Clark 

expedition member, have each student write a letter to his/her family. The letter is to be dated 
in February 1806 when the expedition was wintering at Fort Clatsop. Write this letter just in 
case a friendly ship enters the mouth of the Columbia River, and it could be sent home with 
the ship. Each student will tell about the adventures of the Corps of Discovery to February 
1806, and include the anticipation of the return journey home. 

2. Ask several students to tell about a team project on which they have worked. What did they 
do as part of that project? Was the project successful? Explain. How was the team project 
and teamwork similar to or different from the Lewis and Clark expedition? 

3. Have the students complete the “People of the Expedition” word match handout as a review 
of the people of the Corps of Discovery. 

 
Answers: 
l. k 
2. h 
3. j 
4. d 
5. a 
6. b 
7. i 
8. g  
9. 1 
10. f 
11. e 
12. c 
 
4. Locate at least three sources for one of the people of the Lewis and Clark expedition 

mentioned on the word match handout. 
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People of the Expedition Word Match 
 
Name: ____________________________________Date: _____________ 
 
1. Thomas Jefferson 

2. Sacagawea 

3. William Clark 

4. York 

5. John Colter 

6. Charles Floyd 

7. Julia Hancock 

8. Meriwether Lewis 

9. George Drouillard 

10. Toussaint Charbonneau 

11. Pomp 

12. George Shannon 

a. Good runner 

b. Died on the trail 

c. Was lost for two weeks 

d. Allowed to carry a gun 

e. Jean Baptiste 

f. Poor boatman 

g. Co-leader of expedition, observed scientific method 

h. Had a baby at Fort Mandan 

i. Wife of William Clark 

j. Co-leader of expedition, good mapmaker 

k. Lived at Monticello 

l. Excellent hunter, scout and interpreter 

 



SACAGAWEA 
THE GUIDE 

vs. 
THE PURISTS 

BY ARLEN J. LARGE and EDRIE L. VINSON 

It was July 6, but snow still flanked Gibbons 
Pass as William Clark descended on horseback 
to the broad valley of the Big Hole River in modern 
Montana. He was seeing entirely new country on 
this 1806 route home from his expedition to the 
Pacific. The Expedition's co-leader, Meriwether 
Lewis, was exploring independently somewhere 
up north. 

The Big Hole valley didn't look a bit foreign to 
Sacagawea, one of the 22 people riding with Clark. 
The Shoshone woman had dug camas roots there 
as a girl. From his compass the captain knew his 
immediate destination lay somewhere to the 
southeast. He asked Sacagawea the easiest way 
to get there. 

"The Squar pointed to the gap through which 
she said we must pass," said Clark in his journal. 

The Squar pointed ... and POP went the 
flashbulbs of history, capturing the pose in which 
Sacagawea is forever frozen in American legend. 

A painting by Newell C. Wyeth enshrines that 
very moment, with Sacagawea pointing at the 
horizon as Clark gazes intently alongside. The 
painting is reproduced in a history exhibit on an 
outside wall of the FBI building in Washington. 
'Iburists strolling on Pennsylvania Avenue can read 
the picture's routine caption: "Sacajawea, Indian 
woman guide for Lewis and Clark." 1 

So says the authoritative voice of the FBI, mere
ly repeating what everybody learned in school 
anyway. The unshakeable popular belief that 
Sacagawea guided Lewis and Clark across the 
West has defied decades of protests by purist 
historians that the Shoshone woman did hardly 
any real guiding. The Expedition at critical times 
did indeed rely on native guides, but Sacagawea 
wasn't one of them, the purists insist. Indignant 

Sacajawea, Indian woman guide for Lewis and 
Clark-the FBI version. 

scholars can even show that the Sacagawea-as
guide legend derives in part from one writer's flat
out falsification of the Expedition's ''journal.'' 

No matter. Sacagawea the folk heroine has 
ascended to the realms of pop celebrityhood, im
mune to picky facts that people prefer to tune out. 
The legend began early in this century as a willful 
warping of the truth by feminist authors, but the 
reason for its persistence has changed. These days 
it just seems to coast along on a pervasive tolerance 
for sloppiness in historical storytelling. 

Consider, for example, a recent Northern 
'Ielecom recruitment advertisement for engineers 
invited to do some Sacagawea-like exploring of the 
wonderlands of technology. "As a guide for the 
Lewis and Clark Expedition,'' sais the ad, ''her 
finger had pointed the way west-up the wild 
reaches of the Missouri, over great sawtoothed 
granite ranges, and through uncharted hostile ter
ritories.'' Arriving at the Missouri's Three Forks, 
the explorers (in the ad-writer's imagination) ask 
the guide which way to go. 

"She did not hesitate. Holding her papoose in 
one arm, she pointed with the other. 

'' 'Are you sure?' asked Captain Lewis. 'She 
can't possibly know,' said Captain Clark. 

' ' 'It is the way,' she answered calmly and ef
fortlessly, as she had answered many times 
before.' ' 

By now all the historical purists have fainted, but 
Northern 'Ielecom goes on to jolt geographers as 
well. The ad's heroes follow the Missouri fork in
dicated by the guide' s pointing finger. ' 'It led them 
to the Yellowstone and Columbia Rivers and finally 
to the Pacific Ocean,'' says the writer, plainly 
unaware that if the explorers really had met the 
Yellowstone, they would have found themselves 
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ONCE UPON A TIME A GREAT TEAM 
OF EXPWRERS WAS SAVED BY A 
STROKE OF INTUITION. The year was 1805. 
The explorers, Lewis and Clark. 

And the stroke of intuition, the product 
of a superbly gifted individual-Sacagawea, 
an 18 year old American Indian who carried a 
baby on her back and a grave responsibility on 
her shoulders. 

As guide for the Lewis and Clark 
expedition, her finger had pointed the way west 
-up the wild reaches of the Missouri, over 
great saw-toothed granite ranges, and through 
uncharted hostile territories. For six months, it 
had been a journey of enormous expectations: to 
find the fabled Northwest Passage to Asia and the 
Pacific. And for six months, it had been a journey 
fraught with hazards, hunger, sickness and 
daring acts of courage. 

But n<MP the expedition had reached its 
moment of truth, at the three forks of the 
Missouri. Supplies were desperately l<MP, morale 
was barely existent- and a make-or-break 
decision had to be reached. 

Which of the three forks of the river led 
over the Rockies to the Pacific? And which to dry 
gulches and certain doom? 

The 19 mountaineers and explorers looked 
to Lewis and Clark- who in turn looked 
to Sacagawea. 

She did not hesitate. Holding her papoose 
in one arm, she pointed with the other. 

':.\re you sure?" asked Captain Lewis. "She 
can't possibly know," said Captain Clark. 

"It is the way," she answered calmly and 

effortlessly, as she had answered many 
times before. 

Because Lewis and Clark believed in their 
guide, in her knowledge-both factual and 
intuitive, they follCMPed her direction. They safely 
crossed the Rocky Mountains by fo ll<MPing the 
northernmost fork of the mighty Missouri. It led 
them to the Yell<MPstone and Columbia Rivers 
and finally to the Pacific Ocean. It was beyond 
doubt the most daring, important and successful 
exploration on the Western Continent. And in 
the years to come, it would yield riches beyond 
comprehension. Also in the years to come, many 
statues would be erected in honor of Sacagawea. 
In fact, today there are more statues of her than 
of any other woman in American history. 

At BNR (Bell-Northern Research) we 
understand and appreciate the trust Lewis and 
Clark placed in their guide. Thats because we 
too are explorers. And we too believe in our 
people. In their intelligence and in their 
intuition as guides to future innovations. 

It is this belief in our people that has made 
BNR a world leader in the evolution of telecom
munications-with laboratories throughout 
North America and the United Kingdom. 
And has helped make our parent company, 
Northern Tulecom, the largest supplier of fu lly 
digital communications systems in the world. 

So if you're an engineer or scientist 
yearning for the great uncharted territories of 
high technology, foll<MP your intuition. Send 
your resume to BNR, HRM-1, P.O. Box 13478, 
Research 1\-iangle Park, NC 27709. And help 
make our future expeditions monumental. 

BNR~il 
WHERE FINE MINDS MANAGE INNOVATION. 

floating back toward St. Louis. 
There's little reason for optimism that future 

generations of Madison Avenue historians will do 
better. School curricula planners who stress 
' 'cultural diversity' • understandably seize on the 
saga of a Native American female who guided 
white men around. A trusting pupil ordered to 
research that saga can find fresh' qmfirrnation in 
the 1991 edition of Encyclopedia Americana: 
' ' Sacagawea displayed remarkable ability as a 
guide, leading the way to her own country which 
she had not seen since a child.' ' 2 

Another awful example of a breakdown in educa
tional standards? Perhaps, but it's not exactly new. 
In 1944, historian C.S. Kingston wrote : " If the 
school books are silent on the subject, teachers are 
fon.d of telling the story of Sacajawea and of 
describing her services in conducting the explorers 
across the mountains.'' Kingston was the author 
of "Sacajawea as Guide-The Evaluation of a 
Legend,' • published that year in The Pacific Nor-

thwest Quarterly. After examining the evidence he 
rendered an uncompromising purist's verdict : 
''She did nothing to determine the course or direc
tion of the Expedition on its way to the Pacific or 
(with one exception) on the return trip."3 

But that tilts the story a shade too far toward the 
opposite extreme. In trying to combat the myth of 
Sacagawea' s perpetually pointing finger, Kingston 
and others have sometimes overreacted by play
ing down occasions when she was of genuine 
geographical help to the Expedition. True, the 
debunkers usually include some ritual praise of 
Sacagawea's talents for finding berries or calming 
native strangers by her very presence. ''She was 
a young woman of fine qualities,'• volunteered 
Kingston. 

That sort of frozen academic smile points up a 
general quandry faced by writers of western 
history and even our own Foundation: how do you 
stick to the historic truth without dumping too 
hard on one of the Expedition's most attractive per-
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sonalities? How should a Foundation speaker deal 
with a roornfull of 5th graders brightly waiting to 
hear about the Bird Woman-who-points? Should 
the Foundation risk turning away potential new 
members by sounding too starchy about a relative
ly harmless myth? 

* * * * * 
Sacagawea did some guiding, but her oppor

tunities were limited. When Lewis and Clark left 
their jump-off camp near St. Louis in May, 1804, 
they knew exactly where to go-right up the mud
dy current of the Missouri River, a route already 
well traveled by French, Spanish and British 
traders. The captains even carried a trader's map 
of the river reaching all the way to the Mandan
Hidatsa villages in North Dakota. After putting 
more than a third of their outbound route behind 
them, that's where the explorers met Sacagawea 
and her French-Canadian husband, Tuussaint 
Charbonneau. Sacagawea was a teenage Shoshone 
from the fabled Rocky Mountains, brought to 
North Dakota as a captive by some far-ranging 
Hidatsa raiders. The captains realized Sacagawea 
might be a helpful interpreter once they reached 
her country. All the Charbonneaus-husband, wife 
and infant son-were engaged to go along. 

When Lewis and Clark resumed their journey 
in April, 1805, the Missouri River itself was still 
the only "guide" they needed. They just pointed 
their canoes upstream, heading mainly west. In 
June, however, they came to a place where the 
Missouri seemed to branch north and south, and 
a human guide who knew that neighborhood 
would have been most welcome. Nobody asked 
Sacagawea which way to go, because like everyone 
else she was seeing that part of the river for the 
first time. 

Sacagawea had been captured at the Missouri's 
headwaters 150 air miles away. Her Hidatsa cap
tors were horse Indians, and if they traveled along 
big rivers at all, it was mainly to find direction. 
There's good evidence that on their western raids 
Hidatsa warriors usually shunned the looping 
Missouri as a pointer home to North Dakota and 
instead took a shortcut east along the Yellowstone. 
When Clark reached the Yellowstone in 1806 he 
was puzzled by what appeared to be a log fort on 
the river bank. Sacagawea told him that such 
emplacements were built by Hidatsa war parties 
to fend off pursuit by the Shoshones, a persuasive 
clue that she had been forced along that route 

herself.4 

That meant the Missouri was new to her on the 
Expedition's 1805 outbound canoe route through 
the high plains of Montana. With no 
knowledgeable guide to help, Lewis and Clark 
themselves scouted the north-south branching of 
the river in June, 1805. They eventually named 
the north branch the Marias, and turned south up 

·what they correctly decided was the main 
Missouri. 

On July 22, not far from modern Helena, the 
Expedition came upon a landscape that Sacagawea 
had seen as a child, probably before her abduc
tion. ''The Indian woman recognizes the country 
and assures us that this is the river on which her 
relations live, and that the three forks [where she 
was captured] are at no great distance,'' reported 
Lewis. That may not have qualified as ''guiding,'' 
but her confirmation that they were on the right 
track certainly lifted everyone's morale. ''this peice 
of information has cheered the sperits of the 
party,'' observed Lewis. 'I\.vo days later Sacagawea 
gave added encouragement to the leaders, who 
worried about meeting obstructive rapids in that 
mountainous terrain. The Indian woman "assures 
us that the river continues much as we see it,'' said 
Lewis. 

Anxious to find the Shoshones, the captains took 
turns walking ahead of the canoe-bound main con
tingent, where Sacagawea remained with her 
child. On July 25 an advance party of Clark and 
four men reached the predicted spot where the 
Missouri gathers itself from three tributary forks. 
Without waiting for anyone's guidance, Clark im
mediately decided the tributary later named Jef
ferson's River "appears to have the most water and 
must be Considered as the one best calculated for 
us to assend.'' When Lewis pulled up at the Three 
Forks with the main canoe party on July 27 he 
quickly agreed with Clark's choice. Nobody con
sulted Sacagawea; her big "it-is-the-way" scene 
in the Northern Telecom ad never happened. 

The explorers proceeded southwestward up the 
Jefferson River and on August 4 Lewis- walking 
ahead- saw the Jefferson split three ways. On his 
own he decided the middle fork offered the best 
way to the Continental Divide, and he left a note 
so advising Clark following behind in the canoes. 
Clark didn't see the note when he arrived the next 
day, and took the fork on the right. This was 
Sacagawea' s own country, but nothing in anyone's 
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journal suggests she tried to dissuade him by 
pointing toward the middle fork. Clark's party 
soon bogged down in the shallow stream, and 
Private Joseph Whitehouse was nearly killed when 
a canoe turned over. Clark's false move caused 
some delay, ''but no one blamed Sacajawea for 
this because no one regarded her as a guide,' ' 
observed C.S. Kingston in his 1944 analysis. 

Reunited, the whole party pressed on up the 
middle fork, now known as the Beaverhead River, 
arriving August 8 at a landmark near modern 
Dillon that Sacagawea reassuringly recognized. 
Again, what she told the captains here may not 
have met a purist's definition of directional 
" guiding,'' but it certainly amounted to some im
portant coaching. Said Lewis: 

"the Indian woman recognized the point of a 
high plain to our right which she informed us 
was not very distant from the summer retreat 
of her nation on a river beyond the mountains 
which runs to the west. this hill she says her na
tion calls the beaver's head from a conceived 
remblance of it's figure to the head of that 
animal. she assures us that we shall either find 
her people on this river or on the river im
mediately west of it's source; which from it's 
present size cannot be ve.ry distant." 

That galvanized Lewis to march the next morn
ing ahead of the others in search of a pass leading 
to that river "beyond the mountains" where the 
Shoshones lived. He crossed the pass just four 
days later and, as advertised, found the natives 
near the Lemhi River-a very distant tributary of 
the Columbia. He brought a group of them back 
across the Continental Divide to hold council with 
Clark, Sacagawea and the main party. Here, 
Sacagawea admirably filled her primary office as 
interpreter to the Shoshones in negotiations for 
horses, helped by the astonishing discovery that 
the band's chief was her brother, Cameahwait. 
Now it was Clark's turn to scout the country 
beyond Lemhi Pass, which he crossed a week after 
Lewis did. Sacagawea was in Clark's party, but 
Cameahwait probably pointed the way. At the 
Shoshone village Clark met the venerable native 
nicknamed Old 'Ibby, who with his son eventual
ly led the Americans north and then west across 
the Bitterroot Range via the Lolo 'frail. At the Clear
water River Lewis and Clark built new canoes to 
float them to the Pacific, once again letting streams 
be their guide. 

The American explorers used native guides even 
more extensively on the 1806 trip home. In 
southeastern Washington state Lewis and Clark cut 
loose from their previous Columbia-Snake River 
route and rode horses back to the Rockies. The 
way was pointed by a Nez Perce man en route to 
his own Idaho homeland "who has attached 
himself to us,'' said Lewis. In June the captains 

· started to re-cross the Lolo 'frail, but decided it 
would be "madness" to grope along the snowy 
ridges without help. The Expedition retreated to 
lower country until two- and eventually six- Nez 
Perce guides joined the party to lead them back 
to their old 'fravelers Rest camp in Montana. 
''These fellows are most admirable pilots,'' wrote 
Lewis on June 27, expressing doubt that the goal 
could have been reached without them. As on the 
outbound trek across Lolo, Sacagawea was just 
another passenger. 

The journey's next leg, however, finally allowed 
her to lift that famous pointing arm to the horizon. 
The Expedition split at 'fravelers Rest. Lewis took 
a shortcut straight east across the mountains to the 
great falls of the Missouri and Clark headed south 
toward the place on the Beaverhead where the ex
plorers parked their canoes the previous year. At 
first Clark rode back through the familiar Bitter
root Valley, but after crossing the Continental 
Divide at Gibbons Pass he was in country alien 
to everyone except Sacagawea. 

Would a stranger have been able to blunder 
through that landscape to the canoes without a 
guide? Probably, but Sacagawea averted any delay
ing blunders. Before Clark lay the flat valley of the 
Big Hole River, running roughly north-south. The 
captain knew the canoes lay more to the southeast, 
meaning he would have to switch at some point 
to an adjacent valley further east. Sacagawea told 
him that as they rode south along the river "we 
would discover a gap in the mountains in the direc
tion of our canoes." Sure enough, the travelers 
reached a place near the present town of Jackson 
where they could see a pass to the left. As the 
whole world knows, the Shoshone woman pointed 
it out and on July 7 Clark crossed the gentle rise 
of Big Hole Pass to find himself in the drainage 
of Grasshopper Creek. From there it was more or 
less a straight 30-mile shot south to the canoes. 
Piece of cake, Clark told his journal: with a little 
touching up, the route would make ' 'an excellent 
waggon road.' ' 
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Back on the Beaverhead, Clark could again take 
his direction from streams through country 
previously navigated. Arriving at the Missouri's 
Three Forks, part of his group continued north on 
the main river toward a rendezvous with Lewis, 
while Clark led 12 others eastward along the 
Gallatin fork toward the upper Yellowstone. As 
Clark moved through this beautiful mountain
ringed basin he could see the Bridger Range ris
ing as a rugged barrier just ahead. On July 13 his 
eye was caught by a conspicuous notch to his left 
front, modem Flathead Pass, on which several buf
falo roads seemed to converge. Sacagawea had 
another idea. ''The indian woman who has been 
of great service to me as a pilot through this coun
try recommends a gap in the mountains more 
south which I shall cross,'' said Clark. 

Most likely Sacagawea physically pointed on this 
occasion also, as a bonus for posterity. At any rate 
Clark led his party through the ' 'more south'' gap, 
now called Bozeman Pass, reaching the banks of 
the Yellowstone two days later. Tuugh as always, 
C.S. Kingston in 1944 argued that Sacagawea's ad
vice here was of little value. Granting that Flathead 
Pass is somewhat higher than Bozeman, he said 
Clark easily could have climbed over it and reach
ed the Yellowstone "in the same length of time." 
Kingston even dismissed Clark's explicit praise of 
the woman's piloting role, decreeing that it ''is to 
be understood more as an expression of good 
natured and generous congratulation than a sober ' 
assertion of unadorned fact.'' 

* * * * * 
Why did Kingston feel the need to take that last 

lick? He offered no real evidence why a modern 
reader of the Expedition record shouldn't take 
Clark's words at face value. In trying to combat 
a myth, overkill sometimes is employed to balance 
the excesses of the original myth-makers. Those 
excesses have sorely taxed the tolerance of 
scholars, and probably account for a slice of their 
extra severity in assessing Sacagawea's 
geographical role. 

The original exaggeration of that role has been 
described in a 1979 book by Ella E. Clark and 
Margot Edmonds, Sacagawea of the Lewis & Clark 
Expedition. The puffery arose from a need for a 
propagandistic heroine by campaigners for 
women's voting rights at the beginning of this cen
tury. This literary drum-beating coincided with 
observances in 1904-1906 of the Expedition's 

centennial, plus publication by Reuben Gold 
Thwaites of his eight-volume edition of the ver
batim Expedition journals. Thwaites' work 
brought to light previously unknown details about 
each member of the exploring party. 

Thwaites gave Eva Emery Dye, a leader of the 
Oregon Equal Suffrage Association, an advance 
look at these raw journals. Dye used them in 
writing her 1902 book, The Conquest, a chroni
cle of early 19th century Americana focusing main
ly on the Clark family. It contained several chapters 
on the Lewis and Clark Expedition, including one 
titled "A Woman Pilot." Dye's book is a strange 
stew of intense scholarship- she interviewed 
families of nine Expedition members-unfortun
ately diluted by a frothy narrative style and 
hilarious invented d ialogue. The author 
scrupulously confined Sacagawea's recognition of 
landmarks to the relatively small patch of Mon
tana mountains where she grew up. This limited 
piloting role, however, hardly laid a foundation for 
the extravagant music by which Sacagawea exited 
from Dye's Expedition story. The author pictured 
the heroine standing on the riverbank as Lewis and 
Clark left her behind in North Dakota. 

"Madonna of her race, she had led the way 
to a new time. Tu the hands of this girl, not yet 
eighteen, had been introsted the key that unlock
ed the road to Asia ... Across North America a 
Shoshone Indian Princess touched hands with 
Jefferson, opening her countiy. " 5 

That's the kind of gush that has given Dye a bad 
rap as one of the early promoters of the guide 
legend, though she actually was fairly careful in 
sticking to the record of Expedition events. In fact, 
it's been suggested recently that Dye wasn't 
primarily interested in portraying Sacagawea as 
a walldng compass. Rather, said historian Jan 
Dawson in a 1992 Pacifi.c Northwest Quarterly ar
ticle, Dye appeared to put more emphasis on 
presenting Sacagawea as a role model for later 
female settlers of the Northwest, a young mother 
"who had confronted perhaps the greatest 
challenge of any of the women pioneers.' ' 6 

No excuses can be made for Grace Raymond 
Hebard, whose 1907 characterization of 
Sacagawea-as-guide was not only wrong, but 
deliberately so. Hebard, the University of Wyom
ing's librarian, published in The Journal of 
American History an article titled " Pilot of First 
White Men to Cross the American Continent.' ' The 
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feminist author offered a completely muddled ac
count of the American Expedition's 1805 cross
ing of Lemhi Pass. According to Hebard, it was 
Sacagawea who ''found for Clark the pass in the 
mountain through which the party went, on the 
other side encountering what threatened to be 
hostile Indians.'' 

Hebard committed several other bad botches of 
fact . Perhaps worse, she sought to highlight her 
Sacagawea-as-guide claim by omitting any 
reference to Thby or the other natives who actual
ly did help Lewis and Clark find the way. Final
ly, Hebard's 1907 article contained this passage: 

' 'There is no record to show that Sacajawea 
received any compensation by gift or word. It 
is true we find the following in the journal.: 'This 
man (Charboneau) has been very serviceable to 
us, and his wife particularly useful among the 
Shoshones. Indeed she has borne with a patience 
truly admirable the fatigues of so long a route 
incumbered with the charge of an infant, who 
is even now only nineteen months old. She was 
very observant. She had a good memory, 
remembering locations not seen since her 
childhood. In trouble she was full ofresources, 
plucky and determined. With her helpless in
fant she rode with the men, guiding us unerr
ingly through mountain passes and lonely 
places. Intelligent, cheerful, resourceful, tireless, 
faithfull, she inspired us all.' " 7 

Thro things should be said about this bit of 
scholarship, one mild and one harsh. The first two 
sentences within Hebard's quotation marks were 
taken from the 1814 Nicholas Biddle paraphrase 
of the raw journal of Clark for August 17, 1806, 
upon the Expedition's leave-taking of the Char
bonneau family. Biddle's praise of Sacagawea had 
no direct counterpart in Clark's journal entry, and 
must be regarded as Biddle's editorial commen
tary. Clark surely would have agreed with it, 
however; he used almost the same words in a 
private letter to Sacagawea's husband written three 
days later.8 

The next five sentences in the quotation at
tributed by Hebard to "the journal" are not found 
in the Biddle paraphrase, or in Clark's raw jour
nal, or in any other Expedition record. Hebard 
made them up herself, falsely inventing the part 
about Sacagawea ''guiding us unerringly through 
mountain passes and lonely place,'' fraudulently 
distorting the historical record to buttress her 
claim. If the purists are upset by Hebard' s tactics, 
they're entitled. 

But justifiable anger at history's fakers needn't 
find its voice in impatience either with Sacagawea 
or her many fans. As the Expedition bicentennial 
approaches, all sorts of people will be newly at
tracted to this great adventure story, partly because 
of the celebrity of the ''guide.'' For those who care 
to delve no deeper than that, the myth probably 
won't do much harm. Others should meet friendly 
encouragement to poke into the details of when 
Sacagawea guided and when she didn't. That's 
an even better story than the myth. 

-NOfES-

'Different spellings of the Indian woman's name within quota
tion marks appear as the cited author wrote them, although 
' 'Sacagawea'' is preferred by We Proceeded On. Arguments 
over which version is correct are thankfully beyond the scope 
of this article, as is the question of when and where the 
woman died. 
2Encyclopedia Americana. (Grolier, Inc., Danbury, 1991) Vol. 
24, p. 72. 
'C.S. Kingston, "Sacajawea as Guide- The Evaluation of a 
Legend," The Pacific Northwest Quarterly, Jan., 1944, p. 3. 
•Reuben Gold Thwaites, ed., Original. Joumal.s of the Lewis 
and Clark Expedition. (Antiquarian Press, New York, 1959 
reprint of the 1904-1905 edition) Vol. 5, p. 270. For a fuller 
discussion, see Foundation Past President Bob Saindon's 
''The Abduction of Sacagawea,' ' We Proceeded On. Vol. 2 
(1978) No. 2, pp. 6-8. 
5Eva Emery Dye, The Conquest. (A.C. McClurg & Co., 
Chicago, 1902) p . 290. 
•See Jan C. Dawson, "Sacagawea: Pilot or Pioneer Mother?" 
Pacific Northwest Quarterly. Jan., 1992, pp. 22-8. 
1Grace Raymond Hebard, ''Pilot of First White Men to Cross 
the American Continent,'' The Journal. of American History. 
Vol. 1 (1907), No. 3, pp. 471-2. Hebard's manufactured quote 
attributed to ''the journal'' has been pointed out by Ella E. 
Clark and Margot Edmonds, Sacagawea of the Lewis & Clark 
Expedition. (University of California Press, Berkeley, 1979) 
p. 98, and by Foundation Past President Irving Anderson, 
"A Charbonneau Family Portrait," The American West. 
March-April, 1980, pp. 59-60. 
"James K. Hosmer, ed., [Biddle's] History of the Expedition 
ofCapt.ains Lewis and Clark. (A.C. McClurg & Co., Chicago, 
1903 reprint of the 1814 edition) Vol. 2, p . 435. Compare with 
Thwaites, Original Journals, Vol. 5, p . 344, for Clark's jour
nal entry and Vol. 7, p. 329, for Clark's Aug. 20, 1806, letter 
to Charbonneau. 
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YORK-_ BLA.CK iv1AN IN THE WEST 
) our ed11or 1s pleased 10 be able 10 publish the .following arric/E, which was submir:ed by Nola Gerth as an entry 1n the Lew,s and Clark Trail 

Her11are _Fvunda11on ·s r�cenr _1umon se'!1or }ugh school essa_';: con1:sr. .\11ss Gerrh 's essa_v earned for her runner•up recogninon by rhe dzsnngwsned 
1ua•." OJ the contest -- • man A. Paladtn, eduor ''."emus of MONT ANA, The Magazine of Western History: and Robert£. Lange, past pres,den; 
o., 1ne Founda11on, and eduor of the Founda11on s quarruly pub/ica11on, We Proceeded On. 

\liss Genh is a 1979 graduate of Glasgow High School. She was 1978-79 editor of the h.igh school's newspaper, The Bagpipe. She 1s present Iv ser-
nng 1n Cosio Rica as the Amer1can Field Service exchange s1uden1. In the jail Nola plans to attend college and ma1or ,n journalism. 

The purchasing of the Louisiana Ter- paid. Because of his great strength he the joke and made himself more rurribal 
ritory from France in I 803 by the United pro':'ed to be a valuable asset on many than we wis:1ed him to doe." He pm or: 
States was one of the most brilliant gains occasions. He was well liked by the men a great act for the Aricara Indians. He 
ever in our nation's history. Thomas because of his wit, which made a long told them that he was descended from 
Jefferson now no longer needed to be and hard journey seem shoner. He took wild animals and had been tamed bv his 
secretive nor cunning in his trans- pan m the horseplay with the rest of the master. He also told tales of having 
Mississippi exploration plans. He now men and during one of these escapades eaten young children and then, with 
had a legitimate duty to explore and ex- was nearly bhnded when someone threw many a g rimace, proceeded to 
amine the lands obtained, and in 1804 he sand m his eyes. And, many an evening's demonstrate how strong he was. It is no 
commissioned for the task hi; young entertainment was provided by his danc- wonder that the Indians held him in awe. 
secretary, Meriwether Lewis, who he mg to the tunes of Private Pierre Among the women, York was a 
had groomed for years, and William Cruzatte's violin. favorite, and his sexual prowess was 
Clark, both officers in the arrnv. Thev York was regarded as something of a much admired and sought after. He par-
"·ere to asse:nble a reliable crew

.
and ex·- god by the Indians. He was considered ticipated largely in their favors. for, in-

plore the ne,,, domain by making their "b.ig Medicine." His black skin, wooly stead of any prejudice, his color seemed 
way to the sources of the Missouri, and hair and great strength caused much to give him additional advantages over 
then. if possible, to the Pacific Coast. astomshmenL The violin and York's the other members of the pany. Among 
Their duties were to explore, botanize, colorful dancing always delighted the In- other instanc:s of attention, a Ricara 
collect animal specimens. map the ter- d1ans. It amused the crowds that such a once invited him into his house. Presen-
ritory, discover what the\' could of the large man could jump around and dance ting his wife to him. he retired to the 
Indian tribes along their route, and son so actively. They could not believe that om:_side of the door 10 stand guard. A 
the iacts from the wild stories concern- he was not painted blac�. One Indian while fater one of York's commrades 
ing the unknown territon· that were chief even moistened his hand and rubb- who was looking for him came to the 
pr,pular at the time. Above all else was ed Y,ork 's _ skin to make sure that it door, but the husband would permit no 
the desire to discover a .,,arer passage to wasn t paint. However. _he and the interruption until a reasonable time had 
the Pacific. others were convinced of his naturalness elapsed. 

The two men selected their crew when he t0ok off his hat and showed The pany discovered that York could 
carefully. Solid frontiersmen were pick- them his kinky hair. be used as a secret weapon. so to speak, 
ed. men with a wide arrav of sicills. In A cons1d�rable character, York t0ok in dealing with the Indians. In fact. thev 
the end they had assembi'ed a pany of advantage of_ hi_s situation. Clark felt were often to use him. On one occasion, 
robust men well suited for the 8000-mile that he overdid 1l somewhat and wrote when food was scarce, he was in-
wilderness journey. Among these was on October 10, 1804 in his journal strumetal in procuring four bags of dried 
Clark's giant Negro slave York, whom "Those Indians were much astonished at roots and �ome bread from the Indians 
Clark always referred to as his se·rvanr.2 my Servent, they never Saw a black man through trading; on another occasion 

York was a full member of the expedi- before._ all flocked around him and exa- three bushels of roots and some bread. 
tion in every way except that he was not rrund him from top to toe, he carried on /connnu,ct on paz, 3/ 

York Amo,,,. the Mandans, ltOI, Montuu Hiffoncal Society Collection 

The first Black Man they had ever seen, the Indians considered York "Big Medicine." Skeptical at first of his 
skin color, the Indians tried 10 rub off wha1 they believed to be paint. Charlie Russell depicts that scene in 1his 
J 908 painting, whi,-h represents York Jar too slender according to journal descriptions of the man. 
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On 1'iovember 7. I 805. the men heard 
for the first time the roar of the Pacific 
Ocean. The\' spent the v.imer there and 
on March 23. 1806, broke camp and 
headed east. On September 23. 1806, 
they reappeared in St. Louis aft_er travel
ing 7,689 miles through the ,q]derness. 
Most people had given them up for lost. 

After the return Clark granted York 
his freedom and reponedl°)· set him_ up in 
the freight-hauling busmes_s wtth a 
wagon and a team of six horses. 
However, York had bad luck. Two of 
his horses died a.nj) he sold the others 
and went to work for wages. It's also 
said that he became a well-known figure 
in St. Louis, being famous for his tall 
stories of his adventures with the In
dians. Not long after, the fonner slave 
died, apparently of cholera in. Ten
nessee.' Clark believed that York died on 
his wav to Kentucky to enter his old 
master;s service once again.3 

Another story states that there was a 
Negro living among the Crow Indians 
who claimed to have come into their 
:ountry first on an expedition with 
Lewis and Clark, then returned 
sometime around 1820-22 with a 
Missouri River fur trader by the name of 
Mackenzie. He was living the life of a 
chief. having four wives, and was treated 
bv the Indians with much respect.4 It 
w"ould indeed be nice to think that this 
was how York e11ded his final days. 

J. No first name has been found for 
York. In the November 1965 issue of 
National Geographic Magazine (p. 647j, 
an article titled "In the footsteps of 
Lewis and Clark" we find York is given 
"Ben" as a first name. inquiries 10 the 
magazine staff as 10 the author's source 
for rhis information revealed that the 
name could not be confirmed. It is possi
ble that in ·some wa,· the name "Ben" 
came from the ''Negro Ben" mentioned 
by Eva Emery Dye in her well researched 
novel The Conquest (Chicago, 1902. 
p. 149). This man was a servant of 
William Clark's older brother, George 

Rogers Clark. 

2. In rhe journals we find various 
descriptions of York like we find for no 
other member of rhe exploring party, 
e.g.: "my servent nearly exosted with 
heat thurst and fatique, he being for and 
un occusromed ro walk as fast I went 
was rhe cause. " (Field Notes of Captain 
William Clark 1803-1805.ed. Emesr S. 
Osgood. Yale, 1964. p. 119); "The ob
Jeer which appeared ro asronish rhe In
dians mosr was Caprain Clark's servant 
York, a remarkably srout srrong negro. 
They had never seen a being of rhat col-

or, and rherefore flocked round him 10 

examine the extraordinan monster. " 
(History of the Expedition under th� 
Command of Captains Lewis and Clar: 
2 Vols. ed. Paul Allen. Philadelphia, 
/8/4. Vol. 1, o. /06;; "l ordered mr 
black Serven/ io 'Janee >,hich amused 
the Croud Verv much. and Somewhat 
astonished them, rhat So large a man 
should be acrive &c. "(Original Journals 
of the Lewis and Clark Expedition 
1804-1806, 8 vols. ed. Rueben G.

Thwaites. Dodd, Mead & Co., 
/904-1905. Reprint ARNO Press, 1969. 
Vol. 1, p. 243); "Some of the party had 
also rold -rhe Indians {Shoshones} that 
we had a man wirh us who was black and 
hod short curling hair, rhrs had excited 
rheir curriositv ver1· much, and rher 
seemed quite. as anxious 10 see this 
monsrer ... " (Thwaites. Vol. fl, p. 358;. 

3. The Western Journals of Washington 
Irving. ed. John F. McDermo11. Nor
man, 1944. p. 103. 

4. Leonard, Zenas. Narrative of the 
Adventures of Zenas Leonard. D. W. 
Moore. Clearfield, PA. I 839 pp. 26, 74, 
79. 

•
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15 Stars and 15 Stripes 
 
 
Different groups of people in the world have a variety of ways to identify themselves with 
symbols of cultural patrimony. For Euro-American political entities, one of these symbols is a 
national flag. The Lewis and Clark expedition was a part of the U.S. Army, therefore, its 
members represented the government of the United States of America. They traveled under the 
United States flag. It also served to give the members identity and a sense of belonging as they 
ventured into unfamiliar territory. 
 
 
 
 

 
Graphic of flag courtesy of Gary Lentz 

 
 
 
The flag of the Lewis and Clark expedition had fifteen stars on the blue field, and it also had 
fifteen alternating red and white stripes. There was no standard pattern to the U.S. flag. It was 
not until after the War of 1812 the design, display and use of the American flag was regulated. 
 
Meriwether Lewis and William Clark often gave a U.S. flag as a gift to chiefs of Native 
American villages. The Indians liked the colors and the fabric. These flags would also leave a 
powerful message to those Euro-Americans who would visit these Native American groups in 
the future. People representing the United States government (not private commercial traders) 
had been here. 
 
  



 © 2001 Lewis and Clark Trial Heritage Foundation  2.31 

1. Have the students read the article (found in this unit), “The Flags of the Lewis and Clark 
Expedition: Symbol of Peace; Sign of Allegiance; Banner of Pride” by Robert Saindon. 

2. Ask the following questions and have the students discuss the possibilities. 
a. What is the purpose of a flag? 
b. How many flags did the Lewis and Clark expedition bring? 
c. Were the sizes and patterns the same on all the flags? Explain. 
d. What would our flag look like today if they had continued to add a stripe as well as a star 

for each state? 
e. How many states were really in the union at the time of the expedition? 
f. How did the captains use the flags they brought on the expedition? 
g. In preparation for the return journey, what did the captains do with the large flag before 

they left Fort Clatsop? Why? 
h. What were the roles of the flag on the expedition? 

3. Have the students sing the United States national anthem and recite the “Pledge of Allegiance 
to the Flag of the United States of America.” Have a class discussion about what these words 
mean and how they relate to us as citizens of the U.S. today. 

4. Have students research and illustrate other flags prominent in North America in the late 
1700s and early 1800s. These will include: French, Spanish, British, Hudson’s Bay Company 
and Russian American Company. 

5. Have students research your state flag. Have them discuss what the images, symbols and 
colors represent on your state flag. What is the significance of your state flag’s symbols to 
your state’s history and culture? 

6. Traditionally Native American cultural groups did not use “flags” as a form of political or 
social identity. Today many Native American groups do use “flags.” Have students research 
and illustrate three current flags of three Native American groups. Have a class discussion on 
what these flags mean today in contemporary American society. 

 
  



Editor's note: Best laid plans often go astray. Past President Bob Saindon's paper concerning "The Flags of the Lewis and Clark 
Expedition" was to be a n oral presentation on the second day of the Thirteenth Annual Meeting Tour. Had the tour been on 
schedule, Bob would have presented his paper at the historical marker ' which is located five miles up Warm Springs C1·eek in the 
saddle between Pattee and Kenney2 Creeks, high above the Lemhi Valley. This marker is about seven miles west and slightly north 
of Lemhi Pass, where Captain Lewis's advance party first crossed the Continental Divide on August 12, 1805. It was at the location 
of this historical marker that Lewis (with Drouillard, McNeal and Shields) on August 13, 1805, encountered the Shoshoni Indians 
and unfurled one of the flags carried by the Expedition. The F9undation's Annual Meeting Tour traversed this area on August 4, 
1981. 

We Proceeded On is delighted to p1fo t Bob Saindon's scholarly treatise about the exploring par ty's flags. Bob has been a frequent 
contributor to We Proceeded On - see his: "The a bduction ofSacagawea", (WPO, Vol. 2, No. 2, pp. 6-8); "Th e Lost Vocabularies of 
Lewis and Clark", (WPO, Vol. 3, No. 3, pp. 4-6); and "The White P irogue of the Lewis and Clark Expedition" (a transcript of a 
luncheon address presen ted during the Eighth Annual Meeting of the Foundation, Great Falls, Montana, August 1976) published 
in WPO, Publication No. l (Supplemen tary Publication) October 1976. Saindon is a lso the editor of the Valley County Lewis and 
Clarh Trail Society's publication "A Squaw! of Wind". 

l. This marker, a project of David Ainsworth . Salmon. Idaho. the J.N. ·'Ding"' Darling Poundalion, a nd the Bureau of Land Management. was 
dedicated on August 13, l976. See We Proceeded On. Vol. :l. No. I., p. L2: a nd Vol. 2. No. 3. p. l l. 

2. Kenney Creek is known as Rattlesnake Cl'eek by some local geographers and historia ns. 

Symbol of Peace; Sign of Allegiance; Banner of Pride 

The Flags Of The Lewis and Clark Expedition 

By Bob Saindon 

"when we had arrived within half a mile of them I directed the party to halt and leaving my pack and rifle I 
took the flag which I unfurled and a[d]vanced singly towards them . . . " 

Lewis 's journal for August 13, 1805 

" . . . I discovered several indians on the top of an eminence . .. who appeared to be lool~ing down at Drewyer 
... this was a very unpleasant sight, however I resolved to make the best of our situation and to approach them 
in a friendly manner. I directed J . Fields to display the flag which I had brought for that purpose and advanced 
slowly towards them . .. " 

After the United States purchased 
the Louisiana Territory in April of 
1803, 1 t h e western expedition , 
which the U.S. had been planning 
since th e previous November,~ took 
on a more profound objective.'3 Now 
this proposed enterprise, which was 
to become known as the "Lewis and 
Clark Expedition," would have the 
d uty of making peace with a ll the 
Indian nations a lon g its trail , a nd 
to inform these natives of the newly 
acquired sovereignty of the United 
States government over th em and 
their lands.~ 

As symbols of their allegiance the 
chiefs of these Indian tribes were to 
display United States flags and 
wear United States military cloth
ing and medallions.5 Lewis and 
Clark also had with them certifi
cates which they presented to cer
tain Indians wh ich made t h em 
chiefs in the eyes of their "great 
chief, " the President of the United 
States.Ii 

The U.S. was not t he first n ation to 
give the Missouri River Indians 
these symbols of allegiance. Spain, 
France and Engla nd had been pre
senting them (especially flags and 
medallions) for several years before 
the U.S. acquired the Louisiana Ter· 
ritory.7 

The Lewis and Clark Expedition 
took along United States flags of 
three sizes.g It appears that there 
was only one of the very large size, 
which was used by the Expedition 
itself.!' There were a n umber of flags 
of th e second size, and at least nin e
teen flags of the s mall size. 

In February of 1804, while at th eir 
Wood River Camp in Illinois, oppo
site the mouth of the Missouri Riv
er, and three months before the Ex
pedition got underway , Captain 
Lewis purchased $33.00 worth of 
"flagg stuff." 10 Twelve days before 
they set out, he sent 19 small flags 
up from St. Louis to Captain 
Clark.11 No doubt the U.S. military 
was bringing extra flags into St. 
Louis about this time since the Uni
ted States had only recently begun 
to take over that city and the entire 
Upper Louisiana Territory. 

The arrangement of the stars on the 
U.S. flag was not of an establish ed 
pattern by 1804. The law simply 
stated that "the flag of th e United 
States be fifteen stripes, alternate 
red and white; that the Union be fif. 
teen stars, white in a blue field." 12 

Even though there were seventeen 
states by this time, there was no law 

(footnotes begin on p. 23) 
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Lewis's journal for July 26, 1806 

established for adding stars to rec
ognize them.' :1 Lewis and Clark 
make no mention of any variations 
in the pattern of the stars on the 
flags they took with them. The only 
halfway possible clue seems to be 
the little flags drawn by Captain 
Clark with the two views of the 
keelboat that he sketched in his 
field notes. And those little sketches 
add but little information. 1·1 

Refer lo r oolnOl<.' 1-1 

As was mentioned, several white
men had been up the Missouri for 
some distance before Lewis and 
Clark. Th e Captain s knew what 
t ribes to expect as far as the Man 
dan villages in present North Dako
ta. They, therefore, packed presents 
for the various Indian chiefs in 
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bales so that the gifts were h a ndy 
when the explorers met with the 
various tribes. 1" 

Stran gely there was no flag listed 
for the bales that were intended for 
the chiefs of the Otos and Pawnees, 
the first two tribes they would be 
meeting. The b ale for the Ponca 
chief con tained "l F lag of 2c1 sise"; 
for th e Omah a chief "l F lag"; for 
" Ricaras [Arika ras] one Flag"; for 
the Ma ndan s a "Flag of 2" size," 
an d still two other bales contained 
flags of the 3rd size. 

It is interesting that the bales 
packed at Wood River Camp for the 
Indian s beyond the Manda ns did 
not contain flags. Medals and mil
itary clothing were in t h ose bales, 
h owever. The captain s probably 
chan ged their minds at Mandan, 
for we know that they did take flags 

into the West a nd gave them to cer
tain tri bes. 

Although th ere seems to be no fla g 
for the Otos in the ba le of merchan
dise intended for them, we know 
that they did in fact receive flags. 
This is evidenced in Lewis's speech 
to that tribe, which , in part, reads: 

Children. Commissioned and sent by 
th e g reat Chief of the Seventeen 
great n ations of America, we have 
come to inform you, as we go a lso to 
infor m a ll the nations of red men wh o 
inhabit the borders of the Missouri , 
that a great council was lately held 
between this great chief of the Seven
teen great nations of America, and 
your old fathers the french and Spa· 
nia rds ... T hese arrangements being 
made, your old fathers ... have gon e 
beyon d the great lake towards the 
rising Sun, from whence they n ever 
intend return ing to visit t heir former 
red·children in this quarter; nor will 

they, or a ny other nation of white 
men, ever again display their flag on 
the troubled waters; because the 
mouths of all those rivers are in th e 
possession of the great Ch ief of t he 
Seventeen great nations of America, 
who will command his war chiefs to 
suffer no vessel to pass - but those 
which sail under the protection of his 
flag, and who acknowledge his Su
preme authority ... 

He has sent by us, one of his flags, a 
medal and some cloathes, such as he 
dresses his war chiefs with, which he 
di rected should be given to the great 
chief of the Ottoe nation, to be kept 
by him , as a pledge of the sincerity 
with which he now offers you the 
hand of friendship . .. 

Injure not the persons of any traders 
who may come among you, neither 
destroy nor take their property from 
them by force; more particularly 

(text cond't on page 24) 
(footnotesfrompage22~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~) 

l. The Louisiana Purchase Treaty was signed 
in Paris on April 30, 1803. However, Spain had 
not yet surrendered Louisiana to France by 
this time. It was not until November 30, 1803, 
that the French received the province from 
Spain. On December 20 of that year the U.S. 
formally received Lower Louisiana at New Or· 
leans - the French flag was lowered and then 
presen ted to the French prefect. The U.S. flag 
was raised in its place. 

Upper Louisiana was still in Spanish hands 
at this time. On March 9, 1804, the Lieutenant 
Governor of Upper Louisiana officially trans· 
ferred that land to France and made the fol· 
lowing announcement: 

Inhabitants of Upper Louisiana: By 
the King's command, I a m about to de· 
liver up his post and its dependencies. 
The flag under which you have been 
protected for a period of nearly thirty· 
six years is to be withdrawn. From this 
moment you a re released from the oath 
of fideli ty you took to support it. The 
fidelity and courage with which you 
have guarded and defended it will nev
er be forgotten. 

The following clay the Upper Louisiana Terri· 
tory was officially transferred to the United 
States. 

2. The earliest mention of plans for t his par· 
ticular t ran s·Mississippi expedition seems to 
have been in a n early draft of President Jef· 
ferson's December 15, 1802, message to Con· 
gress. The President had sent copies of this 
early draft to his cabinet members. An extant 
copy of a response from the Secretary of the 
Treasury mentions the President's proposal. 
The plan was withdrawn from the message 
and preser.ted as a "secret" message on J anu
ary 18, 1803. The proposal was passed by 
Congress on February 28, 1803. T hus, the 
trans·Mississippi expedition was officially 
approved with a budget appropriation of 
$2500. LETIERS OF THE LEWIS AND 
CLARK EXPEDITION WITH RELATED 
DOCUMENTS 1783·1854. Donald Jackson, 
ed., Urbana, (Second Edition) 1978, 2 Vols. 
Vol. I, pp. 10-14. Hereafter referred to as 
LETTERS. 

3. T he init ia l objectives of this expedition are 
spelled out in President Jeffe~son's "secret" 
message to Con gress (LETTERS, pp. 10·13). 
Compare this with the President's more de· 
tailed and authorative instructions to Captain 
Lewis, which are dated after word was re· 
cei ved that France had agreed to sell the Loui· 
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siana Territory to the United States. (LE1'
TERS, Vol. I , pp. 61-66) 

4. This is spelled out quite well in Captain 
Lewis's speech to the Oto Indians (LETTERS, 
Vol. 1, pp. 203-208) an excerpt of which will be 
quoted later. 
5. The Lewis a nd Clark Expedition had with it 
meda llions of th ree sizes which they gave to 
the chiefs of the various tribes - the largest 
medallion for the main chief and the smaller 
medallions for the lesser chiefs. An Indian 
took pride in wearing a medallion for it was 
proof that h e was looked upon wilh respect by 
the whitemen. 
Alexander Hen ry, a contemporary fur trader 
wi th the British owned Northwest Company 
visited the Mandans while Lewis and Clark 
were on their return from the ocean, and made 
the following s tatement in reference to the 
Expedition's giving of medals and flags (Mr. 
Henry here refers to th e Hidatsa I ndians who 
lived just above the Mandan villages): " In the 
year 1804·5, when Captains Lewis and Clark 
passed the winter near this place, they pre· 
sented the people here with Silver medals and 
Flags the same as the Mandanes, but they [the 
Hidatsa] pretended to say that these orna · 
ments had conveyed bad medicine to them 
and th eir chi ldren, for it must be observed 
they are exceedingly supersitiious, and there· 
fore supposed th ey could not dispose of those 
articles better than by giving them to the 
other natives with whom they are frequently 
engaged in war, in hope that the ill·luck would 
be conveyed to them ... " NEW LIGHT ON 
THE HISTORY OF THE C..tlEATER NORTH· 
WEST: T HE MANUSCRIPT JOURNALS OF 
ALEXANDER HENRY AND DAVID THOMP· 
SON 1799·1814. Elliott Coues, ed., New York. 
1897, 3 Vols. Vol. I, pp. 349-50. 
We know from Henry's Journal (ibid., pp. 329, 
331 & 333) that th e Mandan's kept their a lle· 
giance to the Americans. When Henry first 
saw and was introduced to Chief Black Cat 
the chief "instantly retired to his family hut, 
and brought out his flag, which was soon fly
ing over the hut in which we were accommo
dated. This flag was given to him in 1804.·05 
[i.e. October 29th, 1804] by Captains Lewis 
a nd Clark ... " In the g reat Mandan vjllage 
Henry's party also saw a U.S. Flag flying. 
This flag belonged to Chief The Big Whi te 
(Shehekc). The Big White had ordered his flag 
hoisted over his hut when he learned of the 
British traders a rrl"val, no doubt to inform 
them of his people's allegiance to the Ameri
cans, or, as Henry put it, "in honor of our arri
val." 
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6. A large number of these certificates were 
taken along on the expedition. They measured 
7'h "Xl21A". For a more detailed description 
see: ORIGIN AL J OURNALS OF THE LEWIS 
AND CLARK EXPEDI'I'ION 1804-1806. Reu· 
ben G. Thwaites, ed., New York, 1904·1905, 8 
Vols. Vol. I , p. 113. Hereafter refe rred to as 
ORIGINAL JOURNALS. 

7. As an example of the many references to 
this practice, I offer only the following quota· 
tion from the orders given by the newly organ· 
ized Commercial Company to Jean Baptiste 
Trudeau, who had been hired to lead I.he com· 
pany's first expedition: " He shall take with 
him th ree Spanish flags, for three different 
nations that he may see; with each banner he 
shall give a carrot of tobacco; the most beauti
ful of the banners is intended for the chief of 
the Manda nas, with a medal which the Gov· 
ernor sends him in order that he may make 
strenuous efforts to establish peace with all 
neighboring nations a nd to live in friendsh ip 
with us." BEFORE LEWIS AND CLARK. 
A.P. Nasatir, ed., St. Louis, 1952, 2 Vols. Vol. 
I , p 251. 

8. ORIGINAL J OURNALS. Vol. VI, pp. 270· 
273. 

9. There is no explicit reference to the fac t that 
there was only one large flag, this conclusion 
has been drawn from the manner in which the 
journalists refer to "the large flag." Examples 
of this are found throughout this paper. 

10. ORIGINAL JOURNALS. Vol. Vl, p. 269. 

11. LETI'ERS. Vol. I , p. 177. 

12. This law was enacted in 1795. 

13. It was not until 1818 that a law was estab
lished stating that the U.S. flag would have 
thirteen stripes to r epresen t the 13 original 
states, and a new star would be added on the 
July 4 following the admission of a new state 
into the Uruon. 

14. This flag drawn by Captain Clark repres· 
ents the U.S. flag as having the union across 
the top of the flag with the fifteen stripes be
low. It appears also that Captain Clark might 
have attempted to represen t the stars as being 
a rranged in a ci rcle. FIELD NOTES OF 
CAPTAIN WILLIAM CLARK 1803-1805. 
Ernest Staples Osgood , ed., Yale, 1964. pp. 22 
& 204. 

15. ORIGINAL JOURNALS. Vol. VI. pp. 270· 
279. 



those traders who visit you un der the 
protection of your great fathers f1ag. 
Do not obstruct the passage of any 
boat, pirogue, or oth er vessel , which 
may be ascending or decending the 
Missouri River, more especially such 
as may be under cover of your great 
fathers flag neither injure any red or 
white man on board such vessels as 
may possess the flag, for by t hat sig
na l you may know them to be good 
men. and that they do not intend to 
injure you; they a re therefore to be 
treated as frie nds, a nd as t he com
mon children of one great father, (the 
great chief of the Seventeen great na
tion of America ... 

If your great Chief wish es to see your 
great father a nd speak with him, he 
can readi ly do so .. . In order that the 
Commandant at St. Louis, as well as 
your g reat father, a nd a ll his chiefs 
may know you, you must take with 
you, the flag, the medal a nd this pa
ro le w h ich we n ow send you ... 
Whomever you send to your great fa
ther must carry th e flag and this pa
role. in order tha t your gr eat fa ther 
an d his chiefs may know that they 
h ave come to see them by our invita
tion . Send by them also a ll the flags 
a nd meda ls which you may have re
ceived fro m your old fath ers th e 
Fren ch a nd Spa ni ards, or from any 
other n a tion wha tever, your father 
will give you new flags and new med
a ls of his own in exch a nge for those 
which you send him.'H 

The principal chief of the Otos was 
absent when Lewis a nd Cla rk coun
ciled with that tribe on August 3, 
1804, a nd Clark wrote: "The princi
pa l Chief for the Nation being a b
sent, we Sen t him the Speech fl ag 
meada l & Some Cloathes."17 

E igh t d ays later , near present 
Oma ha, th e expedition reached the 
site "where the Ma hars [Oma ha's] 
King Black Bird was buried," a nd 
on an eight foot pole, tha t someone 
h ad planted on his burial mound 
they fixed "a white flag bound with 
red Blue & white." 18 

This was a prominent and popular 
point. More tha n likely they wanted 
all passers-by to know that this was 
now United States property. 

Two days later, Augus t 13, 1804, the 
captains sen t fo ur men t o th e 
Oma ha In dian village "with a flag 
& some Tobacco to in vite the Na
tion to See & ta lk with . . . " them 
th e next day.19 

While a mong the Yankton Sioux, 
near present Yankton , South Da ko
ta, Lewis and Clark counciled "un
der a n Oak Tree n ear wh ere . _ . 
[they] h ad a flag flying on a high 

16. LETIERS. Vol. I, pp. 203-208. 

17. ORIGINAL JOURNALS. Vol. I, p. 97. 

18. ibid .• Vol. I, p. 106 

19. ibid., p. 109. 

fl agstaff." And to th e grand chief of 
this nation they gave a flag.211 

On August 31st, Mr. P ierre Dorion, 
a trader/ interpreter who was met de
scending the Missouri River, and 
hired by the expedition for a time, 
was given "a Commission to act 
wi th a fl ag and some Cloath es and 
P rovisions & instructions to bring 
a bout a peace with the Seioux, Ma
h ars, Panies [Pawnees], Poncaries 
[Poncas], Ottoes & Missouries ... " 21 

On September 25th the explorers set 
up a place on a sandbar· to meet 
with th e Teton Sioux. They raised a 
fl ag s taff and made a n awning for 
sh ade.22 Although it is not men
tioned in th e Journals, it is a pparent 
that Lewis and Clark gave a flag 
with some other articles to the Te
ton chiefs wh o vi sited with them a t 
that place. The next day, when Cap
tain Clark a pproached the "Council 
House" of these Indian s he noticed 
that it had been prepared for coun
cil. He wrote: " the h ouse formed a 3/i 
Circle of Skins Well Dressed and 
s ·own together under this Shelter 
about 70 Men Set forming a Circle 
in front of the cheifs a plac[e] of 6 
feet Diameter was Clear and the 
pipe of peace raised on forked Sticks 
a bout 6 or 8 inches from the ground 
under which there was swans down 
scattered[.] on each Side of this Cir
cle two Pipes, t he [two] flags of 
Spain ... & th e Flag we gave th em 
in front of the Grand Chief .. . 
wh en th e Principal Chief Spoke 
with the Pipe of Peace he took in 
one h a nd some of the most Delicate 
parts of th e Dog which was pre
pared for the fiest & made a Sacre
fise to the flag."2:1 

On September 28, after some fric
tion bet ween the explorers and the 
Teton Sioux, Clark wrote: " we Sent 
by him [i.e. the son of the Chief] a 
ta lk to the na tion Stateing the cause 
of our hoisting the red fla g under 
th e white, [on our keel boa t.] if they 
were for peace Stay at home & do as 
we h ad Directed them, if they were 
for war or were Deturmined to stop 
us we were ready to defend our 
Selves. " 24 

Upon arriving at the Mandan vil
la ges in la te October the explorers 
called together the Mandan and 
Minnetaree chiefs for a council. 
Captain Cla rk wrote: "after the 
Council we gave the presents with 
much serimon y, and put the Mea
dels on the Chiefs we intended to 
ma de viz. on e for each Town to 
20. ibid., p . 129. 

22. ibid., p, 164. 

21. ibid. , p. 131. 

23. ibid., p. 167. 

24 . ibid., p. 171. i.e. the top (white) flag showed 
that the explorers preferred peace, a nd the red 
flag below represented that they were willing 
to fight if the Tetons wanted war. 
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whome we gave coats hat s & 
flags . . . " More presents, including 
flags, were sent to other chiefs wh o 
were not at the council.25 

On November 28, Lewis a nd Clark 
impressed upon the Mandan ch iefs 
t he importance of no longer accept
ing a ny flags but th at of the United 
States government. Clark wrote: 
"we had Some li tt le talk on the Sub
ject of the British Trader M. Le rock 
[Francois Antoine Larocque] Give
ing meadals and F lags, and told 
those Ch iefs to impress it on the 
minds of th eir nations that those 
simbiles were n ot to be received by 
any from t h em, with out th ey 
wished to incur th e displeasure of 
their Great American Father."2fi 

The next day the captains gave a 
similar order to this employee of the 
Bri t ish owned Northwest Com
pany. Clark wrote: " Mr. La Rock 
and one of his men Came to visit us, 
we informed him what we had herd 
of his intentions of makeing Chiefs 
&c. and forbid him to give Meadels 
or flags to th e Indian s."2• 

On Chr is tmas day, 1804, the men 
were permitted to fire the three 
"cannons" at the raising of the 
flag.2s 

On J uly 23, n ear presen t Ea st Hele
na, Montana the explorers thought 
they were soon to see the Indians 
sin ce th ey had been seeing fresh 
signs for th e past few days. Cap
tain Lewis wrote: " I ordered the ca
n oes to hoist their small flags in 
order that should the indians see us 
they might discover th at we were 
not Indians, nor their enemies." 

Since leaving their Ft. Ma ndan en
campment on April 7, 1805, and 
travelling some 1400 miles (by their 
estimation)29 above the Little Mis
souri River in present North Dako
ta, the explorers finally met with a n 
Indian . They h ad reached what is 
today th e south-western corn er of 
Montan a. It was August 11 , 1805. 
Having a great desire to council 
with this Sh osh one a nd h is people, 
Captain Lewis did all h e could to 
convince the wary native that he 
had come in peace. Lewis wrote: 
"after meeting with the Indian to
day I fixed a sma ll flag of the U' .S. 
to a pole which I made [Private] 
McNeal carry. and planted in the 
ground wh ere we h alted or en -

(cont'd on facing p age) 

25. ibid., p. 211. 

26. ibid., p. 228. 

27. ibid. 

28. ORIGINAL J OURNALS. Vol. I, p . 240. 

29. Lewis and Clark kept daily records of the 
distances that they covered. These were esti
mated distances and according to modern 
measurements were somewhat long. 
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camped.":lll This meeting a ttempt 
was un successful. 

The next day, August 12, 1805, Lew
is and the three men with him were 
the first to ca rry the United States 
flag over the Continenta l Divide. 
They crossed a t what is known to
da y as Lemhi Pass. 

On the followin g day they saw two 
Shoshone women , a man and some 
dogs in the dista nce. Lewis's J our
nal reads: "when we ha d arrived 
within half a mile of them I directed 
the party to ha lt and leaving my 
pack a nd rifle I took the fla g which 
I unfurled and a dvanced singly to
wards them ... ":11 

The captain was success ful in per
s ua ding these Indians t o lead him 
to their camp. He wrote: "we had 
marched about 2 miles when we met 
a party of about 60 warriors mount
ed on excellen t h orses wh o came in 
nearly full speed, when they arrived 
I advanced towards them with the 
flag leaving m y gun with the party 
about 50 paces behind me.""~ 

Lewis smoked the pipe with these 
Indians in the Shoshone manner. 
He learned that their main chief 
was Ca-me-a h-wait, a nd he ex 
plained: " I ga ve him the fl ag which 
I informed him was a n emblem of 
pea ce a mong whitemen and now 
tha t it had been received by him it 
was to be respected as the bond of 
union between us ." :1:1 

Captain Clar k a nd the g reater part 
of the exploring party h ad not yet 
reached Capta in Lewis a nd th e 
Shoshones by Aug ust 16. The Indi
a ns beca me suspicious of Captain 
Lewis a nd thought that perha ps the 
others who were coming were en e
mies a nd that they were being led 
into a n a mbush . The chief bega n 
dressing Captain Lewis and his 
three companions with Indian clo
thing. Lewis understood that this 
wa s being done to disguise them as 
Shoshones in case it was the en em y 
tha t was to come. Lewis in turn put 
his h at on the chief. He wrote: "we 
n ow set out and rode briskly . . . 
ma king one of the Indians car ry the 
flag that our own pa r ty should 
know wh o we were. "34 

The two parties finally m et without 
incident. 

On Augus t 27, while among a band 
of Shoshone, "Capt Lewis Gave the 

30. ORIGINALS JOU RNALS. Vol. n, p. 332. 
It was most importa n t th a t lhe expedition 
council with the S hosh ones in order to ba r ter 
for horses, which would be needed for crossing 
the mountains to reach lhe ocean. 

31. ibid., p. 338. 

32. ibid .. p. 339. 

33. ibid .• p. 340. 34. ibid., p. 356. 
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head chief a flag also the 2nd chief 
one." :l5 The next day Private White
house wrote: " A clear pleasant 
morning . we h oisted the large 
flag.":rn 

The same event is recorded on Sep
tember 5th, after they had reached 
the Flathead nation. The Journals 
read: "We hoisted our large fla g this 
morning" :i 7 and held a Council with 
the India ns. " Gave 4 of their princi
pal men meddles m ade them chiefs 
gave each of them a shirt and a 
nom ber of other articles a lso 2 flags 
&c." :is 

On the 23rd of that month , they 
were among the Nez Perce in pres
ent Ida ho where they "Traded with 
the India ns, made 3 chiefs a nd gave 
them m eadles & tobacco & Hand
kerchif & knives, one a flag & left a 
Flag & handkerchif for the great 
chief[Broken Arm] when he returns 
from War." 39 Private Whitehouse 
said that these Indians " hois ted" 411 
their flag. 

The Lewis and Cla rk Expedition 
rea ched the P aci fic Ocean in No
vember of 1805. By March 16, 1806, 
seven da ys before they were to 
begin their homeward journey, their 
stock of tra ding merchandize was 
n early depleted , even their large 
flag h ad been ma de into robes. 
Lewis wrote: " two handkerchiefs 
would now contain a ll the sm all ar
ticles of m ercha ndize which we pos
sess; the balance of the s tock con
sists of 6 blue robes one scarlet .. . 
[robe] one uniform a rtillerist 's coat 
a nd h at , five robes m a de of our 
large fla g , a nd a few old cloathes 
trimed with ribbon ."4 1 

In Ma y of 1806, Captain Lewis 
traded horses with a Nez P erce In
dia n chief who h ad been of great 
ser vice to the par ty, "and gave him 
a small flag with which he was 
much gratifyed." ·1 ~ 

On May 10, the pa rty hea ded for the 
village of Broken Arm, the grand 
chief of the Nez Perce, to whom they 
had left a fl ag the previous fall. 
They found that "this flag was now 
dis played on a staff pla ced at no 
grea t d is t ance from the lodge. un
derneath the fl ag the Chief met ... 
Capt. C[lark] .. . " 43 

On th e 12th of May, when the ex-
35. ibid .. Vol. VII, p. 143. 

36. ibid., p. 144. 

37. ibid., p. 150. 

38. ibid. 

39. ibid., Vol. III, p. 85. 

40. ibid. , Vol. VII, p. 162. 

41. ibid., Vol. IV, p. 173. 

42. ibid., p. 363. 

43. ibid., Vol. V, p. 14. 
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plorers were making ready to coun
cil a gain with the Nez Perce, they 
ga ve the fo ur principal chiefs " a 
s mall fla g."H 

It happen ed that Lewis and Clark 
a lso gave a United States flag to the 
Cayuse Indians calling it a flag of 
pe ace. As a result of this the 
Cayuse, who had long been enemies 
of the Shoshones, later p lanted the 
fla g at a trading rendezvous a nd 
made a permanent pea ce with those 
Indians.-1" 

The two captains sepa rated near 
present Lolo (near Mis soula). Mon
t ana, each ta king a detachment to 
investiga te new lands. Capta in 
Lewis and his party headed for the 
Marias River to see if tha t tributa ry 
of the Missouri would reach far 
enough north to satisfy the north
ern bounda ry agreement of the 1783 
P a ris Treaty between the U.S. a nd 
Great Britain.4

" 

While on the Marias, Captain Lewis 
saw a party of eight Indians in the 
distance. He wrote: " I directed [Pri
vate] J[oseph] Fields to display the 
fla g which I had brought for the 
purpose and advanced slowly to
ward th em ." After a pproaching 
these India ns h e said, " I asked i f 
there was a ny chief a mong them 
a nd they P ointed out 3. I did not be
lieve them however I thought it best 
to please them a nd gave one a 
m edal to a second a fla g a nd to the 
third a ha ndkerch ief, with which 
they appeared well satisfyed." 17 

The next morning these India ns 
tried to steal the guns a nd horses of 
Lewis 's pa rty. A ba ttle ens ued, 

(con t inued on page 26) 

44. ibid .. p. 2() 

45. HIST ORY O F TH E EXPEDITION UN· 
DER T HE COMMAN D O F LEWIS AN D 
C LARK. Elliott Cuues, ed., New York. 1893. 4 
Vols. (Repr in t Dover. 1965, ::l Vols.) Vol. 111, p. 
1038: "The narrative of Comma nder C harles 
Wilkes, U.S.N. of the U.S. Expl. Exped. l V, p. 
395. s peaks of an old man who took a flag. 
g i uen by L. and C. tu I he Cay use. to the 
Grande Ronde I rendezvous I, a nd ha d it pla nt
ed there by a par ty of Cyuses a nd Wa llawal· 
las, wi th the result of a permanent peace with 
l he Shoshones.'· 

46. The 1783 Trea ty of Pa ris. which ended the 
American Revolution , stated that the north· 
western boun d a ry of the Northwes t Territory 
(i.e. the Old Northwest Territory) would be de· 
termined by a line dra wn from the northwest· 
e rn-most poin t of Lake of the Woods (49° 37' 
N.) to lhe Mississippi River. It was la ter dis
covered th a l th e Mississippi River did not 
reach fa r enough north to satisfy tha t a r ticle 
of the 'fr ca ly. After the Louis ia n a Purchase 
was finalized, one of th e purposes of th e Lewis 
an d Clark E xpedi tion was to find a tributary 
of the Missouri River tha t would sa t isfy this 
twenty-year-old t reaty . Capta in Lewis found 
that Maria s Ri ver did not reach far enough 
nor th a nd conseq uently h e n a med his last 
camp on th at r iver "Camp Disappoin tment." 

47. Origina l Journa ls. Vol. V, p. 221. 



(con t 'd from page 25) 

which left two of the Indians dead 
and the rest fleeing. Lewis wrote 
that "they l eft all of their baggage 
at our mercy. they had but 2 guns 
and one of them they left the others 
were armed with bows and arrows 
and eyed aggs . the gun we took with 
us .  I also retook the flagg but  left
the medal about the neck of th e
dead man that they might be in
formed who we were."-iH

Captain Clark and his party went 
southeast to the Yellowstone River 
to explore that Missouri River tribu
tary to its mouth. At Ross' s Hole in 
present  Monta n a ,  C lark and his 
p a rty were cro s s i n g  a ri v e r  on 
horses w h en the baggage contain
ing the flags got wet . J �  H owever, as 
it turned out those flags would not 
be needed anyway . 

Clark had prepared a speech for the 
Indian s he hoped to meet along the 
Yel lowsto n e  Ri ver. In p art that 
speech said: " Children Yow- Great 
fath er the Cheif of a l l  the white 
people has d erecte<l me to inform 
his red children to be at peace with 
each other, and with the white peo
ple who may come into your country 
unde1· the protection of the Flag of 
your great father . . .  those people 
who may visit you u n der th e protec
tion of that flag are good people and 
will do you no h arm."5 11 No Indians 
were contacted along the Yellow
stone River. 

After reu niting with Captain Lewis 
and arriving back at the Mandan 
vil l ages ,  Ca ptain Clark "wal ked 
d own to th e village to see the littl e 
crow and know when he would be 
ready" to leave with them to the 
Uni ted States .  He took with rum a 
flag inten din g to give it to Little 
Crow to leave at his lod ge. But to 
Clark's astonishment Little C row 
declined the offer to a ccompany the 
e x p e d iti o n .  The reaso n ,  C lark  
fo und, was because of  a jealo usy be
tween this I ndian and the principal 
chief. Li ttle Crow even refused th e 
flag.5 1 

After finally leaving the Mandans 
and arriving at the Arikaras, Lewis 
and Clark were tol d by the Indian 
whom they had gi ven a fl ag and 
medal on their way up the river, 
that "the Grey eyes was a greater 
Chief than himself and that he had 
gi ven all his pretentiou s with the 
Fl ag and Medal to the Grey eyes . "5 2

The flag staff used when counciling 
with the Yanktons, two years earli-

48. ihid . . p ,  225.

49. ibid. , p ,  248. 50. ibid., p .  30 1 .

5 1 .  ibid. ,  p .  343 . 52. ibid . . p. 351 .

er was still standing when the ex
pl orers passed by that place.5:1 

Th e expedition final ly reached St. 
Lo uis on September 23, 1806. A 28-
month, 8000-mile j o urney was com
pleted. The explorers had served 
their country well. 

And, as we have seen , the U nited 
States flag played an important role 
as a present  and symbol of alle
giance for the nati ves, as a sign of 
th e expediti on 's  peaceful mission ,  
as an instrument of peace. between 
tri bes, as an item of barter, and as 
an i tem of material for clothing. But 
fore most it served as the proud 
b a n n e r  u n d e r  w h ich t h e  N e w  
World 's gra ndest exploring party 
peneh'ated the un known wilderness 
of the trans-Mississippi West. 

5;,t. ibid . .  p. 372.

El 
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Imagining the West 
 
 
The vision of exploring west of the Mississippi River had been in Thomas Jefferson’s mind for 
many years. He even sent several previous expeditions for this purpose, but each failed early in 
their journeys. The farthest anyone reached was the Ohio River. 
 
For example, in the late l 700’s, John Ledyard had a scheme to cross Europe and Russia, sail to 
North America and cross the continent from west to east. Ledyard made it part way across 
Russia before Catherine the Great had him brought back to St. Petersburg. 
 
In the early 1800s, Thomas Jefferson appointed his personal secretary, Meriwether Lewis, to 
head another attempt to send an expedition to explore the west. Lewis, with his friend William 
Clark and the other members of the Corps of Volunteers for North Western Discovery, fulfilled 
Jefferson’s dream. They reached the Pacific Ocean and successfully returned home with their 
written observations of the west. 
 
Jefferson and Lewis tried to plan for the situations they expected the expedition to encounter, 
deal with and document. While on the expedition, Lewis, Clark and the other members of the 
Corps of Discovery experienced the reality of the North American west. The diversity of Native 
cultures, the great variety of plants and animals, and the vast rugged landscape were different 
than what they anticipated. 
 
By reaching the Pacific Ocean, the Lewis and Clark expedition achieved one of Jefferson’s 
goals, but the journey was only half complete. They still had to return home. The arrival of the 
Corps of Discovery in St. Louis in September 1806, marked the “physical end of the trail.” When 
Meriwether Lewis reported to the President in December 1806, this report marked the 
“intellectual end of the trail.” The long sought after information about the North American west, 
the Native Americans and a route to the Pacific across the continent had returned to the place 
where it had begun, with President Thomas Jefferson. 
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1. Have the students read the article (found in this unit), “Imagining the West Through the Eyes 
of Lewis and Clark” by James P. Ronda. 

2. Use the following questions to guide class discussion. 
a. According to Professor Ronda, we can use our imaginations to share the experiences of 

Lewis and Clark. In order to do this, “we need to ____________ thoughtfully and 
____________ carefully to the ____________ of the ____________ themselves.” 

b. In whose mind did the idea of the expedition begin? 
c. President Jefferson gave Lewis a letter of instructions. What are two “assumptions” 

(things believed even if not yet proved) those instructions made about the unexplored 
West? 

d. This author thinks that Lewis and Clark saw “five distinct things in the West.” In your 
own words list and explain three of the five. 

e. Why does the author feel it is so important to take time to read about “the most richly 
documented exploratory journey in Western history?” Write a paragraph discussing this. 
Do you agree? Explain. 

 
 
 
 
 
 
 
 
 
 
 
 
  



lmagjnjng the West 
Through the Eyes of lewjs & Clari 

BY JAMES P. RONDA 
Barnard Professor of Western History 

The University of Tulsa 

EDI10R' S NOTE: The following is a speech 
that was given by Jim Ronda in Great Falls, 
Montana during the 3rd Annual Lewis and 
Clark Festival. It was presented at the Charles 
M. Russell Museum on June 30, 1991.

I 

have always believed that the 
best lectures focus not so 
much on an idea as on a 
question. After all, we learn 
everything in our lives by
asking questions-how does 
it work, where does it come 
from, what does it mean, 
what should I do next? So 

let me pose a question, one that I hope will engage 
our minds and hearts, our thoughts and imagina
tions. Let me warn you in advance. This is a 
deceptive question. It will sound easy to answer 
but the search will probably take us in unexpected 
directions. And my guess is that those answers 
will be a bit unsettling. But then all good explor
ing is unsettling and maybe even troubling. 

With that as a cautionary prologue, the ques
tion is: What did the West look like to Lewis and 
Clark? How did it appear to those eyes and minds 
so comfortable with familiar eastern land capes? 
What does it mean when we read Sgt. John Ord
way describing what is now Fergus County, Mon
tana as "the desert of orth America," a place 
wholly unfit for any human life? And Sgt. Patrick 
Gass agreed, calling that part of the Treasure State 
"the most di mal country I ever beheld." Mon
tana patriots need not take offense. Lewis and 
Clark journal keepers said equally unflattering 
things about the present states of Idaho, 

Washington, and Oregon. Let me ask the ques
tion again. What did the Corps of Discovery see 
in the West? Remember that seeing is not just a 
physiological act. The old rule from fir t year 
physics applies here. To every observation the 
observer brings omething. The Expedition saw 
the whole western landscape through eastern eyes. 
Like us, they saw through a glass darkly. If we 
understand that seeing means more than just look
ing, then we can begin to re-imagine the West 
through explorers' eyes. 

Most of us would have a simple, quick answer 
to the question. We would march off to our 
favorite museum or perhaps page through a lavish 
book of western art until we came to the Catlins 
and the Bodmers. ee, we would say, here is the 
West just as Lewis and Clark saw it. Question 
answered, case closed. But as Sherlock Holmes 
and Sam Spade knew, no case is ever really clos
ed, no question is ever fully answered. Think of 
it this way. Lewis and Clark laid one main line 
of exploration track from east to west. That main 
line was important, but it showed them only one 
piece of a vast and vastly complex country. Three 
decades later when Catlin and Bodmer rode the 
Lewis and Clark Missouri River trunk line they 
took it only into Montana. It's important for us 
to remember that while Lewis and Clark saw only 
one slice of the western pie, the pioneer artists 
painted an even thinner slice of that pie. ot only 
was the Catlin and Bodmer geographic range a 
sharply limited one but it was also an artistic vision 
interested only in a few things. Catlin's bright col
ors and Bodmer' s wonderful eye for detail can 
trick us into a romantic, technicolor West. So we 
are back to the original question-What did the 
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West look like to Lewis and Clark? How can we 
recapture what they saw? Can we share the 
dream, relive the experience? 

I think there is a way for us to do just that. I've 
always thought that the eye of the mind and the 
power of print are the real secrets to time travel. 
The force of the imagination is far greater than the 
command from the Starship Enterprise: "Beam 
me down Scotty." So I'm going to suggest that 
we do something quite strange given the fact we 
are in a place filled with so many wonderful visual 
images. We need to read thoughtfully and listen 
carefully to the words of the explorers themselves.
Let those simple, memorable words from the jour
nals give wings to our imaginations and take us 
back to another time. 

We should begin where Lewis and Clark began, 
not in St. Louis, but in the spacious mind of 
Thomas Jefferson. Like all explorers, Lewis and 
Clark carried with them a program, a design. It 
was Jefferson's design, one that he fashioned by 
blending his own thoughts with the dramatic 
voyages of James Cook, George Vancouver, and 
Alexander Mackenzie. Jefferson's captains saw 
the West through his eyes and by his design. So 
if we want to know what Lewi and Clark saw, 
we must begin with the words and vision of the 
third president of the United States. 

There is no more familiar document in explora
tion history than the instructions Jefferson drafted 
for Meriwether Lewis in the early summer of 1803. 
We tend to think about that piece of paper as 
guidelines for the explorers, a kind of rough script 
for the Expedition's great western movie. And in
deed it was that, but it was something more as 
well. The instructions give us clues toward 
deciphering Jefferson's own secret code of the 
West. What he thought he would see if he went 
up the Missouri, across the mountains; and down 
the Columbia can help us understand what Lewis 
and Clark encountered on their real journey. 

Reading the instructions as a commentary on 
Jefferson's mind and imagination tells us some 
fascinating and important things. Fir t, the presi
dent assumed that the West was already a battle
field, an arena where the great imperial powers 
would fight it out for the control of the West and 
the ultimate destiny of all orth America. We 
should not be surprised by this. After all, the 
American continent had been both battleground 
and prize since 1492. And native people had been 

struggling against each other for the first conquest 
of America long before 1492. Jefferson was deter
mined to make the United States an imperial con
tender. It was Alexander Mackenzie's vision of 
British dominion in the West that proved the im
mediate cause for the Lewis and Clark Expedi
tion, something we forget as we romantically im
agine Jefferson dreaming about the West all his 
life. The word "empire" does not appear in Jef
ferson's instructions to Lewis. But there is a word, 
an eighteenth century synonym for empire, that 
appears four times in crucial places. The word is 
"commerce," a word broadly defined as nearly 
all productive, profit-oriented human activity. Jef
ferson and other imperial visionaries knew that 
business enterprise and national empires always 
marched together. When the president ordered his 
captains to find a passage from Atlantic to Pacific 
"for the purpose of commerce" he plainly put 
the United States on the list of combatants in the 
war for America. That struggle would, in one way 
or another, shape the entire course of American 
history. 

Jefferson's second assumption about the West 
had to do with geography. Maps of the West 
before the Expedition portrayed an uncluttered, 
nearly empty reg

ion. While Jefferson did not en
vision the kind of geographic complexity we know 
in the West today, he did not think it was a simple, 
empty place. Mountains interested him-after all 
he built his house on a mountain and named it 
Monti.cello. But it was rivers that fascinated him, 
both aesthetically and for their commercial value. 
He expected Lewis and Clark to find a West fill

ed with rivers, a republic of rivers. Their names 
run through the instructions like a shining 
thread-the Missouri, the Columbia, the Oregon, 
the Colorado, and the ghost river Rio Bravo. Jef
ferson assumed an intricate western landscape and 
as we know, Lewis and Clark got even more than 
the president bargained for! 

Jefferson once wrote that "no occupation is so 
delightful to me as the culture of the earth.'' This 
devoted gardener put new plants and animals high 
on the Lewis and Clark priority list. Jefferson an
ticipated that his explorers would find a West 
overflowing with what he called "productions 
animal and vegetable.'' But it is important to 
remember that Jefferson expected particular kinds 
of plants and animals in the West. Science in Jef
ferson's time was really applied science. 
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Knowledge was valued in direct proportion to its 
practical application. Like his contemporaries, Jef
ferson was interested in useful knowledge. That 
meant botany and other sciences with immediate 
practical, economic consequences. Today we are 
delighted by looking at the lovely plant specimens 
from the Expedition, some so fresh they seem to 
have been cut yesterday. But remember that as 
we admire the bitterroot, what Jefferson prized 
were the samples of corn and tobacco. 

Although Jefferson never journeyed beyond the 
Blue Ridge, he expected the West to be a land of 
wonders. While some of the more fantastic notions 
about the West were beginning to fade, the presi
dent was not immune from some of the best 
western folklore. Thomas Jefferson's Land of 
Western Wonders-a theme park of the mind
stll held herds of llamas and packs of mammoths 
in a landscape of volcanic towers and salt moun
tains. And of course there were blond-haired, 
blue-eyed Welsh Indians to round out a truly ex
otic world. But the president's belief in a western 
wonderland went far deeper than fantastic 
scenery, bizarre animals, and mysterious natives. 
Jefferson believed in bis very soul that the West 
offered the promise of renewal, of starting again 
in a new place. Like so many others of his age, 
Jefferson had a nearly religious belief in owning 
land. Farmers were the chosen people of God, so 
he said, and in the West there was land w ithout 
end. The West could promise a forever young, 
vibrant American republic. In the West, so Jef
ferson imagined, Americans could erase the 
troubled past and begin life fresh. This was the 
greatest, most seductive of Jefferson's wonders. 
The West would spawn no larger, no more troubl
ing illusion. 

Jefferson's vision of the West as a wonderland 
and cultural fountain of youth was a fantasy, a 
very dangerous fantasy, but his final expectation 
was anything but illusory. Look again at bis in
structions for Lewis. I won't ask you to count the 
lines but nearly one-half of the document deals 
with native people, either as objects of scientific 
study or as important peoples and tribes to be 
reckoned with. Jefferson understood one of the 
fundamental western realities-that the region was 
not an empty space, an unpopulated place. Lewis 
and Clark had many Indian missions-everything 
from diplomacy to ethnography. And in all of 
those duties Jefferson recognized what became the 

Expedition's almost daily experience. The West 
was Indian country. Throughout the instructions 
Jefferson acknowledged what only a few maps 
hinted at-that the West's first explorers had 
already scouted the land and called it home. 

So how would Lewis and Clark see the West? 
In many ways they would come to ee it through 
Jefferson's eyes. The captains were not remote 
controlled robot mini-cams automatically sending 
back thirty second sound bytes for the Five 
O'Clock Action ews. They were intelligent, 
thoughtful observers but what they saw and how 
they saw it were largely determined by Jefferson's 
expectations. I guess we might call all of this the 
preconditions of exploration seeing. one of us 
ever comes to a place innocent of preconceptions 
about that place. Lewis and Clark's preconcep
tions were molded and shaped not only by their 
own personal experiences but by the hopes and 
dreams of the man from Monticello. Knowing that, 
we can now begin to answer the original 
question-what did the West look like to the 
bearded strangers who came from the sunrise? 

Let me suggest to you that Lewis and Clark saw 
five distinct things in the West. Remember that 
I'm using the idea of seeing as more than a 
visual/biological fact. For me seeing is another way 
to talk about experiencing a reality that might be 
invisible but nonetheless quite real. 

First, the Expedition saw a remarkably urban 
West. What a surprise. We tend to think that if 
ever any party of travelers should have seen the 
wide open spaces it was Lewis and Clark. But their 
journals and maps tell a very different story. 
Everywhere they went, the explorers found Indian 
communities. Some of those communities were 
large, well-established towns. It is important to 
recall that in 1804 more people lived in the five 
Mandan and Hidatsa towns than called St. Louis 
home. The Indian agricultural towns of the 
Missouri River were flourishing communities. We 
need to remember that towns like Mitutanka, 
Rooptahee, and Menetarra were home to farmers 
and merchants long before the map held names 
like Pierre, Mobridge, Bismarck, and Williston. 
Across the Great Divide and down the Columbia 
the explorers found the same urban reality. Stock 
lodges, wickiups, teepees, and great plank 
houses-here was a land of towns and villages. 
One final reminder on this point. Look sometime 
at the maps Clark drew of the Columbia River 
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from present-day Pasco, Washington to the Pacific. 
There are towns and fishing camps everywhere. 
ln fact, the maps suggest a fascinating thought. 
Perhaps the immediate banks of the Columbia 
were more densely and continuously inhabited in 
1805 than today. 

If Lewis and Clark saw a West already dotted 
with towns and villages, they also saw a region 
of astounding human diversity. Here perhaps 
neither Jefferson nor his explorers were quite 
prepared for such variety. Jefferson knew the 
West was filled with native people but he could 
not have guessed at the rich cultural complexity 
of the Great Plains, the Rockies, the Plateau, and 
the Pacific Northwest. As fortune would have it, 
the Expedition pas ed through four of the most 
important native American culture areas. During 
the winter at Fort Mandan the explorers saw the 
world of the village fanners, those earth lodge peo
ple who made the Dakota soil bloom long before 
the days of dams, John Deere, and custom cut
ters. And there were the people of the horse, buf
falo, and teepee. The plains nomads entered the 
world of Lewis and Clark in the guise of Sioux 
warriors, Cheyenne traders, and Assiniboine mer
chants. On the second season of western travel 
there were the peoples of the Plateau-Shoshoni, 
Flathead, and ez Perce. Days running the Col
umbia and weeks at Fort Clatsop showed the ex
plorers a native universe profoundly different from 
the plains and the plateau. This was the world of 
almon, not buffalo; of sea-going canoes, not 

spirited horses; of plank houses, not teepees or 
earth lodges. 

Lewis and Clark did not always understand or 
appreciate the crazy quilt cultural mix in the West. 
All too often they acted as if all native people were 
generic "Indians." But the explorers's journals 
and other records are filled with the signs of a rich 
human diversity. 

What did Lewis and Clark seer-a west already 
settled with towns and villages, home to many 
sorts of people. Add to this a third element. Jef
ferson's captains found large-scale economic 
development. We might imagine the West's 
economic map largely empty in 1804. We might 
emphasize resources not yet exploited. But if 
Lewis and Clark had that Third-World, 
undeveloped vision of western economies, they 
oon lost it. From the Missouri to the Columbia 

the West was crisscrossed with trading trails and 

exchange routes. Two vast economic systems
the Middle Missouri System and the Pacific 
Plateau System-spanned the whole West. 
Through these networks passed every conceivable 
item: corn from Arikara fields, quash from Man
dan gardens, trade guns carried by Sioux mid
dlemen, fancy clothing made by Cheyenne ar
tisans, dried salmon from Columbia River fishing 
folk, and beargrass baskets from the Chinook 
villages of the Pacific coast. Lewis and Clark saw 
Spanish horse tack in orth Dakota, found war 
hatchets they had made at Fort Mandan in the 
hands of Idaho Indians, and remarked on Box
ton overalls and British teapots along the Colum
bia. Think of these huge trade ystems and their 
annual rendezvous not as abstract economic struc
tures. What Lewis and Clark saw was a West 
bound together by a great circle of hands. Those 
hands passed around not only fish and fur but 
songs, stories, and the gift of friendship. 

A quick look at the economies of the modern 
West suggests some enduring continuities with the 
past as well as some obvious changes. Perhaps the 
fundamental economic continuity from 1804 to the 
1990s is the extractive nature of western 
economies. The westerner-whether native or non
native-harvests the earth. That harvest has chang
ed over time, moving from corn, buffalo, and fish 
to wheat, cattle, minerals, and oil. And of course 
we ought not forget tourism, quickly becoming the 
region's most productive extractive industry. After 
all, Lewis and Clark were the West's first tourists, 
eeing all the great sights and writing home to an 

eager presidential audience. And the explorers 
were a tourist attraction. Indians came out in great 
numbers to gape at the odd strangers and their 
outlandish ways. 

Lewis and Clark were economic geographers. 
They gave us the first detailed study of business 
in the West. And we can see that in some ways 
western business has remained remarkably the 
same. But Lewis and Clark also serve to remind 
us of how much has changed. What the explorers 
saw in lndian country were regional markets just 
beginning to feel the pressure of outside, non
Indian economic forces. While Lewis and Clark 
did not initiate the western fur trade, the Expedi
tion gave added energy to an enterprise already 
well underway. What the fur trade brought is what 
the West has today-extractive industries in a 
global marketplace. The trip from fur to oil, from 
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digging sticks to air-conditioned combines, is not 
nearly so far as we might think. And Lewis and 
Clark help us understand how we began that 
fateful journey. 

Once again, let's go back to the original ques
tion. What did Lewis and Clark see in the West? 
The explorers saw busy communities filled with 
diverse peoples all linked together by substantial 
business systems. But the captains also saw con
flict and violence. One of the most powerful, en
during myths about the West is that it was once 
a peaceable kingdom, a kind of native Garden of 
Eden. Eastern writers from Jefferson to Zane Gray 
and Louis L'Amour imagined a western paradise 
where we could repeal the past and find the best 
in ourselves. It was as if motion west meant salva
tion and the death of the past. Dances with Wolves

plays that game when John Dunbar thinks that 
in the land of open spaces he can outrun his own 
personal and cultural past. There is no greater per
sonal or national delusion than this. At the same 
time, Jefferson and his successors in the White 
House knew that the West was a place of terrible 
conflict, a dark and bloody ground. What did 
Lewis and Clark see in this country of paradise 
and sudden death? For the most part, Lewi� and 
Clark found friendship, good company, and open
handed hospitality. After all, they were tourists 
sure to move on to the next Best Western. But 
more to the point, the explorers encountered a 
West riddled with suspicion, hostility, and open 
warfare. Read again the accounts of Expedition 
diplomacy with the many tribes. Fear and ill
concealed aggression ooze out from every page. 
The native American West had its own rhythms 
and patterns of personal and communal violence 
long before Lewis and Clark pitched camp and 
talked with the voice of the Great Father. When 
Lewis urged a young Hidatsa warrior to give up 
the cycle of raid and counter-raid, the explorer 
got a pointed lesson in western realities. As the 
Hidatsa put it, warfare was the way young men 
distinguished themselves and the nation gained 
respected leaders. Without the discipline of the 
raid, the nation would collapse. 

But Lewis and Clark did more than simply 
record the tracks of violence. As agents of empire 
they often unwittingly intensified the conflict, ex
tending its reach by new technologies, and giv
ing it a hard ideological edge. What happened at 
the Two Medicine Fight with the Piegan Blackfeet 

is an excellent case in point. The events of the mor
ning of July 27, 1806 are so well-known that I 
won't tell them again. What is important about 
the struggle between Lewis's small detachment 
and several Piegans is not the immediate event 
itself. We need to understand the consequences 
of the deaths of Side Hill Calf and his now
unnamed friend. Their deaths at the hands of 
Lewis and Reuben Fields are sometimes credited 
with being the cause of later violence between 
American fur traders and the Blackfeet. Popular 
writers would want us to believe that the bloody 
deaths of some mountain men was all about 
revenge. But the truth is more complex and con
siderably less tidy. The Lewis and Clark Expedi
tion was implicated in that later trader-Indian 
violence, but not because of simple revenge. 

The origins of the violence can be traced to 
something Lewis said the night before guns barked 
and knives flashed. Talking with the Piegans 
around the campfire, Lewis inadvertently drop
ped a bombshell by declaring that the Blackfeet 
traditional enemies-the Nez Perce, Shoshone, and 
Kutenai-were now united by an American
inspired peace. Even more shocking to Piegan ears 
was word that these united tribes would be get
ting guns and supplies from Yankee traders. Here 
was a threat to Blackfeet dominion that could not 
be ignored. All of this seemed to come terribly true 
in subsequent years. By 1807-1808 men working 
for St. Louis merchants were busy trading with 
Blackfeet rivals. When a former member of the 
Expedition, John Colter, joined in an 1808 battle 
with Crow and Flathead warriors against the 
Blackfeet, the message seemed loud and clear. In 
the face of a massive assault on their plains em
pire, Blackfeet warriors and diplomats hardly had 
ti.me to think about avenging the deaths under the 
three cottonwoods. But they did remember 
Lewis's words. The explorer was the prophet of 
violence to come. 

A century ago the eager press agents of the Nor
thern Pacific Railway published a glorious series 
of pamphlets extolling the wonders of the West. 
Jefferson would have loved to page through these 
wonderland guides. They would have convinced 
him about what he already believed-that the West 
was a treasure chest bursting with every fantasy 
known to the super-heated eastern imagination. 
The solid men of the NP, CB&Q, and the ON were 
not about to fill their pages with llamas, mam-
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moths, and Welsh Indians but the impulse was 
the same. Edna Ferber once said that in Oklahoma 
anything could happen and probably has. In Jef
ferson's West, the press agent's West, the line bet
ween f antasy and reality was hard to find and 
often transgressed. In many way the pages of the 
Lewis and Clark journals were a stiff dose of reali
ty. There were no llamas, the ground now shook 
with buffalo, not mammoths, and the Welsh In
dians proved as elusive as ever. But giving up fan
tasy does not mean the death of wonder, the loss 
of what we might call the ah-factor. Lewis and 
Clark saw more than enough to fill them with 
wonder and astonishment. And if they called the 
magnificent Rockies a desert it was because their 
own cultural baggage conditioned them to save the 
best, most positive words for the green lands of 
a cherished Virginia and Kentucky. Remember 
what Lewis said when he was here, seeing the 
Great Falls for the first time. ''This sublimely 
grand specticle ... the grandest sight I ever 
beheld ... this tremendious fall ... this majestical
ly grand senery. '' Lewis later complained that he 
had neither the artistic skill nor the equipment to 
produce a portrait of the falls. I for one am glad 
he didn't try. The words are enough. They force 
us to use our imaginations, to exercise the eye of 
the mind. 

So what did Lewis and Clark see on their grand 
tour of the West? Certainly they did not find an 
empty place; surely no savage wilderness. Up the 
Missouri, across the mountains, and down the 
Columbia they saw home places. Despite dozens 
of Hollywood movie titles and countless potboiler 
novels, this was not the untamed land, the wild 
country. It was home, and this house of sky was 
about to get a new set ofrenters. Mov ing through 
Mandan Shoshoni, ez Perce, and Chinook back 
yards, Lewis and Clark saw a busy, sometimes 
violent West already settled by farmers, mer
chants, artisans, politicians, and soldiers. At heart, 
what the Expedition saw was more than 
memorable landscapes. What they saw should not 
automatically bring a Bierstadt or Bodmer answer. 
The captains found a real place, already outlined 
by and filled with the visions of other American 
dreamer . The coming storm would pit those first 
dreamers against others possessed by equally 
powerful visions of the future. 

I'm an hi torian, not a lawyer but I want to con
clude with an argument, a brief, a piece of special 

pleading. We live in an age of instant wisdom, a 
time when the visual image and the moving cur
sor on the display tenninal are more valued than 
the word and the book. The Lewis and Clark Ex
pedition is the most richly documented ex
ploratory journey in western history. But the 
journey can enrich us only if we take time to read 
the record of those memorable days. Words give 
wings to thought. Charlie Russell, the master 
western imagernaker, understood that. One of his 
best sayings goes like this: ''The West is dead my 
friend, but writers hold the seed and what they 
sow will live and grow again to those who read.'' 
The Lewis and Clark words can grow in our 
minds. Those words can give us fresh eyes and 
renewed imaginations. Reading the words we can 
stand yet again with the captains and see the West 
as it once was and still can be. All of us seek the 
lost places, the places of the heart, the places 
where wonder lives. Tho e are the places where 
we find an inner harmony and a special connec
tion to the past. The great poet T.S. Eliot put it 
best. 

We shall not cease from exploration 
And the end of all our exploring 
Will be to arrive where we st:arted 
And know the place for the first time. 

Through ex:plorers's eyes we may yet see this 
western land afresh and gain the wisdom of all 
pilgrims bound for the great western sea. 

About the author ... James P. Ronda is one 
of the premier authorities on Lewis and Clark. 
He is perhaps best known for hi be t selling 
book Lewis and Clark Among the Indians, 
which was nominated for many prizes in
cluding the Pulitzer Prize in American History. 
A collection of his essays on the Lewis and 
Clark Expedition, Westering Captains, is 
available from the Foundation. 
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By Water and By Land 

On 20 June 1803, President Jefferson instructed Meriwether Lewis “... to explore the Missouri 
river & such principal stream of it, as, by it’s course and communication with the waters of the 
Pacific ocean, whether the Columbia, Oregan, Colorado or and other river may offer the most 
direct & practicable water communication across this continent for the purposes of 
commerce.” Jefferson wanted Lewis to find the best possible water route across the western two-
thirds of North American continent. In 1803, the hope of a “northwest passage” was very much 
alive even if it did mean following rivers and making a short portage over the Continental 
Divide. 

Transportation for the party of thirty to forty-five men and their initial seven tons of equipment 
would be a major concern for the Lewis and Clark expedition. Their journey began up the 
Missouri River with a 55 foot keelboat and two pirogues. In the spring of 1805, after the winter 
at the Mandan villages, the keelboat returned to St. Louis with the hired French boatmen and 
several military personnel. The “permanent party” of the Corps of Discovery continued west 
with the two pirogues and six canoes which they had made of cottonwood. The party even 
carried the iron frame of an experimental boat. 

As the reality of the Rocky Mountains set-in, the dream of any form of a “northwest passage” 
died. Now, the Lewis and Clark expedition would travel by land to cross the Continental Divide 
and the Rocky Mountains. This journey would have to be made with horses purchased from 
helpful Native Americans. 

Once on the west side of the Rocky Mountains, the members of the Corps of Discovery 
constructed five dugout canoes in ten days. Travel by water was easier and faster going 
downstream with the party made of thirty-three people and their gear. The dugouts the 
expedition built on the Clearwater River were well-made and sturdy for travel on the Clearwater, 
Snake and upper Columbia Rivers. They reached the mouth of the Columbia River and the 
Pacific Ocean. Here, the up-river style dugout canoes were inadequate for the wind, weather and 
river conditions of the Columbia River estuary. The Native American people living along the 
Lower Columbia River traveled mostly by water too, but their canoes were better designed for 
the local water and weather conditions. 

In the spring of 1806, the Lewis and Clark expedition started their return journey home. They 
found it difficult to paddle against the current of the Columbia River. Gradually they acquired 
enough horses to continue by land to the western foothills of the Rocky Mountains. 

The rest of the return trip for the expedition was a combination of travel with horses, bull boats, 
canoes and pirogue until the Corps of Discovery arrived back at St. Louis in September 1806. 
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Activities to help orient students to the Lewis and Clark expedition: 
 
1. Divide the class into five “transportation teams.” Each team will read the appropriate articles 

(found in this unit) or sections of articles and do additional outside research. Questions given 
here are to help guide students to information they can include in their presentations. Each 
team will make drawings, charts, props and models to support a class presentation on their 
assigned aspect of the transportation issues of the Lewis and Clark expedition. 

 
Transportation Team 1: Boats on the Missouri up to the Mandan villages 
 

1. What is a keelboat? How did it help the expedition? 
2. Where did the keelboat come from? 
3. Describe a pirogue. 
4. When the keelboat was sent back down the Missouri River, what and who went with it? 

 
Transportation Team 2: Boats used from the Mandan villages west and on the Return Trip 
(except the experimental boat) 
 

1. What type of boats did the men make at the Mandan villages? 
2. What obstacles did the expedition encounter on the Missouri River? What did they do? 
3. Did they have any mishaps with the boats? Who was a good boatman? Who was not? 
4. What did they do with the canoes when they crossed the Rocky Mountains with horses? 
5. Describe the process for making dugout canoes the men used on the west side of the 

mountains. 
6. Did the expedition ever use any Native American style canoes or boats? Explain. 

 
Transportation Team 3: The Experimental Boat 
 

1. Describe the experimental boat. 
2. Where on the journey did the men try this boat? 
3. What happened to it? 
4. What did Lewis call the experimental boat? 
5. Do we have anything like it today? (hint: folding kayaks) 

 
  



 © 2001 Lewis and Clark Trial Heritage Foundation  2.47 

 
Transportation Team 4: Horses, Part I 
 

1. When did Lewis and Clark realize they would need horses to cross the mountains? 
2. How was the expedition going to get the horses they needed to cross the mountains? 
3. Who was the key to success the expedition had in acquiring needed horses? Why? 
4. What did the expedition do with their horses once they were on the west side of the 

mountains and preparing to travel in canoes again? 
 
Transportation Team 5: Horses, Part II 
 

1. When did the expedition realize they would need horses on the return trip? 
2. What happened when they tried to retrieve the horses they had left with the Nez Perce 

Indians? 
3. What happened to the expedition’s horses when they were on the east side of the 

mountains on the return trip? 
 
Wrap-up questions to tie together the transportation aspects of their students about the 
Lewis and Clark expedition: 
 

1. What was the best way to travel with many people and much cargo? Did the expedition use 
this means of transportation? Explain. 

2. What was the fastest way to travel if cargo was not an issue? At any time, did the expedition 
use this for transportation? Give two examples and explain. 

3. What did Jefferson hope the Lewis and Clark expedition would discover about a route to the 
Pacific? What did they actually find out about the route? 
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On its epic journey 

through the American inte
rior from St. Louis to the 
Pacific Ocean and back, the 
Lewis and Clark Expedition 
went 80 percent of the way 
by water. The explorers trav-
eled at various times in 25 
vessels, including: 

- One big custom-built river keelboat. 

- 1.\vo flat-bottomed outsized rowboats called 
pirogues. 

- Fifteen dugout canoes made en route by the 
explorers themselves. 

- Four native canoes bought from Indians. 

by Arlen J. Large 

- One native canoe stolen from Indians. 

- 1.\vo explorer-made skin bullboats. 

Mindless expedition trivia? Not quite, for it 
was in this ragtag fleet that Meriwether Lewis 
and William Clark made the most important geo
graphic discovery of the whole trip: you can't 
sail across the West by water. 

President Jefferson had hoped that you could, 
or maybe 95 percent of it. He wanted to find an 
interlocked river system allowing a "direct & prac
ticable water communication across this conti
nent for the purposes of commerce. "1 In theory, 
his agents could move up the Missouri River to 
the Continental Divide in the Rocky Mountains 
and, after a short portage, descend the Columbia 
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River to the Pacific Ocean. In trying to give the 
idea a fair shake Lewis and Clark found that 
even 80 percent was a stretch, confining them to 
streams that would never become anyone's com
mercial artery. They came home reporting that 
they had found a route to the Pacific, all right, 
but a "water" route it was not. 

If there was a single moment of recognition 
that Jefferson's theory was wrong, it may have 
come on August 5, 1805. The explorers were in a 
broad valley in southwestern Montana, trying to 
wrestle their way up one of the Missouri River's 
ever-dividing shallow tributaries . Against a bru
tal current the expedition soldiers tugged eight 
heavy dugout canoes cut from the trunks of cot
tonwood trees. 
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Expedition records allow a running count of the 
number of vessels in use at each stage of the 
journey, as shown in this diagram. Also shown is 
the origin of each boat obtained en route, whether 
made by the explorers or acquired from Indians. 
In some cases the final disposition of individual 
boats is conjectural. 

"The men were so much fortiegued today that 
they wished much that navigation was at an end 
that they might go by land," said Lewis in his 
journal.2 But the shrinking river hadn't yet come 
to the theoretical ridgetop portage to the Colum
bia, so the canoes pressed on. A week later, near 
the modern town of Dillon, the weary boatmen 
again gave voice to geographic reality. Reported 
Clark: "men complain verry much of the emence 
labour they are obliged to undergo & wish much 
to leave the river. I passify them." 

It was one thing for a veteran Army officer to 
pacify some young enlisted men, but it wouldn't 
have been so easy for a fur company foreman 
dealing with a crew of pouting civilians. Yet the 
government expected private fur traders to be 
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the main users of any water route found by Lewis 
and Clark. Without the goad of military disci
pline these merchants wouldn't bother with the 
barriers met by the Army men on Jefferson's 
hoped-for waterway: the Great Falls of the Mis
souri, the vanishing water near the Continental 
Divide, the Salmon River's angry rapids, the 
Columbia's staircase of cascades. Their rocky 
voyage put the last nail in the much-nailed coffin 
of the Northwest Passage. 

All this couldn't have been known at the be
ginning, as Lewis prepared in 1803 for his long 
boatride across America. He wanted a big wooden 
boat to take him as far as possible up the Mis
souri, at which point he would switch to a light
weight collapsible vessel that could be carried 
easily across the Rocky Mountain portage. The 
Army arsenal at Harpers Ferry, Virginia, fash
ioned an iron boat frame to his specifications. He 
hired a Pittsburgh builder to make a 55-foot-long 
decked keelboat typical of cargo-hauling river 
vessels. Lewis also bought a pirogue to escort the 
keelboat down the Ohio River from Pittsburgh. 
Possibly this was the craft that the explorers later 
called their "red" pirogue. If so, it was a flat
bottomed, single-masted boat made from planks 
and rowed with seven oars. 

Lewis embarked on the Ohio at the end of 
August, 1803. Very quickly he encountered a 
problem that would vex the expedition leaders 
on their whole way by water: how to find a safe 
balance between the three always-changing vari
ables of cargo, river conditions and the available 
number of boats. It was a tricky juggling act re
quiring constant improvisation, but these Army 
landlubbers learned enough to get by, mostly. 

The Ohio was running short of water, so Lewis 

lightened the keelboat by giving much of its cargo 
to the escort pirogue. It wasn't enough. He hadn't 
crossed the Pennsylvania line before the big boat 
was bumping bottom. He bought an extra canoe 
and redistributed the lading. At Louisville he 
paused to pick up Clark and some expedition 
recruits, and then sailed into comfortably deeper 
water. 

Meanwhile, Secretary of War Henry Dearborn 
had ordered the Army post at Kaskaskia, Illi
nois, to provide soldiers to escort the expedition 
part way up the Missouri. The escort was to use 
"the best boat at the Post" to help carry expedi
tion cargo. Foundation past president Bob Saindon 
has suggested plausibly that this boat later be
came known as the expedition's "white" pirogue. 
The white pirogue was made of poplar planks 
and rowed with six oars. 3 

In January, 1804, the expedition was camped 
on the lliinois shore of the Mississippi River just 
north of St. Louis. There the officers worked out 
an initial lading formula: the Pacific-bound "per
manent party" of 27 men would ride in the 
keelboat, eight hired French boatmen would use 
the red pirogue and six Kaskaskia escort soldiers 
would row the somewhat smaller white pirogue. 
In designing conjectural models of these vessels , 
Richard C. Boss has calculated that the keelboat 
could carry 12 tons of cargo, the red pirogue nine 
tons and the white pirogue eight tons, besides 
the weight of the men. 4 

Loaded, the keelboat drew four feet of water. 
A week before departure the novice Army crew, 
wielding 20 oars, took it for a spin on the Missis
sippi to check its handling. No name for the 
keelboat was ever mentioned in the expedition 
journals; the captains usually just called it "the 
barge." 

On May 14 the three-boat flotilla crossed the 

Clark's drawing of the Pittsburgh-built keelboat which initially took the explorers up the Missouri River. 
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Mississippi and nosed into the entrance of the 
Missouri River. It took special skill to navigate 
that river, with its roiling current, dangerous drift
wood and collapsing banks. The officers enrolled 
two local experts with previous experience on 
the Missouri, Pierre Cruzatte and Francois 
Labiche. Probably on their advice some of the 
keelboat' s cargo was soon moved forward to make 
the bow heavier and steadier. 

The crew learned fast. On June 9, less than 
a month out, the big boat hit a submerged log 
and swung broadside to the current. It was freed 
quickly by men who jumped into the water with 
a rope. Clark was proud of them: "I can Say 
with Confidence that our party is not inferior to 
any that was ever on the waters of the Missoppie." 

When the wind was right the boats hoisted 
sails to supplement the usual rowing, poling and 
towing by men walking on the bank. Masts and 
oars broke, but were replaced. On August 28, 
near modern Yankton, South Dakota, the red 
pirogue was pierced by a snag and nearly sank. 
The captains ordered its cargo and French civil
ian crew transferred to the white pirogue. The 
Kaskaskia escort soldiers, who were supposed to 
leave the party shortly, could go home in the 
battered r~d pirogue. 

Just two weeks later, however, the old prob
lem of cargo distribution forced another change 
of plan. In trying to skirt the deep-channel cur
rent the keelboat was bumping into sandbars. 
Lewis and Clark lightened it by putting part of 
its cargo in the fixed-up red pirogue. Instead of 
splitting for Kaskaskia, that boat's escort soldiers 
would just have to remain with the expedition 
until the following spring. 

In late October the party reached the Mandan
Hidatsa villages in North Dakota, where it built 
a winter fort. There the captains worked out new 
cargo equations. 
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The smaller Pacific-bound party would have 
less bulk to carry. Plant and animal specimens 
accumulated so far would go back to St. Louis in 
the keelboat, along with the Kaskaskia soldiers 
and French boatmen. The original stock of store
bought provisions, such as flour and whiskey, 
was now reduced. Many of the Indian presents 
had already been given away to the Mandans 
and other tribes below. The iron boat frame would 
be held in reserve. Besides the red and white 
pirogues, how many other boats would be needed 
to haul about 30 people and the remaining sup
plies? 

On February 28, 1805, the officers sent Ser
geant Patrick Gass and 15 men five miles up
stream with orders to cut down four cottonwood 
trees and carve them into dugout canoes. The 
work of gouging out the cracked, windshaken 
cottonwood trunks was hard and slow. Axes 
broke; George Shannon sliced his foot with an 
adze. On March 9 Clark walked up from the fort 
to inspect progress and thought the four boats 
looked pretty small. Recalculating, the officers 
ordered two more canoes built. On March 18 
Clark divided all cargo into eight packs, one for 
each of the two pirogues and six canoes. 5 The 
new dugouts were all at the fort by March 27. It 
had taken a month to get them, a lesson that 
would be remembered. 

* ·:· * * * 
The Pacific party of 33 people left Fort 

Mandan on April 7, 1805. Lewis observed that 
while his "little fleet" might not match the ships 
of Christopher Columbus or James Cook-previ
ous seekers of a westward water passage-the eight 
boats "were still viewed by us with as much plea
sure as those deservedly famed adventurers ever 
beheld theirs." 

Expedition keelboat, top view. 
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But the very next day one of the heavily bur
dened new canoes was reported "in distress," 
victim of upper Missouri winds and waves that 
threatened the careful lading equations. The low
riding boat filled with water, ruining most of a 
barrel of precious gunpowder. As Lewis and Clark 
headed into High Plains country never before seen 
by literate travelers they might have regretted not 
building a seventh dugout to share the load. Wind
lashed waves ran so high "that it was with diffi
culty we could keep the canoes from filling with 
water," observed Lewis on April 18. The men 
tried to shelter the dugouts from the waves by 
steering the bigger pirogues just upwind as float
ing breakwaters. The river here demanded extra 
skill from the still-learning navigators. "Bad man
agement of the steersman" caused a dugout's 
cargo to get soaked on May 7, Lewis reported. A 
week later a wind gust nearly capsized the white 
pirogue when interpreter Tuussaint Charbonneau 
froze at the tiller. 

Despite everything the expedition was still 
afloat when it reached the entrance of the Marias 
River on June 2. The explorers knew from the 
Hidatsas that an obstructive waterfall wasn't far 
upstream on the main Missouri. The heavy 
pirogues probably couldn't negotiate any required 
portage, so the captains decided this would be a 
good place to park the red one. Loss of their 
biggest boat meant there had to be a correspond
ing subtraction of cargo. Cruzatte taught his com
panions how to dig a trapper's cache. Into the 
cache went the heavy stuff: blacksmith tools, 
grocery kegs, winter clothing. The red pirogue 
was tied down and sheltered with brush. This 
boat may have accompanied Lewis all the way 
from Pittsburgh, but here it would stay for good. 

In mid-June the remaining boats arrived at 
the falls. The series of five cataracts forced an 
unexpectedly long portage, bad news for the 
waterway theorists in Washington. The men trans
ported all six Mandan dugouts on wooden wheels, 
using axles cannibalized from the white pirogue's 
mast. They pushed the boats up from the 
Missouri's eroded gorge for a 17-mile trek across 
the Montana prairie to a riverbank camp above 
the falls . The white pirogue was hidden in the 
gorge below the first cataract. Again there was 
surplus cargo. 

A cache was dug near the pirogue for more 
food kegs, Lewis's desk, spare guns, ammuni-

tion. Into a second cache at the upper end of the 
portage went plant specimens, bearskins, medi
cines. And, at last, it was time for Lewis's col
lapsible boat to carry its rated burden of nearly a 
ton of people and goods. Even before reaching 
the Marias Lewis had begun saving elkskins "for 
making the leather boat at the falls. "6 Soldiers at 
the upper portage camp bolted the iron frame 
together, but there was no pitch to waterproof 
the elkskin seams and "The Experiment" sank. 
Out came the captains' lading calculators. 

Clark had already located some big cotton
wood trees eight miles above the falls. The lead
ers decidedjust two new canoes would be enough; 
dugouts were hard to make. Clark's workmen 
broke 13 axe handles on July 10, the first day of 
cutting and gouging. The new vessels were 
launched four days later. 

Despite the caches, heavy loads kept the gun
wales of all eight canoes barely above water. The 
problem was due partly to an extra supply of 
dried meat for the journey ahead, but Lewis also 
complained: "we find it extreernly difficult to keep 
the baggage of many of our men within reason
able bounds; they will be adding bulky articles 
of but little use or value to them." Tu lighten the 
boats some men had to walk on shore. 

The extra groceries were gone by the time 
the party passed the Missouri's Three Forks and 
reached the junction of the Jefferson and Wis
dom (today's Big Hole) rivers. There one canoe 
was abandoned, freeing more men to roam as 
hunters. Also, Lewis now was leading small par
ties ahead to find Indian horses that would allow 
the tired sailors finally to leave the river. On Au
gust 1 7, Clark's seven canoes pulled ashore 30 
miles from the Divide to meet the successful Lewis 
and a band of horse-owning Shoshonis. Camp 
Fortunate was the name given this welcome spot. 
The explorers sank the dugouts for safekeeping 
in a nearby pond, cut up the oars for packsaddles 
and rode happily away. 

By now Lewis was re-assessing the Big Pic
ture. Despite the groans of his boatmen the cap
tain said the Missouri's tentacles seemed "navi
gable" for a long way into the mountains, and 
mused further: "if the Columbia furnishes us such 
another example, a communication across the 
continent by water will be practicable and safe. 
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but this I can scarcely hope ... " Here was the 
rub: the elevation achieved with the Missouri's 
gradual ascent to Divide would have to be given 
back on the Columbia's westward descent to 
sea level. From Pacific Coast longitudes deter
mined by British surveys, however, Lewis knew 
the Columbia would run only a "comparitively 
short course to the ocean. "7 The descent there
fore promised to be steeply dangerous for people 
in boats. 

Lewis's reasoning was confirmed by Clark's 
reconnaissance of the Salmon River, the first 
major branch of the Columbia met by the ex
plorers. The rapids looked lethal, so they re
mained on horseback until reaching flat country 
beyond the Rockies. On the gentler Clearwater 
River in northern Idaho the officers decided it 
was safe to resume a water journey. New boats 
would have to be made from a stand of Ponde
rosa pines on the riverbank. How many? 

The party was traveling lighter now. Hunt
ers had shot away more ammunition; fewer In
dian presents were left. Just five canoes would 
do, especially because everyone was sick from 
the local diet of fish and roots. Work at Canoe 
Camp started September 27 and continued for 
10 sluggish days. Th save effort the choppers 
fudged by burning cavities in the pine trunks, 
Indian style. Upon launching, the new vessels 
"carried all our baggage with convenience," said 
Sergeant Gass.8 A good call by the captains. 

The explorers floated downstream-for the 
first time since leaving Illinois-on the Clearwater, 
then the Snake, then the Columbia itself. The 
Ponderosa hulls tended to split if they bumped 
a rock in fast water, but progress was swift until 
the expedition hit the first of a series of falls on 
the Columbia. At an Indian village near Celilo 
Falls the captains bought a native canoe by giv
ing a hatchet and their smallest Ponderosa dug
out in exchange. Clark praised these native craft, 
wide in the middle and pointed on both ends, 
as "neeter made than any I have ever Seen and 
Calculated to ride the waves and carry emence 
burthens." The new vessel excelled in the rough 
water ahead, where the boats had to be emptied 
and lowered by ropes. 

On November 2 the party met tidewater in 
the Columbia. There would be no more rapids, 
but the tides themselves would give these East
ern woodsmen a new kind of trouble. 

.. 

Clark's sketch of the expedition's six-oared white 
pirogue. 

In December the expedition parked its five 
canoes at a winter fort built near the Columbia's 
broad exit to the Pacific. When moving on land, 
here and elsewhere, the men often borrowed or 
hired Indian canoes for short ferrying trips, or 
built rough rafts themselves. 

For Gass and Shannon, one rafting incident 
became a comic tale to tell their grandkids. In 
early January, 1806, these two left Fort Clatsop 
for the seashore and found their path blocked by 
a creek. They built a one-man raft and Shannon 
crossed first. He tried to shove it back, recounted 
Gass, "but when he attempted it only went half 
way, so that there was one of us on each side and 
the raft in the middle. I however, notwithstand
ing the cold, stript and swam to the raft, brought 
it over and then crossed on it in safety. "9 

The explorers used their traveling canoes for 
trips in the estuary. On January 11 somebody 
failed to tie up the cherished Indian canoe and 
the tide carried it away. It still hadn't been found 
when, three days later, a rising tide broke the 
mooring of one of the big Ponderosa canoes and 
it, too, floated off. It was found later that day, 
but tidal problems continued. At one point a fall
ing tide left two of the dugouts propped half-in, 
half-out of the water. "they split by this means 
with their own weight," said Lewis; repairs were 
required. 

As spring approached boats became a major 
preoccupation. The Celilo Falls native canoe was 
finally recovered, but on March 8 tides again 
broke the mooring of a Ponderosa dugout being 
used by hunters. It was never found. The offic
ers sent interpreter George Drouillard shopping 
among nearby Indian villages for a replacement. 
After several attempts he returned with a 
Cathlamet craft bought with Lewis's laced uni
form coat . 
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Cargo calculations demanded another small 
boat. Earlier the soldiers had accused some local 
Clatsops of stealing elk.meat left in the woods . 
Though the Indians had made an apologetic pay
ment of dogs, Lewis ordered his men to "take" a 
Clatsop canoe as further restitution. Expedition 
scholar James Ronda has deplored this canoe 
heist as "at worst criminal and at best a terrible 
lapse of judgment. "10 

The expedition started homeward up the 
Columbia on March 23, 1806, in six boats: three 
Idaho Ponderosa dugouts, the purchased Cellio 
Falls and Cathlamet native canoes and the stolen 
Clatsop canoe. The fleet paddled smoothly up
stream until it reached the first falls east of mod
ern Portland. There, so soon, the Columbia re
turn route proved discouraging. The river was 
much higher than it was the previous October, 
and "these rapids are much worse," said Lewis. 
On April 12 one of the unloaded Ponderosa dug
outs being towed up the turbulent current got 
loose and spun downstream. Tu replace it the 
officers bought two small canoes at a local vil
lage. They also started buying horses "to rid us 
of the trouble and dificuelty of taking our Ca
noes further." 
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Indian canoes. 

At The Dalles the last two Ponderosas and 
one of the native canoes were cut up for fire
wood. On April 21, Lewis sold two of the re
maining Indian boats for beads. With the sale of 
the other two a few days later, the whole expedi
tion was back on land. 

:': . ,. * 

On horseback, the explorers returned to the 
Clearwater River in Idaho, where in mid-May 
they encamped to wait for snow to melt in the 
mountains ahead. The leaders decided a com
muter canoe would be useful for local errands on 
the river. Choppers made a dugout big enough to 
carry 12 men, but after less than a week's ser
vice the Camp Chopunnish commuter canoe sank 
in an accident. 

In June the party rode back into Montana 
and divided. Lewis cut east to the Missouri's 
Great Falls, while Clark returned to Camp For
tunate, where the cottonwood canoes were 
stashed. 

One of them was judged "of no account," 
said Sergeant John Ordway, and became fuel for 
campfires. 11 Into the other six went the party's 
now-skimpy baggage, but space was reserved for 
goods to be recovered from the three caches 
downriver. When Ordway and his boat crews cast 
off, they savored the prospect of traveling with 
the current all the way to St. Louis. The six boats 
proceeded to the Missouri's Great Falls, where 
the men emptied the two caches and pulled the 
white pirogue from its hiding place. With the big 
rowboat's cargo capacity again available, one of 
the cottonwood dugouts was abandoned. 12 The 
other five were portaged back across the plains 
to the foot of the falls , this time with the aid of 
horses. 

The six-boat fleet continued down the Mis
souri. On July 28 it was rejoined by Le\vis, re
turning from a mounted excursion on the upper 
Marias. At the mouth of that river the party re
claimed baggage from the last cache, but the rot
ted-out red pirogue was left behind. 

Meanwhile, Clark and 12 others on horse
back had said goodbye to Ordway' s canoes at 
the Missouri's Three Forks. Clark rode east across 
Bozeman Pass to the Yellowstone River, then fol
lowed it downstream looking for a tree big enough 
to make a new canoe. Not far from modern Bill
ings his soldiers cut down two junior cottonwoods 
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and spent three days hollowing them out. The 
two slender hulls were tied together to form a 
single catamaran 28 feet long. 

Clark resumed his journey by water on July 
24 after detailing Sergeant Nathaniel Pryor and 
three others to keep traveling on land with the 
horse herd. Indians soon stole Pryor's horses, 
however, so he went back to the river and fash
ioned two round bullboats from boughs and buf
falo skins. These were the last vessels constructed 
on the Lewis and Clark expedition. Pryor' s group 
floated down the Yellowstone several days be
hind Clark's catamaran. 

Now the wh ole expedition was again 
waterborne in three separate units that reunited 
on the Missouri. First, Pryor 's bullboats over
took Clark's catamaran on August 8. Four days 
later these three boats were joined by Lewis's 
white pirogue and five cottonwood dugouts . At 
this grand reunion site in North Dakota Pryor' s 
bullboats were abandoned. The entire party's 
seven vessels pulled into the Mandan villages on 
August 14. 

The expedition was back in big game coun
try and no longer needed many supplies in the 
canoes. But with extra passengers picked up at 
the Mandan and Arikara villages the seven boats 
became jammed with 38 people as the voyage 
continued. 13 Wind-blown waves again drenched 

the smaller canoes. Not until the fleet reached 
the Osage River on September 20, close to home, 
did the explorers feel it safe to cast adrift the 
Yellowstone catamaran. 

Three days later the white pirogue and five 
cottonwood dugouts docked in St . Louis. "drew 
out the canoes," wrote a triumphant Sergeant 
Ordway, "then the party all considerable much 
rejoiced that we have the Expedition Completed." 

Later travelers profited from the expedition's 
findings. The Missouri became, by the 1830s, a 
regular steamboat route for bulk fur shipments, 
but only as far as its junction with the Yellowstone. 
Beyond, travelers came to prefer overland routes. 
Thanks in part to the Lewis and Clark experi
ence with boats, mid-19th century Americans 
made the covered wagon, not a riverboat, the 
symbol of their great migration West. 
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Editor's note : Lewis and Clark enthusiast, Donald W . Rose, is a resident of Portl and, Oregon , and is presently serving as vice 
president of the Oregon Lewis a nd Clark Heritage Fo u ndation. Mr. Rose has been an acti ve member of the Oregon A rchaeological 
Society, and has served that organization as its president, chairm an of the Society's Site Management Commi ttee, and has managed
several Columbia River area digging sites . Don Rose has brought together, after a diligent perusal of the l iterature about  the Lewis 
and Clark Expedition ,  what information we have about the "Iron Boat", also referred to as an experiment by Captain Lewis , and 
dubbed the "Experiment" by other journalists. We Proceeded On appreciates Don's making this study available for pu blication in our 
q uarterly. 

Captain Lewis's Iron Boat: "The Experiment" 

By Donald W. Rose 

" We finished the boat this evening . . . We called her the Experiment, and expect that she will answer our purpose. " 

Sergeant Patrick Gass - Journal for July 8, 1805. 

" . . .  we launched the boat; she lay like a perfect cork on the water . . .  I now directed seats to be fixed in her and oars to be fitted 
. . .  just at this moment a violent wind commenced , . .  the wind continued violent untill late in the evening, by which time we 
discovered that a greater part of the composition 1 had separated from the skins and left the seams of the boat exposed to the 
water and she leaked in such a manner that she would not ans wer. I need not add that this circumstance mortifyed me not a 
little . . .  but to make fu rther experiments in our present situation seemed to me madness . . . I therefore relinquished all f urther 
hope of my favorite boat . . .  as it could probably be of no further service to u s . "  

Captain Meriwether Lewis - Journal for July 9 ,  1 805. 

" . . . on trial found the leather boat [see footnote 15, post. ] would not answer without the addition of Tar which we had none of, 
having Substituted Cole & Tallow . . . which would not answer . . .  when exposed to the water and left the Skins naked & Seams
exposed . . . this f alur of our favourate boat was a great disappointment to us,  we having more baggage than our Canoes would 
Carry. Concluded to build Canoes for to Carry them; no timber near our Camp.2 I deturmined to proceed on up the river to a 
bottom in which our hunters reported was a large Trees &c. " 

Captain William Clark - Journal for July 9, 1805. 

l. Earl ier in his journal Lewis describes this composition as consisting of charcoal , buffalo tallow, and beeswax. There was no pitch avai lable in
the vicinity where the construction of the boat was underway. 

2. ln this excerpt from Clark's journal , we not.e that his usual habit of capitalizing the letter "a" persists , and is joined in this instance by a simi lar
treatment of the letter "c" .

The period of the Lewis and Cl ark Expedition , from Thursday, June 13, 1 805, the day that Captain Lewis discovered 
the falls of the Missouri River, to Wednesday, July 10, 1 805, when the exploring party began to leave their White Bear 
Island camp3 for the next camp, abo ut 8 miles upstream, where two dugout canoes were under construction, was a time 
of great activity for the Captains and their men . They had completed their arduous portage, of 1 7¾ miles, around the 
falls and Captain Lewis had experienced the failure of his pet project, the iron boat. 
While preparing for the j ourney, in Lewis 's  list of requirements was the heading: ' 'Means of Transportation" , 1 and
listed among this group was one item : " . . . one iron frame of canoe 40 feet long" .  Unfortun ately there is not very m uch 
known about this metal skeleton of a canoe. The ultimate failure of the project may in some way account for a lack of 
description and detail of the frame. 

In a letter written to President Thomas Jefferson on April 20, 1 803,0 Lewis stated: 

.My detention at Harper's Ferry6 was unavoidable for one month, a period much greater than could reason ably have been 
calculated on; my greatest difficulty was the frame of the canoe which could not be completed without my personal atten tion to 
such portions of it as would enable the workmen to understand the design perfectly; other inducements seemed with equal force to 
urge my waiting the issue of a full experiment, arising as well from a wish to incur no expense unnecessarily, as from an 
unwill ingness to risk any calculation on the advantages of this canoe in which hereafter I might possibly be deceived; experiment 
was necessary also to determine its dimensions. I therefore resolved to give it a fair trial and accordingly prepared two sections ofit 
with the same materials of which they must of necessity be composed when completed for service on my voyage. 

From statements made in this letter to President Jefferson this writer would assume that the two sections , the bow and 
"one simicilindrical section" were fully assembled with wood ,  bark, hides, and some suitable binding material, pitch or 
tar , and put in the Potomac River, n ear the armory , for a trial. Lewis is not at all clear as to how this was done - what 
hides were used and how the sewing was accomplished and what was used to seal the seams. 

Lewis goes on to say in his letter to Jefferson : 7 

" . . . they were of two descriptions, the one curved , or in the shape necessary for the stem and stern, the other simicilindical , or in 
the form of those sections which constitute the body of the canoe. The experiment and its results werf e] as follow. 

(footnotes: ) 

3 . Islands in the Missouri River upstream
(south) of the city of Great Fal ls, Montana.
Abou.t three miles above the confluence of the
Sun (the Expedition's "Medicine") River and
the Missouri River . Several confrontations
with the grizzly bears took place in this area.
Since the color of the grizzly's coat is lighter
than the common brown bear ,  members of the
Expedition a pplied the name ' 'White Bear" .

(a uthor's text continues on facing page) 

See: Cutright , Paul R. ; lewis and Clark:  Pio• 
neering Naturalists. Univ. Ill inois Press , Ur
bana, 1969, p. 142. 

4. Jackson, Donald ( Editor) ; Letters of the
Lewis  and Clarh Expedi:tion, with Related 
Documents, 1 783-1854, University of I llinois 
Press, Urbana, 1962, Second Edition , 1978. p. 
76. 

6. Ibid. pp . 38-40.

-4•

6 . Usual ly referred to as a mili tary armory
rather than an a rsenal . The Harpers Ferry 
Armory is located at the junction of the Shen·
andoah and Potomac Rivers , about 62 miles
northwest from Washington , D.C. Now the site
of the National Park Service's Harpers Ferry 
National Historical Park,  the facil i ty lies part
ly in the states of present day Virginia , West
Virginia, and Maryland.

7. J ackson, op. cit. , p. 39.
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[Lewis's "Demensions", "Weight of Materials", etc., are reproduced here as they appear in J ackson's Letters . .. (see 
footnote 4, ante. ), page 39.) 

Dementions. 
Curved Section. F. I. Simicilindrical Section. F. I. 

4 6 
4 10 

2 2 

Length of Keel from 
junction of section 
to commenccmen t of 
curve 

Length of Keel 
ditto Beam 
Debth of Hole 

Length of curve 
Width of broad end 
Debth of Do. Do. 

2 

4 5 
4 10 

2 2 

Note-The curve of the body 
of the canoe was formed by a 
suspended cord. 

Lewis 's description detailed above requires some interpolation. Were the bow and stern the same shape? Yes, the 
author believes they were. In giving the dimensions, Lewis lists the pieces as "curves", "length of curve", and "width of 
broad end". The "broad end" here refers, no doubt, not to the end of the boat, but to the end of the "curved section". 
Lewis' description continues: 

Weight of the Materials. 
Curved Section.. lbs. Simicilindrical Section 

Iron 22 Iron 21? 

Hide 25 Hide 30 

Wood 10 Wood 12 

Bark 21 Bark 25 

Total 78 Total 89 
Competent to n 

Burthen of 850 lbs. 

N ccessnry to be trans j1oi·tcd 
Iron and Hide of Curved Section 

Burthen of 920 lbs. 

by land. 

Iron and Hide of Simicilindrical Do. 

Burthen of Curved Section 
Do. Do. Simicilindrical 

47 
52 99 lbs. 

1,770 lbs. 

It is unclear how Lewis planned to use the bark and wood. These materials might conceivably have been used to line 
the inside of the boat. This would have protected the outside (waterproof) hide covering and given the passengers in the 
boat a footing. Lewis' letter to Jefferson continued: 

Thus the weight of this vessel competent to a burthen of 1770 lbs. amount to no more than 99 lbs. The bark and wood, when it 
becomes necessary to transport the vessel to any considerable distances, may be discarded; as those articles are readily obtained 
for the purposes of this canoe, at all seasons of the year and in every quarter of the country, which is tolerably furnished with forest 
trees.8 When these sections were united they appear to acquire additional strength and firmness, and I am confident that in cases 
of emergency they would be competent to 150 lbs. more than the burthen already stated. 

Lewis felt that the weight of the iron frame was too great, but h e also said that itdid not weigh more than a bark canoe, 
and ordered the fabrication of the frame to be completed. 

It would be a long time before the 
Iron Boat would be given the final 
trial. First, the disassembled iron 
frame would have to be transported 
by team and wagon from the a rmory 
to Pittsburgh. It is approximately 
150 miles, as the crow flies , from 
Harpers Ferry at the junction of the 
Shenandoah and Potomac Rivers to 
Pittsburgh. Lewis had some diffi
culty getting a wagon and a team to 
do the job. But the iron frame, along 
with other supplies and armaments 

8. Ibid., p. 39. Lewis's concept of the geography 
a nd vegetation that he would encounter as he 
traveled westward was not entirely accurate. 
See his journa l entry for June 24, 1805 
(Thwaites, Vol. 2, p. 185). 
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drawn from the government armory 
finally arrived in Pittsburgh. On 
August 30, 1803, Lewis loaded it and 
the supplies aboard a keelboat, em
barked down the Ohio River and 
was joined by Clark at Louisville 
(Kentucky). The party then proceed
ed down the Ohio to its confluence 
with the Missippi River, a nd then up 
the Mississippi to where they began 
the construction in early December 
1803 of their "Camp Wood" ("Camp 
DuBois").9 From May to October 

9. The Expedition's winter esta blis hment, 
1803-1804, fi fteen miles north of St. Louis, Mis
souri, in the present state of Illinois. Th e instal
lation was directly across the Mississippi River 
from the mouth of the Missouri River. 
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1804, the Expedition struggled 
through its long trip up the Missouri 
to the site where they constructed 
their 1804-1805 " Fort Mandan" 
(North Dakota) winter establish
ment. Then in the spring of 1805, the 
upriver journey to the Great Falls of 
the Missouri (Montana), and the 
strenuous portage around the falls, 
resulted in the final act of the iron 
boat drama. This was the process of 
putting the boat together at the 
camp near the White Bear Islands. 
How did it go together? This writer 
could find no record that details the 
opera tion. 

(continued on page 6) 



(can't from page 5) 

On Wednesday, June 19, 1805, prep
arations were being made to begin 
the l 7¾ mile portage. Three days 
earlier, on June 16th, we hear about 
the iron boat for the first time in a 
long time. Lewis wrote: 

We determined to leave the white pi
rogue at this place ["Portage Creek'', 
today's Belt Creek] and substitute the 
iron boat.'" 

On June 17th his journal reads: 

I found that the elk skins I had pre
pared for my boat were insufficient to 
complete her, some of them having 
become damaged by the weather and 
being frequently wet. 11 

And on June 18th: 

Examined the frame of my iron boat 
and found all parts complete except 
one screw which the ingenuity of 
Shields •� can readily replace.•a 

This is the only clue one might have 
as to how the boat's frame went to
gether. Whether at that time a bolt 
might have been termed a screw is 
uncertajn, but it leads one to believe 
that the iron sections must have 
been bolted together in some fash
ion. 

Two years and two months had 
elapsed since Captain Lewis de
scribed the iron boat in his letter to 
President Jefferson. On June 19, 
1806, Lewis says: 

Had the frame ofmy iron boat cleaned 
of rust and well greased." 

On Friday, June 21, 1805, Lewis or
dered the iron frame to go with the 
first load over the portage route. His 
journal reads: 

I caused the iron frame of the boat and 
the necessary tools, my private bag
gage and [navigation) instruments to 
be taken as part of this [first] load. 
Also the baggage of Joseph Field, 
Sergeant Gass and John Shields 
whom I selected to assist me in con
struction the leather 16 boat. The three 
men were employed today in shaving 

10. 'l'hwait.es, Reuben 0. (Editor); Origin.al 
Journals of the Lewis a11d Clark E;r;pedition, 
Dodd, Mead & Co., N. Y., 1904. Reprint edi
tions: Antiquarian Press, N. Y., 1959; Arno 
Press, N.Y., 1969. Vol. 2, p. 164. 

11. Tbid., Vol. 2, p. 166. 

12. John Sbjelds was the blacksnrith, gun• 
smith, and handyman for the exploring party. 
See We Proceeded On (biographical mono• 
grnph) Vol. 6, No. 3, pp. 14-16. 

13. Thwaites, op. cit., Vol. 2, p. 169. 

14. Ibid., Vol. 2, p. 172. 

16. We may wonder at the terminology "leath
er boat" which appears in lieu of"iron boat" in 
the several journals. Since the outside covering 
of the vessel was to be made of animal skins, 
elk and buffalo hides, presumably this is the 
source of the reference to "leather". 

elk skins which have been collected 
for the boat ... I readily perceived 
several difficulties in preparing the 
leather boat which are the want of 
convenient and proper timber, bark, 
skins, and above all the pitch to pay 
her seams, a deficiency that I really 
know not how to surmount unless it be 
by means of tallow and pounded char
coal which mixture has answered a 
very good puTpose on our wooden ca
noes heretofore.'6 

Lewis found that his statement at 
Harper's Ferry about the ready abil
ity of pitch, wood and bark could not 
be borne out. This was, no doubt, a 
severe blow to him. 

On June 24, 1805, Lewis made an 
entry in his journal that indicated 
that the frame of his boat assembled 
at a length of 36 feet long, 4¼ feet in 
the beam (width) and 26 inches "in 
the hole" (deep). 17 His original esti
mate of length was 40 feet. 

From Friday, June 21st to Tuesday, 
July 9th there are frequent mentions 
of the iron boat and the progress 
being made with its construction, 
and then the heartbreaking docu
mentation of the failure of the bind
ing material to hold water at the 
seams.18 

Sergeant Gass provided several en
tries in his journal that related to the 
iron boat. On June 25th, 28th, July 
3rd, 4th, 7th and 8th, we find his 
observations and descriptions: 

One of the men and myself went over 
to an island to look for stuff for the 
canoe, but could find nothing but 
bark, which perhaps will answer ... 
There aTe but 6 men now at this camp 
but all busy about the boat; some 
shaving skins, some sewing them 
together, and some preparing the 
wood part .... I was so engaged with 
the boat that I had not visited the 
falls.19 [on July 4th] A part of the men 
were busily engaged at the boat and 
others in dressing skins for clothing 
until 4 oclock in the afternoon when 
we drank the last20 of our spirits in 
celebrating the day, and amused our
selves with dancing till 9 oclock at 

16. Thwaites op. cit., Vol. 2, p. 178. 

J 7. Ibid., Vol. 2, p. 184. 

18. Ibid., Vol. 2, pp. 179-221. 

19. The portage route left the Missouri River 
below the first of the series of five falls and 
innumerable rapids and followed a course con• 
siderably to the south of the river. Due to the 
operation of accomplishing the portage many 
of the party did not have tbe opportunity to 
view the falls and cataracts. After the portage 
was complet.ed, and before the party moved on,
Lewis indicated in his journal for July 5, 1806:
" ... the men were permitted to visit the falls 
today returned in the evening. , ." (Thwaites, 
Vol. 2, p. 212.) 

20. Despite what the other journalists state, 
Sergeant Ordway's journal reads: " ... we 
drank the last of our ardent Spirits except a 
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night when a shower of rain fell and 
we retired to rest. [July 7th] At night 
we got our boat finished, and she was 
laid out to dry. [July 8th] We finished 
the boat, having covered her with tal· 
low and coal dust. We called her the 
Experiment, and expect she will an
swer our purpose.21 

When the boat was finally launched 
Lewis made the remark that "she 
Jay like a cork on the water" and 
then in the next several sentences 
described the failure and his disap
pointment (see quote from Lewis's 
journal in the box feature prefacing 
this text). Sergeant Gass' journal 
reiterates the dilemma: 

The tallow and coal were found not to 
answer the purpose; for as soon as dry 
it cracked and scaled off, and the 
water came through the skins. There
fore for want of tar or pitch, we had, 
after all our labor, to haul our new 
boat to shore and leave it at this 
place.22 

There is no record in the journals 
related to the return journey in 1806 
that makes mention of retrieving the 
iron frame of the boat. Apparently it 
was abandoned. Needless to say, 
local Montanans, familiar with, and 
interested in, the saga of the Expedi
tion have searched the area on and 
in the vicinity of the White Bear Is
lands in vain. 

Lewis indicates that he knew the 
mistakes that had been made in the 
sewing of the seams and also in the 
preparation of the skins. He should 
not have shaved the hides and he 
felt it would have been better to have 
singed the elk skins instead of shav
ing them. He felt that the composi
tion (tallow, charcoal, and beeswax) 
might have made the outside cover
ing waterproof. He indicated that: 
"Eight men would have carried her 
with ease. She is strong and would 
carry 8000 lbs with her suit of 
hands."23 Throughout the journals 

(Con't on facing page) 

little reserved for Sickness." (Quaife, Milo, M. 
(Editor); The Journals of Captain Meriwether 
lewis and Sergeant John Ordway . . .  , State 
Historical Society of Wisconsin, Madison, 
1916. Second printing 1965. Page 242.) 

21. Gass, Patrick/David McT<eenhan (Editor); 
A Journal of the Voyages and Trauels of a 
Corps of Discouery . ... , a paraphrastic edition 
edited by McKeehan. Gass' original journal is 
not extant. David McKeehan/Printed by 
Zadox Cramer, Pittsburg, 1807; London edi
tion, 1808; French edition, 1810; Printed for 
Mathew Cary, Philadelphia, editions in 1810, 
1811, 1812; German edition, 1814; Ells, Calfin 
& Co. edition, Dayton, Ohio, 1847; A. C. Mc
Clurg, Chicago, 1904, the "Hosmer Edition"· 
Ross& Baines, Minneapolis, 1958 reprint ofth� 
1807 edition. In the Hosmer Edition, pp. 104-
108; in the Ross & Haines Edition, pp. 122-126. 

22. Ibid., in the Hosmer Edition, p. 108; in the 
Ross & Haines Edition, pp, 126-127. 

23. Thwaites, op. cit., Vol. 2, p. 212. 
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Drawn especially for We Proceeded On by Harold Cramer Smith. 

to July 9, 1805, had run the hopes of 
Lewis for his boat, but the failure 
was now apparent, and he wrote: 

I therefore relinquished all further 
hope of my favorite boat and ordered 
her sunk in the water, that the skins 
might become soft in order to better 
take her to pieces tomorrow and de
posit the frame at this place as it could 
probably be ofno further service to us. 
It was now too late to introduce a 
remedy and I bid adieu to my boat and 
her expected services.2' 

The next day, Lewis and six others 
set to work, and in two hours had the 
frame in readiness to be deposited in 
a cache, which he indicated also 
contained: " ... some papers and a 
few other trivial articles of but little 
importance." he added: "having lit
tle to do I am used myself in fishing 
and caught a few small fish."20

The exploring party had devoted six 
weeks to solving the Marias-Mis
souri River riddle;26 in making the 
1 7¾ mile portage around the falls; 
endured excessive beat, prickley 
pear (cactus) and a tremendous hail 
storm; and now they faced, with the 
failure of the "Experiment", the de
lay involving the construction of 
two new dugout canoes. 

While developing this little mono
graph about the Iron Boat for We 
Proceeded On and for presentation 
as a paper at a meeting of the Ore
gon Lewis and Clark Heritage Foun-

24. Ibid., Vol. 2, p. 218. 

25. Ibid., Vol. 2. p. 221. 

26. Often refen·ed to as "The Decision at the 
Marias". When tbe expedition arrived at the 
confluence of the Marias River with tbe Mis
souri, !hey were perplexed as to which of the
two waterways was the Missouri River. It was 
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dation, the author discussed its con
tents with We Proceeded On Editor 
Lange. He expressed the feeling, 
which the author shares, that Lewis 
went fishing, after depositing the 
iron boat's frame, in order to get his 
mind off of his project's failure. We 
think that Lewis was intent upon 
restraining expression of his full 
feelings. Bob Lange also remarked 
that he had admiration for Clark for 
not over-documenting the project's 
failure, and that he has bad the feel
ing, because of Clark's very brief 
references to the boat's assembly in 
his journals, that he probably had a 
low opinion of the project. We note 
Clark's very matter-of-fact state
ment, and that he immediately went 
about the task of providing dugout 
canoes, instead of any further dis
cussion of the iron boat. 

h: 
so necessary that they make the correct deci
sion and avoid the disaster of following a 
wrong course, that the Expedition remained 
here for nine days. Clark and a party ascended 
the south fork, the Missouri, for a distance of 40 
miles. After his return Lewis traveled up the 
north fork, the Marias, for about 60 miles. The 
Captains undertook this reconnaissance after 
Sergeant Gass and two men had made a cur
sory examination of the south fork, and Ser
geant Pryor with two others traveled a few 
miles up the north fork. The information 
brought back by the sergeants proved to be 
inconclusive. The Indians had advised Lewis, 
during the Expedition's winter at Fort Mandan 
that there was an impressive falls on the Mis
souri River. When Lewis ascended the north 
fork and noted it bearing further to the north 
and came upon no waterfall, he and Captain 
Clark determined that the true course of the 
Missouri was the south fork. It was the correct 
decision. 

-7-



HOO~BE:AT~. & NIGHTMARE:~ 
A Horse Chronicle of the Lewis and Clark Expedition 

by Robert R. Hunt 

PART I of II 
eriwether Lewis was on 
horseback both at the begin-
ning and end of his appear
ance in the pages of history. 
Each time he was haunted 
by horse mishaps. M In early March 1801 
Lewis had set off from Pitts
burgh, headed for Washing

ton, traveling with three horses, to accept the ap
pointment as President Jefferson's private secre
tary, which ultimately led to the Lewis and Clark 
Expedition. 1 One horse went lame on the rug
ged, muddy roads. Delayed by this disability, 
Lewis did not reach Washington until three weeks 
later, April 1st-an inordinate delay for accepting 
an important presidential assignment. 

And in the final days of his life, eight years 
later, he again headed for Washington on horse
back, this time from St. Louis to defend his ex
peditionary expense accounts . On the Natchez 
Ttace en route two of his horses were lost in the 
\vilderness, forcing his companion, Major James 
Neelly, to remain behind to search for them. 2 

Lewis rode ahead alone, apparently in a distracted 
state, to lonely Grinder's Stand where his tragic 
death occurred by gunshot wounds October 9, 
1809. It was a death which might have been 
averted had Neelly not been absent searching for 
lost horses. 

Lewis's horses thus furnished both a preface 
in 1801, and a somber epilogue in 1809, of t11e 
difficulties he had with his mounts on the Expe
dition of 1804-1806. For it was on horseback that 
Lewis, his co-leader William Clark, and their men 
faced their most dangerous trails . Yet despite the 
critical importance of these animals in the Lewis 
and Clark drama, there appear to be no paint
ings or images of any kind in the pictorial record 
depicting the two captains astride horses. 'fypi
cally, they are shown standing on a promontory 
overlooking rivers and mountains, pointing for
ward, or poised in the prow of a canoe, or grouped 

with native chieftains parlaying in the wilderness. 
. Rarely, if ever, do horses (other than native 

mounts) show up in the graphic literature of the 
expedition. 

But without their horse luck Lewis and Clark 
may have been just two other minor figures in 
the opening of the West. It was only through their 
fortuitous purchase of horses from the Shoshone 
Indians on tl1e edge of the Rocky Mountains, 
August 1805, that their mission was saved from 
probable defeat. Those purchases enabled tl1em 
to stumble with their baggage across "those 
turrible mountains ." Staving off starvation by 
eating "killed colts," they managed to reach the 
Pacific watershed before winter could shut them 
down. Thanks to their horses they would pro
ceed on to fulfill a mission critical to the new 
nation's future. The Expedition thus became 
unique testimony to the precept that "man on a 
horse's back is history's dominant figure. "3 

As horsemen however, Lewis and Clark were 
not very "dominant. " Instead, at times on horse
back they seemed pathetic and bedraggled, more 
like Quixote than heroic cavaliers worthy of stat
ues in the court house square. Their men also, 
when dependent on horses, were often a dishev
eled, disoriented bunch, especially on the Lolo 
trail, bungling along in front of, or behind, or 
astride their equally pitiful nags. Lewis himself 
called this stretch with the horses the most 
"wretched portion of our journy, the Rocky Moun
tain, where hungar and cold in their most rigor
ous forms assail the waried traveller; not any of 
us have yet forgotten our sufferings in those 
mountains ... and I think it probable we never 
shall. "-! 

HORSE TRACKS, WHERE? 
What was the actual geographic extent of the 

Lewis and Clark horse trail? Captain Clark mea
sured it out in his "Postexpeditionary Miscel
lany. "5 After river mileage of 3096 miles west
ward up the Missouri, the party went by land, 
i.e. by horse, from the Shoshone encampments 
(near the present day southwestern Montana-
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Idaho border) "over to Clark's river and down 
that to the enterance of travellers rest 
Creek. .. thence across the mged part of the Rocky 
Mountains to the navagable branches of the Co
lumbia 398 Miles." Eastbound on the return trip, 
the party had the help of horses from present
day Dalles on the Columbia, overland at least 
360 miles to the Nez Perces, thence back to 'Irav
elers Rest. From there, directly across the moun
tains to the plains and the Great Falls of the Mis
souri was a distance of 340 miles . Though the 
party was divided into different groups, all with 
horses, at 'Iravelers Rest each of these groups on 
their different routes would have traversed at least 
a minimum of the 340 miles cited by Clark as 
the distance between 'Iravelers Rest and the Great 
Falls . There were, of course, additional daily 
sorties of hunters and special rides (such as 
Lewis's all night gallop of 120 miles from the 
fight with the Blackfeet at the Thro Medicine River 
site) . 

In short, the Expedition left horse tracks of 
at least four to five hundred miles on a westward 
lineal course, plus at least a thousand miles east
erly, widely scattered over strikingly varied ter
rain-with horses ranging in number ~m two or 
three at a time up to 65. The Corps of Discovery 
had become, in effect, a kind of cavalry unit for 
a cumulative period of six months during its ap
proximate 28 months of absence from St. Louis. 
These men had then to manage a large squadron 
of unruly animals on which they were absolutely 
dependent for surmounting the most dangerous 
fifth of the total round trip. 

PREPAREDNESS? 
How did the corps measure up in horseman

ship? 'Iracking their hoofprints reveals a curious 
mixture of ingenuity and instinoti"'._e skill adapted 
to the circumstances-but also inentitude, incom
petence, and at times inexplicable negligence. It 
was not until the winter at Fort Mandan (1804-5) 
that the need for horses began to dawn on them. 
Previously, the two captains could hardly have 
realized the extent to which they would become 
horse traders , horse managers, horse doctors, 
horse brealzers, horse trainers-horse factotums! 

Once in possession of these animals, from 
the Shoshones onward , the men were constantly 
frustrated in managing them. Rarely did a day 
pass while moving on the trail when one or more 
of the horses had not been lost, strayed, stolen 

From : Ecole de Cavalerie: contenant la 
connoissance, !'instruction, et la conservation du 
cheval by Francois Robichondela Gueriniere (Paris: 
Par la compagnie, 1754) 

or injured. Untold hours were wasted searching 
for missing animals, or recovering from accidents . 
Could these troubles have been avoided? Did the 
horse problems result simply from the circum
stances of the voyage, the weather, the geogra
phy? Was the corps properly prepared witl1 the 
needed skills, knowhow, plans for dealing \vith 
the circumstances? 

Consider first the pre-expeditionary planning 
for the journey: neither Lewis nor Jefferson ap
pear to have foreseen any compelling need for 
horses or for training their men in horse manage
ment. Remember, however, that the Rocky Moun
tains weren't there yet! The "height ofland" no
tion still prevailed among geographers who looked 
to the unknown West. Conventional wisdom pre
sumed a continental divide, comparable to the 
Alleghenies in the East , offering only a relatively 
narrow rise, not too formidable , separating the 
watersheds of the Missouri and the Columbia. 
Jefferson's message to Congress of January 18, 
1803 proposing the Expedition contemplated con
tinuing navigation on the Missouri River "possi
bly with a single portage from the western 
ocean ... "6 By implication, any need for horses 
would be merely incidental and transitory. 

Besides, Jefferson seemingly had little use 
for horse.s. As early as 1785 he had expressed 
his disdain: 

"The Europeans value themselves on 
having subdued the horse to the uses of 
man; but I doubt whether we have not 
lost more than we have gained by the use 
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of this animal. No one has occasioned so 
much the degeneracy of the human body. 
An Indian goes on foot nearly as far in a 
day, for a long journey as an enfeebled 
white does on his horse; and he will tire 
the best horses. "7 

One wonders if Jefferson would want to eat 
those words 25 years later on reading the Lewis 
and Clarkjournals, learning how horses had saved 
the expedition from disaster, or imagining Lewis's 
all night ride after the Thro Medicine fight. 

As for Lewis, he most likely felt no need for 
horse competence beyond what he already pos
sessed. He had lived and traveled as an army 
officer, a paymaster serving units in the Ohio 
Valley for years on h9rseback- a fitting career for 
a young man born and reared in Virginia, the 
land of renowned horseflesh. The same would 
have been true of his co-leader. Clark had had 
military experience with horses pnder General 
Anthony Wayne's command in Ohio in the 1790s, 
leading pack trains of several hundred animals 
through the wilderness, and he certainly must 
have been at ease on horseback in his Kentucky 
environs. But could either captain have foreseen 
the unique problems for coping en masse with 
the restless, semi-wild animals of the natives on 
the prairies and in the mountains, so unamenable 
to the disciplined pack train requirement for ex
pedition purposes? 

It comes then as no surprise that there is but 
one mention of horse-related items in the record 
of Lewis's preparation before his embarkation 
from Pittsburgh on August 31, 1803: listed for 
shipment from the "U .States Military Dept." 
1803, March 21-June 30:8 

:;e:;: * * :;; ** * * :;: ::: * * * 
"1 Packg Boxes for Horsemans Cloths-$1." 

It is not clear from the journals how or when 
these "cloths" were used en route ... Lewis had 
also arranged for shipment of a saddle from 
Monticello on leaving there for Pittsburgh. 
J efferson wrote to him July 11, 1803:9 "your 
bridle left by the inattention of Joseph in pack
ing your saddle is too bulky" to go by post. Did 
the bridle ever catch up with him, and did the 
saddle and bridle accompany him to Mandan and 
beyond? There seems to be no record to this ef
fect. In any case, these minimal references in the 
otherwise voluminous documentation of items 

taken on the Expedition show scant attention to 
thoughts of horse travel in the Great West. Nor is 
there any mention in the cargo shipment refer
ences of Lewis's branding iron, often assumed 
as intended for branding horses such as those 
left in the custody of the Nez Perces in the fall of 
1805. It can be doubted, however, that Lewis's 
iron, found in 1892 and now in possession of the 

. Oregon Historical Society, was actually used to 
brand horses. [See especially, Note 14 at end of 
this article.] Lewis did use it at the Marias on 
June 10, 1805 "to put my brand on several trees" 
near the stashed red pirogue. 

HORSES EN ROUTE 
A few domestic horses did play a part in the 

voyage down the Ohio from Pittsburgh, thence 
to St. Louis , and later from St. Louis to Fort 
Mandan, most notably as follows : 

Lewis hired local farm horses on several 
occasions to pull the keel boat over sand 
bars in the Ohio River, then at record lows. 

At Camp Dubois near St. Louis in the win
ter of 1803-04, local animals were used for 
courier rides between the city and the camp. 

1\vo horses were acquired to accompany the 
party up the Missouri. These steeds helped 
tow the keel boat over difficult places and 
were occasionally used by the hunters rov
ing on shore; one such episode figured in 
the near tragedy of 18 year old Shannon 
getting lost on the trail-"missing in action" 
for 12 days and having to abandon one of 
the two horses. The remaining horse was 
shortly after stolen by the Tuton Sioux. 

While with the Mandans in winter's grip 
the captains borrowed or hired local horses 
several times to pack buffalo meat in sleighs 
across snow fields; in another encounter with 
the Sioux two of these horses were stolen. 

WINTER PLANNING 
During the stay with the Mandans, numer

ous reports of Indian war parties stealing horses 
from each other dramatized to the captains how 
crucial horse trafficking had become amongst the 
natives. But as far as the corps itself was con
cerned, during these winter months the actual 
use of horses was occasional and incidental- not 
absolutely essential for the needs of the expedi
tion. 
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It was at Mandan that the captains first seri
ously faced up to their ultimate travel needs. Al
most immediately on arrival there, they began to 
hear about the mountains to the west and the 
need for guides and land transportation beyond 
the river route. On October 29, 1804, before they 
had even located winter quarters, they learned 
that a chief of the Minnetarees (the "Big Bel
lies") was then on a war party (to steal horses) 
"against the Snake Indian who inhabit the Rocky 
Mountains ... " Just a few days later, November 
4th, Clark recorded that 

"a french man by Name Chabonah who 
Speaks tl1e Big Belly language visit us, 
he wishes to hire & informed us his 2 
squars were Snake Indians, we engau him 
to ao on with us and take one of his wives 
to 'interpret the Snake language." 

During the long winter nights and days, as 
Lewis and Clark gained further information from 
their hosts about the westward route, those Snake 
Indians (i.e. the Shoshones) and their horses 
loomed ever larger in their plans. Lewis wrote to 
President Jefferson from Ft. Mandan, April 7, 
1805, just as the Corps was to resume the jour
ney upstream toward the mountains: • 

"The circumstances of the Snake Indi
ans possessing large quantities of horses, 
is much in our favour, as by means of 
horses, the transportation of our baggage 
will be rendered easy and eJ>..Jleditious 
overland, from the Missouri to the Co
lumbia river." 

SACAGAWEA =HORSES 
The horses would be not only "much in their 

favour", they would be absolutely essential-ex
plaining why the captains would dare to include 
Charbonneau's wife, Sacagaweh" a teenage girl 
with a new born babe, in a party.entering upon 
such a hazardous journey. The theorem was self 
evident: 

Tu reach the Pacific over the mountains re
quires horses 

The Snake Indians (the Shoshones) have 
horses 

We must talk their language to acquire their 
horses 

Sacagawea is a Shoshone and spealzs the 
language 

Sacagawea is our key to horses, and THERE
FORE our key to success 

But the captains almost lost the key. On June 
6th, while Lewis was absent reconnoitering for 
the Great Falls, Clark recorded "our Indian 
woman verry sick I bleed her." She became pro
gressively worse over the next several days. By 
June 16th Clark thought she might die. The ur
gency of the situation struck Lewis forcefully as 
he rejoined the party after locating the Great Falls: 

June 16, 1804-"about 2 P.M. I reached 
the camp found the Indian woman 
extreemly ill and much reduced by her 
indisposition. This gave me some con
cern as well for this poor object herself, 
fuen with a young child in her arms, as 
from fue consideration of her being our 
only dependence for a friendly negotia
tion with the Snake Indians on whom we 
depend for horses to assist us in our por
tage from fue Missouri to tl1e Columbia 
River." 

Fortunately Lewis had also discovered Sul
phur Springs nearby, "the virtues of which ... [he] 
now resolved to try on the Indian woman." His 
prescriptions were effective, and within a few days 
she had sufficiently recovered, able to proceed 
on-and later, to help in the horse talks with the 
Shoshones. 

WHERE ARE THE HORSES? 
Once beyond the falls, Lewis became increas

ingly aware that horses would be the only means 
of fighting against time and geography which were 
racing against him toward another winter. He 
voiced his worries on July 27th: "we begin to 
feel considerable anxiety with rispect to the Snake 
Indians. if we do not find them or some other 
nation who have horses I fear the successful is
sue of our voyage will be very doubtful ... now 
several hundred miles within the bosom of this 
wild and mountainous country ... " Still no Indi
ans in sight by August 8th as Lewis scouted ahead 
of the party with three of his men. His record of 
the day had a desperate note-"without horses 
we shall be obliged to leave a great part of our 
stores, o~ which it appears to me that we have a 
stock already sufficiently small for the length of 
the voyage before us." Finally, by August 11th 
near the Continental Divide, he made contact with 
the Shoshones. 

But Le\vis was afraid the Shoshones could 



not be relied upon to make their animals avail
able; many of the Indians were nervous, not yet 
ready to trust the strangers, suspecting a trap .. 
Lewis feared they might bolt and disappear with 
their horses, which 

"would vastly retard and increase the 
labour of our voyage and I feared might 
so discourage the men as to defeat the 
expedition altogether .. .! slept but little, 
my mind dwelling on the state of the ex
pedition which I have ever held in equal 
estimation with my own existence ... " 

There would indeed be further nightmares 
before the captains could determine "whether to 
prosicute ... [the] journmey from thence by land 
or water." On August 17th Clark and the main 
party were reunited with Lewis , and the 
Shoshones became more trusting-"the sperits of 
the men were now much elated at the prospect 
of getting horses." Still, the Captains remained 
uncertain whether to continue by horseback or 
canoe. 

Clark set off with eleven men armed with 
axes for canoe building, to reconnoiter the Salmon 
River. Several days of stumbling over dangerous 
terrain and viewing impossible canyons convinced 
him that the Indians had been right all along in 
ruling out such a route. He sent a letter by mes-

Shoshoni Indian Saddle 

sen ger to Lewis, wh o remained with the 
Shoshones, advising that land travel by horse 
appeared the only feasible course. 

In the interim, Charbonneau had learned that 
the Shoshones were about to leave surreptitiously 
with their horses for the buffalo country; he had 
neglected to tell Lewis until almost too late. "I 
could not forbear spealdng to him with som de-

. gree of asperity," Lewis noted . He knew that his 
chance of obtaining additional horses could sud
denly disappear, and he lost no time in cajoling 
the Shoshone chiefs to countermand their move
ment orders . After this new nightmare of vanish
ing horses, on receipt of Clark' s letter, Lewis 
promptly determined to commence the purchase 
of at least 20 additional animals, still fearful that 
"the caprice of the indians might suddenly in
duce them to withhold their horses .. . " 

HORSE TRADING 
It was here that the horse trading careers of 

the two captains began in earnest. They offered 
uniform coats, shirts, leggings, knives, handker
chiefs , axes, and trinkets (in one case even Clark's 
pistol with powder and balls) for animals which 
they considered generally in excellent condition, 
though later they would complain about sore 
backs and previous overuse of these animals. By 

Indian saddles: A Crow; B Mandan 

From: Man on Horseback, by Glenn R. Vernam (New York, Harper & Row, 1964), with p ermission. 
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August 30th they had purchased 29 or 30 (the 
number varies in their records) to begin their 
journey into the Bitterroot Mountains. 'len more 
were acquired further along the route when they 
encountered a band of Flathead Indians who had 
abundant herds. By September 6th, 40 horses 
plus three colts were on hand; some of the men 
thus had to manage two horses each during this 
most difficult segment of the journey. 

PRICES PAID 
When making their purchases, the captains 

generally recorded the prices paid for their ani
mals. These prices varied considerably at differ
ent stages of the journey. (For perspective on the 
wilderness economy, the reader is referred to the 
schedule appearing at the end of this article, a 
"Horse Buyer's Guide and Price Index, 1805-
1806" ... ) 

From the Shoshones, the captains had ac
quired animals of varying quality for merchan
dise valued at around $6.00 per head on aver
age. This was a remarkably good price when 
compared with what Lewis had earlier observed 
on the lower Missouri domestic frontier. Recall 
that on his way to St. Louis from the East Lewis 
had visited Louis Lorimier, the well-known horse
man at Cape Girardeau. There, he ~te on No
vember 23, 1803, that among the "uncivilized 
backwoodsmen" in that area "the circulating 
medium is principally Horses ... for 50 to $200." 
This contrast between the wilderness prices and 
the frontier prices was blithely exaggerated when 
Lewis wrote up his commentary on the horse 
market while at Fort Clatsop on the Pacific. On 
February 15, 1806, deflating the $6.00 prices paid 
to the Shoshones, he stated that "an eligant horse 
may be purchased of the natives for a few beads 
and other paltry trinkets which in the U .States 
would not cost more than two ciollars. " 

On the return journey, howeyer, when the 
captains desperately needed horses to maneuver 
back up to Nez Perce country, they had to bar
gain with the unfriendly Eneshers and Skillutes. 
These groups either refused to sell or charged 
"extravagant prices" -double the prices paid to 
the Shoshones and the Flatheads; and this at a 
time when the corps ultimately needed twice the 
number of horses used while westbound, and 
was also nearly impoverished in the number of 
trade goods with which to bargain. "Thro hand
kerchiefs would now contain all the articles of 
merchandize which we possess," Lewis recorded 

March 16, 1806 at Clatsop. 
Thus practically destitute, the captains then 

seem pitiful in their bargaining-reduced to of
fering their personal, "last resort" property: Clark 
ponied up his own blanket, coat, sword, and 
plume; Lewis, his dirk. They were literally trad
ing the shirts off their own backs, but to no avail. 
"I used every artifice decent & even false State
ments to enduce those pore devils to sell me 
horses," Clark said. "I could not precure a Single 
horse of those people ... at any price." The cap
tains then had no more to deal with than their 
bare hands for trade purposes. 

But their manual skills finally did prove more 
effective than merchandise. Clark had achieved 
a reputation as a physician among the natives as 
he dressed sores, relieved back pains, and gave 
small things to a chief's children. In due course 
the medical practice produced horses when other 
stock in trade had been spurned or bargained 
away. 

By May 1806 when the corps reunited with 
the Nez Perces, practically the entire capital of 
the expedition had been invested in horses, a 
seemingly risky commitment when the party was 
still thousands of miles from home and not yet 
over the mountains. Moreover, this investment 
would erode. Horses had become the "life blood" 
of the Expedition, and were subject to debilitat
ing losses. 

(Tu be continued) 

Foundation member Robert R. Hunt is a 
frequent contributor to WPO. He is a mem
ber of the WPO editorial board. 

-NOTES-
1Donald Jackson, ed., Letters of the Lewis and Clark Ex
pedition (University of Illinois Press, Urbana, 1978) Vol. l, 
p. 4n. 
2Ibid, Vol. 2, pp. 467-68. 
3Glenn R. Vernam, Man On Horseback (Harper & Row, 
Inc., New York, 1964) p. ix. 
4Gary E. Moulton, ed. The Journals of the Lewis & Clark 
Expedition (University of Nebraska Press, Lincoln and Lon
don, 1991) Vol. 7, p. 325. All quotations or references to 
journal entries in the ensuing text are from Moulton, Vol
umes 1-8, by date unless otherwise indicated, without fur
ther citations in these notes. 
5Ibid, Vol. 8, p. 388 et seq. 
6Jackson,' Vol. 1, p. 12. 
7John P. Foley, ed. The Jefferson Cyclopedia, A Compre
hensive Collection of the Views of Thomas Jefferson ... (Funk 
& Wagnalls Company, New York and London, 1900) #3799, 
Horses, Effect on Men, i, 398. 
8Jackson, Vol. l, p. 92. 
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IGHTMARE:~ 
A Horse Chronicle of the Lewis and Clark Expedition 

by Robert R. Hunt 

c 
PART II of ll 

APITAL EROSION 
A few of the many mis

fortunes, both westward and 
eastward, which drained the 
reserve of horses are re
capped here below: 
• Acck. ·n ts-causing lost 
time and attrition of the 
stock 

September -., 1305 
"Several horses fell, some turned over and other 
slipped down ... one horse crippeled & 2 gave 
out. .. " 

September 9 1 80t> 
"1\vo of our horses gave out, pore and too much 
hurt to proceed"; one, carrying Clark's desk 
and trunk "turned over & roled down a moun
tain for 40 yards." 

September 19, 1806 
"one of our horses fell backward and roled 
about 100 feet down .. . & dashed against the rock 
in the creek, with a load of ammunition ... did 
not get damaged ... " Lewis added "this was the 
most wonderful escape I ever witnessed." 

September 22, 1805 
(Clark's) "young horse in fright threw himself 
& me 3 times on the side of a steep hill and 
hurt my hip much." 

June 30, 1806 
Lewis's horse "on the steep side of a high 
hill ... sliped with both his hinder feet out of the 
road and fell, I also fell off backwards and 
slid near 40 feet down the hill ... " 

Other horse mishaps in June and July 1806 
resulted in serious injuries for Colter, Thomp
son, Potts, Charbonneau and Gibson. 

• Stragglers and strays-causing delays, fa
tigue and morale problems: 

The journals record at least 30 different dates 
when one or more of the men thrashed around 

in the wilderness, apart from the group for 
untold hours looking for missing mounts, lost, 
strayed or stolen-not infrequently separated 
for two or three nights at a time. Forward 
movement of the party was delayed while men 
and animals were unaccounted for, always a 
major concern for a military commander. 

A maddening number of these delays resulted 
from carelessness and lack of discipline, and oc
curred when time was of the essence. Stuck in 
the mountains September 18, 1805 with little 
water and no food (except the last of a killed colt 
and the portable soup) the captains were intent 
on hurrying on "to the level country" where the 
hunters could find game. Lewis directed 

"the horses to be gotten up early being 
determined to force my march as much 
as the abilities of our horses would per
mit." 

But Private Willard had failed to attend to 
one of his mounts which could not be found. 
The early morning march had to be scratched 
while Willard was sent back in search of his loss. 
He did not rejoin the party until 4 p.m., still 
without the horse-hardly a morale boost for his 
weary companions, then encamped on the side 
of a steep mountain after a rugged 18 mile march, 
and one less horse to help. 

Charbonneau caused a similar delay during 
the eastbound trip. In the bare plains of the up
per Columbia, the captains were anxious to make 
a "timely stage" which was then all-important to 
get beyond the semi-desert. Lewis wrote on April 
23, 1806: 

"at day light...we were informed that the 
two horses of ur Interpreter Charbono 
were absent; on enquiry it apeared that 
he had neglected to confine them to 
picquts [i.e . tied by the leg(s) to stakes 
in the ground] as had been directed last 
evening ... " 

Searching for the missing animals, two men 
along with Charbonneau were diverted several 
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hours; only one of the horses was found, and the 
party could not get moving until 11 a .m.-a mis
fire for Lewis's "timely stage." 

Charbonneau caused a second such misfire 
four days later, April 27th. "This morning we 
were detained until 9 A.M." Lewis wrote, "in 
consequence of the absence of one of Charbono' s 
horses." 

These derelictions in April 1806 were cruel 
punishment for the corps. "We ha.d not a suffi
ciency of horses to transport our baggage," Clark 
wrote on April 19th-a biting comment on the 
same date when Willard became at least a two
time offender. He had "suffered ... [his horse] to 
ramble off." This inattention was a last straw for 
Lewis. "I reprimanded him more severely for this 
peice of negligence than had been usual with me." 

During spring time the horses were 
"extreemly wrestless." Lewis recorded that they 

"required the attention of the whole guard 
through the night to retain them, notwith-
standing they were hubbled and picquted. 
they frequently throwed themselves by 
the ropes by which they were confined. 
All except one were stone horses [i .e . 
uncastrated] for the people in this neigh-
borhood do not understand the art of geld-
ing them, and this is a season at which 
they are most vicious." 

The hobbling and picketing10 didn't always 
work. On May 2nd the party could not start 
moving until 1 :30 p.m.-courtesy of a steed which 
had been obtained from a Chopunnish man along 
the route. This animal had just been separated 
from the other Chopunnish horses the previous 
day. Tu prevent escape to rejoin its fellow crea
tures the captains had it "securely hubbled both 
before and at the side" [i.e. the front legs were 

tied together by rope, with further lines tying the 
front to the hind feet] . The horse "broke the 
strings in the course of the night and absconded." 
Lewis sent out several men on a search party but 
had to resort to hiring a young Indian who found 
the animal 17 miles away headed for its former 
master. 

Tu calm things down, the captains finally re
solved to castrate these frenzied animals. 
Drouillard was given the job on May 14th, but 
botched it in part, at least when compared with 
Nez Perce methods. Lewis wrote on May 23rd 
that the horses "cut by the indians will get well 
much soonest and they do not swell nor appear 
to suffer as much as those cut in the common 
way. " 11 Lewis's own horse was a victim of this 
operation, "being much reduced and ... in such an 
agoni of pain that there was not hope of recov
ery" and had to be shot on June 1st. 

• Thievery; faulty security 
Once east of the Continental Divide, the party 
was acutely vulnerable to native theft and pi
racy. But strangely enough, security measures 
(such as picketing, hobbling, night sentinels, 
etc.) became lax and indifferent . The captains 
proclaimed firm resolve for heightened secu
rity, but alongside their rhetoric disastrous 
thefts occurred. Three conspicuous examples: 

CAPT. CLARK TO THE YELLOWSTONE 
Homeward bound for the Yellowstone route, 

Clark with 49 horses on July 5, 1806 observed 
"fresh sign of 2 horses and a fire burning on the 
side of the road" which he presumed was evi
dence of native spies nearby. The very next day 
he discovered that nine of "the most valuable 
horses we had" had been stolen during the night. 

Methods of picketing: a . Picketing a gentle horse; 
b . Picketing a lively horse. 

Hobbles 

From: Smithsonian Institution, Bureau of American Etlmology, Bulletin 159, US Govt. Printing Office, Washington, 
1955, "The Horse in Blackfoot Indian Culture" by John C. Ewers 

From: Summerhays' Encyclopedia for 
Horsemen ... co mpiled by Reginald 
Sherriff Summerhays (London; New 
York, H. Warne 1952) 
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Closing the barn door, so to speak, after this loss, 
he directed that "the rambling horses should be 
hobbled and the sentinel to examine the horses 
after the moon rose." But again a few days later 
Clark noted further smoke signals, on July 18 
and 19, which appeared again to be a possible 
hostile warning. He woke up two days later to 
news that "Half of our horses were absent." Once 
more, ex post facto, he wrote "I deturmined to 
have the ballance of the horses guarded ... " Hav
ing thus lost at least 29 horses to thieves, just 
when ready to resume river travel, he placed the 
remaining horses in custody of Sgt. Pryor and 
three companions to tal<e them overland to the 
Mandans, intending them to be traded there for 
the further needs of the Corps on the final home
ward leg. 

Despite the warning lessons with Clark, 
Pryor's security was similarly deficient. On the 
second night after leaving Clark, all of his horses 
were stolen. Pryor reported having discovered 

~ f t ..-- "'L J '""'r 

tracks of the thieves within 100 paces of his 
camp! ... Clark's contingent thus became utterly 
destitute-"we have now no article of 
Merchandize, nor horses to purchase with." 

Lewis also, on his separate mission toward 
the Great Falls and the upper Marias River, was 
aware of the presence of nearby raiding parties. 
He noted on July 6, 1806 that his party was 
"much on our guard both day and night." But 
the guard was not good enough. On the morning 
of July 12th, he learned that "ten of our best 
horses were absent," three of which were recov
ered. Drouillard, perhaps the most versatile and 
valuable member of the party, was absent three 
days searching for the missing horses. Lewis be
came deeply anxious over his possible ill fate, 
thinking a grizzly had killed him. When 
Drouillard finally had safely rejoined the party, 
Lewis wrote-"I felt so perfectly satisfied that I 
thought but little of the horses although they were 
seven of the best I had ... " 

Some of the ways in which the Corps contrived to preserve the investment in horses are listed below: 

1 Cl!UJ.M.l 

Th ft Animals left with Nez Perces were branded;l4 the two expedition horses going 
up the Missouri were apparently taken on board the keel boat at night. 15 

\ninnl res nene Castrating rambunctious males, picketing and hobbling; corraling; impound
ments and posting of night sentries generally effective on westbound trip (but 
see above for failed measures eastbound). 

Slipping on ke Shields, the blacksmith, shoed horses at Fort Mandan. 

Sor hoO\c~ Clark on the Yellowstone put "mockersons" made of green buffalo skins on the 
horses' feet. 

Food, \\ater ,md fatigu Pace of the journey and camp sites had to be adapted to availability of pasture 
and need to rest tired animals; the captains were surprised at Mandan that local 
horses spurned bran meals and would eat only cottonwood bark "usually given 
them by their Indian masters in the winter season." 

Sor b d Often "in a horrid condition," the horses' backs had been wounded by "illy 
constructed" saddles and too hard riding by their native masters. Sgt. Gass 
obtained "goats hair to stuf the pads of our Saddles." 

0 ru The captains "apportioned the horses to the several hunters in order that they 
should be equally rode," thereby preventing any horse "being too constantly 
hunted." 

:\lo quiLo s Clark's party kindled large fires- their horses stood in the smoke to avoid the 
torture. 
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This theft resulted in a reduction of the 
planned Marias scouting party-with extremely 
dangerous consequences erupting in the Blackfeet 

confrontation just two weeks later. 12 

During these few weeks of July practically 
the entire stock had been stolen away. How to 

DATE 

August 18, 1805 

August 19, 1805 

August 22, 1805 

August 24, 1805 

October 23, 1805 

April 18, 1806 

April 20, 1806 

April 23, 1806 

April 28, 1806 

April 29, 1806 

May 5, 1806 

HORSE BUYER'S GUIDE & PRICE INDEX* 
1805 - 1806 

(LEWIS AND CLARK EXPEDITION) 

SELLER 

Shoshones 

Shoshones 

Shoshones 

Shoshones 

Chinooks 

Skillutes 

Eneshers 

Eneshers 

? 

Wahhowpuns 

Wahhowpuns 

? 

PRICE PAID 

3 "very good horses"-"uniform coat, pair ofleggings, a few hand
kerchiefs, three knives and some other small articles ... about 20 $ 
in the U. States." 

"A good mule cannot be obtained for less than three and some
times four horses and the most indifferent are rated at two horses. 
their mules generally are the finest I ever saw without any com
parison." 

5 "good horses" @ "six dollars a peice in merchandize" 

3 horses; for each: "an ax, a knife, handkerchief and a little 
paint;" 1 mule; same as above plus "another knife, shirt, hand
kerchief & pair of legings" (price was double that for a horse) 

for "this butiful one" Lewis gave "our smallest canoe" plus "a 
Hatchet & few trinkets" 

4 horses@ double price paid to Shoshones and Flatheads. 

2 horses, as payment for medical treatment (and massage) of 
Chief's wife, trinkets to children; 1 horse for "a large kittle" . 4 
horses for "two of our kettles." 

Clark offered "a blue robe, callico shirt, a handkerchief , 5 parcels 
of paint, a Knife, a wampom moon, 4 braces of ribin, a piece of 
Brass and about 6 braces of yellow beeds, also my large blue 
blanket for one, my Coat Sword & Plume none of which seem to 
entice these people ." 

Charbonneau bought one horse for a "Shirt & 2 lether Sutes of his 
wife." 

1 white horse "very eligant" Chief Yellep wanted a kettle. Instead 
Clark gave his "Swoard, & 100 balls & powder & Some Small 
articles ." 

2 horses, Lewis gave medals, sundry articles & "one of my case 
pistols and several hundred rounds of ammunition." 

1 "eligant grey mare" for a phial of eye water and opening an 
abcess. 

*NOTE: How many 1993 U.S. dollars would be required to equal one 1805 dollar in purchasing power? An "impres
sionistic" comparison can be calculated from tables published by the Bureau of Labor Statistics (BLS), U.S . Depart
ment of Labor, Consumer Price Indexes (CPI). Applying the suggested formula for calculating Index changes, $861 .50 
on average in 1993 would be required for the "equivalent" of one dollar in 1805, measuring "average change in prices 
over time in a fixed market basket of goods and services" for all urban consumers (obviously quite distinct from 
frontier exchanges). See Historical Statistics of the United States, Colonial Times to 1970 (U.S. Department of 
Commerce, Bureau of the Census, Sept. 1975) with BLS CPI dated 1/13/94 for All Urban Consumers 1913-1993. 
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account for this hemorrhaging? Was it failure of 
military discipline in maintaining security? Or 
lack of know-how in controlling restive animals? 
Or simply professional expertise of the thieves?13 

These losses, seemingly due to negligence, must 
have been devastating to the captains- finding their 
vital investment, so laboriously and expensively 
acquired, suddenly disappear in the night. 

HORSE HIGHS AND LOWS 
Acquiring horses and adapting to threats 

against them was a constant challenge. High and 
low points in the morale of the expedition had 
been linked with horses-joy and revival on find
ing them at the Shoshones in August of 1804, 
but pain and humiliation on losing them in the 
plains in the summer of 1806. The expedition's 
experience echoes a saying attributed to the 
Omaha Indians: "A horse you may possess but 
never own." 16 

It was a saying which Chief Blackbird of the 
Omahas must have known. And indeed it was 
the figure of Blackbird which had earlier drama
tized to Lewis and Clark the intimate bond be
tween man and horse in the West, a bond ex-

pressed in burial customs observed among nu
merous nations along the route. On Blackbird's 
death in 1800, his followers had "buried him 
according to his wishes, sitting erect on a horse 
on top of a high hill overlooking the Missouri so 
that he might 'watch"' the river traffic below.17 
Lewis and Clark had visited this site (near present 
day Macy, Nebraska) on August 11, 1804 and 
decorated it with flags. 

Returning there on their homeward journey 
in 1806, as they swept downstream below that 
bluff, might they have recollected their own vivid 
ties with horses, back in the "turrible moun
tains" - how horses had made the difference be
tween success and failure, life and death? ...... A 
sobering reflection-which inevitably brings to 
mind once again the Tunnessee wilderness of 
October 1809 when Meriwether Lewis rode alone 
on the 'frace, while his companion stayed behind 
searching for two missing horses. 

Foundation member Robert R. Hunt is a 
frequent contributor to WPO. He is a mem
ber of the WPO editorial board. 

-NOTES-
10See the Oxford English Dictionary for distinction bet\veen 
these terms: "picket" = to tether (i.e., by rope, cord or 
other fastening) a horse, etc. to a picket or peg fixed in the 
ground; "hobble" = to tie or fasten together the legs of (a 
horse or other beast) to prevent it from straying, kicking, 
etc. with cords or leathern straps. Cf. also Eijah Harry 
Criswell, Lewis & Clark-Pioneering Linguistics, University 
of Missouri Studies, Vol. XV, No. 2, April 1, 1940, Colum
bia, MO, pp. 47-8, 64. 
111f the captains did indeed carry with them Ephraim Cham
bers' Cyclopedia: or, An Universal Dictionary of Arts and 
Science ... with the supplement and modern improvements 
incorporated in one alphabet by Abraham Rees ... (London, 
1778-86 and later)-as Donald Jackson thought possible (see 
Bulletin of the Missouri Historical Society, Vol. 36, No. 2, 
Oct. 1959-Jul. 1960, pp. 3-13)-they and Drouillard would 
have had available a very specific set of instructions for 
accomplishing the operation. This may or may not have 
been "the common way" referred to by Lewis. See Volume 
II of Chambers Article on "Gelding" which further counsels 
that "the wane of the moon is preferred as the fittest time." 
12The author is indebted to Arlen Large for citing the seri
ous operational consequences of this theft. In letter to the 
editor dated June 7, 1994, Large noted that Lewis "origi
nally had planned to take six men with him on his recon
naissance of the Marias. With the loss of...horses from his 
herd he had to cut this escort back to three. Would the 
Blackfeet later have dared to mess with seven soldiers, in-

eluding the leader, as they tried to do with just four?" 
13See Vernam, pp . 210-11 for discussion of horse stealing as 
"the highlight of Indian existence" -which "must not be 
judged by the precept of the white man's Eighth 
Commandment" ... "success depended on skill, bravery, and 
physical prowess, being commonly rated a higher honor 
than killing an enemy." 
14Milo M. Quaife, ed., The Journals of Captain Meriwether 
Lewis and Sergeant John Ordway ... (State Historical Soci
ety of Wisconsin, Collections, Vol. XXII, Madison, 1916), 
p . 293 . Ordway's entry of October 5, 1805 states that "a 
stirrup Iron" [underlining added] was used to brand the 38 
horses left with the Nez Perces ... Wayne Williams, a long
standing member of our 'frail Heritage Foundation and stu
dent of horse lore, believes that Lewis's branding iron re
ferred to herein could not have been used to brand horses. 
His opinion is in concert with that of Manfred R. Wolfenstine, 
in The Manual of Brands and Marks, (University of Okla
homa Press, Norman, 1970, p. 103) who assumes that this 
iron (dimensions and design as illustrated) "was not used 
to brand animals but rather to mark bales of specimens 
which were sent back east wrapped in hides." ... The brand 
may be too large for branding horses; it is also too intricate 
in design and manufacture to be considered as having been 
forged en route by Private Shields, the expedition black
smith. Though not listed in the inventory, the iron must 
have been part of the freight accompanying the party on 
debarking from Camp Dubois in May 1804 ... that "stirrup 

8 WE PROCEEDED ON-------------------------- -------- FEBRUARY 1995 
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See You At the Fair 
 
In the past 200 years, there have been a number of major events commemorating the Lewis and 
Clark expedition and related themes. In 1904, there was the Louisiana Purchase Centennial 
Exposition in St. Louis, MO. This event was also known as the St. Louis World’s Fair. A famous 
song has a line: “Meet me in St. Louis, Louie, meet me at the fair.” In the summer and autumn of 
1905, Portland, OR hosted a great extravaganza, The Lewis and Clark Exposition. Now, the 
United States is preparing to commemorate the Lewis and Clark expedition bicentennial in 
2003–2006. 
 
 
1. At the end of the students’ course of study about the Corps of Discovery, have them plan, 

organize, research, design, construct, publicize, operate and present a “Lewis and Clark 
Expedition Fair.” This fair will be about the people, places and events associated with the 
expedition. This fair can be an all-school event for other schools in your area, a community 
fair or a community bicentennial event. Be sure to invite the students’ parents too. 
a. The presentations can be in any of the following formats: booth, table, demonstration, 

activity, interview, role-playing, game, quiz, wall display, “museum” exhibit, mural or 
any combination of these. 

b. The following is a partial list of potential Lewis and Clark expedition themes for the 
booths and displays: 

 
Monticello, VA 
Washington, D. C. 
Louisiana Purchase 
Philadelphia, PA 
Harpers Ferry, VA (now WV) 
President Jefferson’s Letter of Instructions to Lewis 
Pittsburgh, PA 
Down the Ohio River 
Camp DuBois 
Military Aspects/Uniforms/Supplies 
Members of the Expedition 
Seaman/Newfoundland Dogs 
Expedition Boats/Keelboat/Pirogues/Dugout Canoes 
Native American Boats/Bull Boats/Canoes of the Lower Columbia River 
Maps/Mapping 
Celestial Navigation 
Grave of Sgt. Floyd or gravesites of other members of the expedition 
Native American cultures of the Lower Missouri River 
Jefferson Peace Medals and other “Indian Presents” 
The Big Bend of the Missouri River 
Winter of 1804-1805/Fort Mandan 
Native American cultures of the Upper Missouri River 
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Flags/United States/British/French/Spanish/Russian American Company 
Hired Interpreters 
Prairie Dogs 
American Bison (Buffalo) 
Items sent back with the keelboat in the spring of 1805 
Making buckskin clothing 
The Great Falls of the Missouri River/Portage 
Landmarks/Geological Features 
Native American cultures of the Intermountain West 
Horses 
Foods (expedition, Native American, agricultural, natural) 
The Rocky Mountains/Continental Divide 
Plants and Animals “New to Science” 
Plants and Birds named in honor of Lewis and Clark 
Native American cultures of the Plateau 
The Columbia River/“Great Falls of the Columbia,” Long and Short Narrows, and 
Cascades 
Endangered (salmon) or extinct species (condor) 
Native cultures of the Lower Columbia River and adjacent Pacific Coast 
“Ocian In View” 
Winter of 1805–1806/Fort Clatsop Weather 
Journey Home 
Exploring the Marias River 
Exploring the Yellowstone River/Pompey’s Pillar 
Welcome in St. Louis 
History of the journals, scientific specimens and ethnographic objects of the expedition 
American Philosophical Society 
Lewis and Clark expedition sites today 
Lewis and Clark expedition aspects of your state 
Books About the Lewis and Clark Expedition 
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Two Sides of the Coin 

Captains Meriwether Lewis and William Clark brought a number of special medals known as 
presidential peace medals to give as gifts to ranking chiefs of the Native American villages they 
encounter along the route. They carried the out-dated small, round, President Washington 
“Seasons” medals which depicted agricultural scenes. Lewis and Clark also had with them three 
sizes of the round, President Jefferson peace medal. These were made of hollow silver sides held 
together with a metal band around the perimeter with a loop at the top. The profile of Thomas 
Jefferson and the date were on the obverse side. Clasped hands, a tomahawk crossed by a pipe 
and the words, “Peace and Friendship,” were on the reverse side. 

With the approaching bicentennial commemoration of the Lewis and Clark expedition in 2003-
2006, we will see more and more articles in newspapers and magazines. One issue is the image 
for the obverse side of the new one dollar coin. An assortment of commemorative medals and 
coins will also become available. 

1. Students will research the definitions for the following words:

a. Coin
b. Currency

c. Medal
d. Commemorative

e. Obverse side
f. Reverse side

2. Examine a number of coins. Which is the obverse side of each? Which is the reverse side
of each? What are the characteristics of each side which allowed you to determine the
obverse and reverse sides? Have you seen the image for your state in the “States”
quarters series? How were these images selected? Do you feel they are representative of
your State? Why or why not?

3. Establish two teams for a debate.
a. Have each team read the two articles (in this unit) about the image of Sacagawea

on the new dollar coin. Allow several days for each team to do any additional
research and prepare for the debate.

b. Each team will read and agree to follow the “Rules of Debate” (in this unit).
c. Hold the debate for the class or all-school. The proposed resolution is: “The

Image of Sacagawea (rather than that of the Statue of Liberty) should be on the
new dollar coin.”

d. After the debate, hold a class or all-school election to choose which image they
prefer for the coin.

e. Post the results of the election.
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4. Have each student design his/her own commemorative medal for the Lewis and Clark 

bicentennial. Display the designs. Have the student explain why he/she feels the elements 

and images of his/her design are important to the commemoration of the Corps of 

Discovery. Students will then add their medal design to their own journals. 

 

Jefferson Peace Medal 
Obverse Side 

 
Photo of modern reproduction, © 2011 by Kristopher K. Townsend. 

Reverse Side 

 
Photo of modern reproduction, © 2011 by Kristopher K. Townsend. 

 

 

  



Lewis and Clark Bicentennial Commemorative Medal 
Designed by _________________ _ 

Obverse Side 

Reverse Side 
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Rules of Debate 
 

1. Select a neutral moderator. Give the moderator a gavel. 

2. Affirmative Team (2-3 students) has three minutes to give their reasons supported with facts 
and information for supporting the resolution. 

3. Opposing Team has one minute to ask any questions of the Affirmative Team. 

4. Opposing Team (2-3 students) has three minutes to give their reasons supported with facts 
and information for being against the resolution. 

5. Affirmative Team has one minute to ask any questions of the Opposing Team. 

6. Affirmative Team has three minutes for rebuttal. Each person is paired with a member of the 
Opposing Team. Each person will have one minute of rebuttal to the Opposing Team’s stand. 
Only the paired person on the Opposing Team may answer back. 

7. Opposing Team has three minutes for rebuttal. Each person is paired with a member of the 
Affirmative Team. Each person will have one minute of rebuttal to the Affirmative Team’s 
stand. Only the paired person on the Affirmative Team may answer back. 

8. Affirmative Team has two minutes to make any closing statements. 

9. The audience will vote on the resolution using a ballot system. 

10. Announce the ballot results. Hold a class discussion about the debate process, the issue and 
the results. 
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Congressman pushes for statue, 

1

not Indian guide, on dollar coin 
W

ASHINGTON (AP) - A citizen advisory
committee thought it had chosen the figure for 

the new dollar coin, with a 6-1 vote in favor of 
Sacajawea, the young Shoshone woman who guid
ed explorers Lewis and Clark. 

But Treasury Secretary Robert Rubin hasn't 
announced whether he will approve the panel's June 
9 recommendation. And a member of the panel, 
Rep. Michael Castle, R-Del., has complicated the 
matter by sponsoring legislation to require that the 
coins depict the Statue of Liberty instead. 

It's not that Castle, who is chairman of the House 
Banking monetary subcommittee, finds Sacajawea, 
who led Lewis and Clark to the Pacific Ocean near
ly two centuries ago, "objectionable in any way," 
he wrote in a letter Monday to fellow lawmakers. 
Rather, he wrote, the Statue ''would be a far, far bet
ter choice." 

''Choosing Lady Liberty to grace the face of 

what should soon be the most popular and widely 
u�ed item of U.S. coinage or currency would be
choosing the most universal symbol of our country
and the value we hold in common,'' he said.

Castle said he is pushing for a House vote before 
Congress recesses next rrionth for vacation because 
Rubin ''seems poised to affirm the recommendation'' 
of Sacajawea. 

Treasury spokeswoman Michelle Smith declined 
to say whether Rubin had already decided to accept 
the recommendation or, if not, when he would 
decide. 

U.S. Mint officials want a final design by the end 
of this year so they can begin minting the new coin 
by 2000, when they expt"ct to run out of dollars 
bearing the portrait of 19th century feminist Susan 
B. Anthony, minted from 1979 to 1981.

Congress last year ordered the Treasury Depart
ment to produce a new dollar coin the same size as 

Sacajawea: Depictions 

the Anthony dollar but colored gold and with a dis
tinct edge, so it could be readily distinguished from 
the quarter. 

It left the design to Rubin. He decided the coin 
should bear the likeness of a woman or women, 
real or symbolic,' but not ·of anyone living, and 
appointed a citizens' advisory panel, chaired by: 
Castle, to recommend a more specific ''design con
cept." 

The panel, with only Castle voting no, recom
mended that the new coin bear the image of "Lib
erty, represented by a Native American, inspired 
by Sacajawea and other Native American women.'' 

The wording was both pragmatic - no one knows 
what Sacajawea actually looked like - and a com
promise between panel members who wanted a real 
woman of history on the coin and those who want
ed an allegorical symbol. 

See Sacajawea, Page 14 

Continued from Page I 
But, Castle said in the letter asking lawmakers to support his bill, ''the 

design of our circulating money should not be the result of a compromise 
among interest groups, it should not be political in any way and it should 
not be an attempt to right some wrong or appease a segment of the popu
lation.'' 

However, another member of the advisory panel, Patricia McGuire, pres
ident of Trinity College in Washington, criticized Castle for "undermin
ing what was truly a citizen-participation process." 

McGuire said it was important that the coin ''honor not some stylized 
representation of a woman but ... the life and deeds of a real woman.'' 

"For too long, the women of this country have had to sit back and allow 
depictions of real men on our coinage but, except for the Susan B. Antho
ny-dollar, never a real woman,'' she said. ''Half the citizens of this coun
try are in danger of being relegated to icon status rather than real person 
status." 



Sacajawea 
wins duel 
with Lady 
Liberty 
W

ASHINGTON (AP) - Sacajawea,
Lewis and Oark's Indian guide, will

appear on a new dollar coin scheduled to start 
circula'lng in 2CXX), Treasury Secretary Robert 
Rubin has decided. 

In accepting the recommendation of a cit
izen's advisory committee, Rubin today 
brushed aside the strong objections of the: 
senim Republican lawmaker who had spon
sored the legislation authorizing the new coin. 

Sacajawea was the young Shoshone woman 
who joined the expedition of Meriwether Lewis 
and William Oark in 1804 and, with a baby in 
her arms, guided the explorers across the 
Rocky Mountains to the Pacific Ocean. 

No one knows for sure what she looked like, 
but a citizens advisory panel meeting in 
Philadelphia voted 6-1 on June 12 to recom
mend that the face of the new dollar "bear a 
design of Liberty represented by a native 
American woman, inspired by Sacajawea'' 

. Rubin had directed the committee to choose 
a woman or women, real or symbolic, for the 
coin. Panel members said they believed it was 
important that a real woman of historical 
in:iportance be chosen for the coin, which is talc- . · 
ing the place of a coin depicting 19th century 
women's rights advocate Susan B. Anthony. 

''For too long, the women of this country 
have had to sit back and allow depictions of real 
men on our coinage but, except for the Susan 
B. Anthony dollar, never a real woman," said
r anel member Patricia McGuire, president of
Trinity College in Washington.
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The Susan B. Anthony dollar, minted from 
1979 to 1981, never achieved wide circulation 
primarily because it looked and felt too much 
like a quarter. The new coin, though the same 
size as the Anthony coin, will be colored gold 
and have a different edge than the quarter. 

However, a member of the panel, Rep. 
Michael Castle, R-Del., who is chairman of the 
House Banking monetary subcommittee, 
believes the controversy over the design of 
the Anthony dollar contributed to its failure. 

· He wants the Statue of Liberty to go on the
new coin and has introduced a bill that, if 
passed by Congress and signed by President 
Clinton, would overturn Rubin's decision. 

"Choosing Lady Liberty to grace the face 
of what should soon be the most popular and 
widely used item of U.S. coinage or currency 
would be choosing the most universal symbol 
of our country and the values we hold in com
mon," he wrote this week in a letter. 

"The design of our circulating money 
should not be the result of a compromise 
among interest groups, it should not be polit
ical in any way and it should not be an attempt 
to right some wrong or appease a segment of 
the population," he wrote. 

II 
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Content Knowledge Standards by Lesson 
Unit 2: Social Studies 

 
The lessons in Unit 2 provide students with opportunities to develop and practice the following 
content knowledge standards and benchmarks which are organized by discipline (alphabetical 
order) for each lesson. However, there is one content knowledge standard and benchmark which 
is relevant to all lessons in this unit. To save pages, this one is listed first. 

Language Arts 

General skills and strategies for reading a variety of informational texts: 

• Uses new information to adjust and extend personal knowledge. 
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An American Legacy 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

Social group, general implications of groups membership, different ways that groups function: 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands that a variety of factors contribute to the ways in which groups respond 
differently to their physical and social environments and to the wants and needs of their 
members. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 

• Understands roles as learned behavior patterns in group situations (e.g., team member). 

• Understands that all behavior is affected by both inheritance and experience. 
Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

• Knows major conflicts in American society that have arisen from diversity (e.g., suffrage 
and other rights of Native Americans, conflict about civil rights of minorities and women, 
ethnic conflicts). 
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• Knows ways in which conflicts about diversity can be resolved in a peaceful manner that 
respects individual rights and promotes the common good. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 

Location of places, geographic features, patterns of environment: 

• Knows the relative location of size of and distances between places. 

• Knows the factors that influence spatial perception (e.g., culture, education, age, gender, 
occupation, experience). 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

Understanding that culture and experience influence people’s perception of places and regions: 

• Understands ways in which people view and relate to places and regions differently. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows ways in which communities reflect the cultural background of their inhabitants. 

Understanding of the patterns and networks of economic interdependence: 

• Understands historic and contemporary economic trade networks. 

• Understands historic and contemporary systems of transportation and communication in 
the development of economic activities. 

Understanding of changes that occur in the meaning, use, distribution and importance of 
resources: 

• Understands the relationship between resources and exploration, colonization and 
settlement of different regions. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and 

• movement. 
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• Knows historic and current conflicts and competition regarding the use and allocation of 

• resources. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

• Understanding of global development and environmental issues: 

• Understands how the interaction between physical and human systems affects current 
conditions. 

History 

Basics of historical perspective: 

• Chronological relationships, patterns of change and continuity in the historical succession 
of related events. 

• Understand that historical accounts are subject to change based on newly uncovered 
records and interpretations. 

Basics of historical perspective and analyze: 

• Impact specific individuals had on history. 

• Influence ideas had on a period of history. 

• Effects of specific decisions had on history. 

• United States expansion after 1801 (especially the Louisiana Purchase) and how it 
affected relations with Euro-American powers and Native American cultures. 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process and: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

• Uses style and structure appropriate for specific audiences and purposes (e.g., to 
entertain, to influence, to inform). 

• Writes, organizes and presents information that reflects knowledge about the topic. 

• Writes in response to significant issues in a journal or other sources. 

• Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

Gathering and using information for research purposes: 

• Uses a variety of strategies to identify topics (e.g., group discussion, brainstorming). 



 © 2001 Lewis and Clark Trial Heritage Foundation  2.84 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

• Evaluates the reliability of primary and secondary source information and uses 
information accordingly in reporting on a research topic. 

General skills and strategies of the reading process: 

• Identifies the author’s purpose. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Seeks peer help to understand information. 

• Determines the effectiveness of techniques used to convey viewpoint. 

• Uses discussions with peers as a way of understanding information. 

Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Responds to questions and comments. 

• Reads aloud to class. 

• Presents prepared reports to class. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 

• Recognizes situations in which a variety of conclusions can be drawn from the same 
information. 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies) and: 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Basic troubleshooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 
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• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 

Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations and: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 

Technology 

Understanding of the relationships among science, technology, society and the individual: 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 

  



 © 2001 Lewis and Clark Trial Heritage Foundation  2.86 

Consider the Source 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

Social group, general implications of groups membership, different ways that groups function: 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Knows that human beings have different interests, motivations, skills and talents. 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 

History 

Basics of historical perspective: 

• Understand that historical accounts are subject to change based on newly uncovered 
records and interpretations. 

• Know what of primary and secondary sources are and understand the motives, 

• interests and bias expressed in these sources (e.g., letters, journals, artifacts, oral 
tradition, hearsay, illustrations, photos, magazine and newspaper articles and other forms 
of media). 

• Basics of historical perspective and analyze: 

• Historical fiction as to the accuracy of its content. 

Language Arts 

General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

Gathering and using information for research purposes: 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 
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• Evaluates the reliability of primary and secondary source information and uses 
information accordingly in reporting on a research topic. 

General skills and strategies of the reading process: 

• Identifies the author’s purpose. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Identifies the author’s viewpoint in an informational text. 

• Uses new information to adjust and extend personal knowledge. 

• Differentiates between fact and opinion in informational text. 

• Determines the effectiveness of techniques used to convey viewpoint. 

• Evaluates the clarity and accuracy of information. 

• Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 

• Recognizes situations in which a variety of conclusions can be drawn from the same 
information. 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Decision-making techniques: 

• Analyzes personal decisions in terms of the options that were considered. 
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It’s About Time 

Arts (Connections) 

Connections among the various art forms, other disciplines: 

• Understands how the characteristic materials of various arts (e.g., sound in music, visual 
stimuli in visual arts, movement in dance, human interrelationships in theatre) are used to 
transform similar events, scenes, emotions, or ideas. 

• Understands characteristics of works in various art forms that share similar subject 
matter, historical periods, or cultural context. 

Arts (Visual Arts) 

Media techniques, and processes related to the visual arts and: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Behavior Studies 

Social group, general implications of groups membership, different ways that groups function: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands that affiliation with a group can increase the power of members through 
pooled 

• resources and concerted action. 

• Understands that a variety of factors contribute to the ways in which groups respond 
differently to their physical and social environments and to the wants and needs of their 
members. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows major conflicts in American society that have arisen from diversity (e.g., suffrage 
and other rights of Native Americans, conflict about civil rights of minorities and women, 
ethnic conflicts). 
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• Knows ways in which conflicts about diversity can be resolved in a peaceful manner that 
respects individual rights and promotes the common good. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Economics 

Concept that scarcity of productive resources requires choices: 

• Understands that scarcity of resources necessitates choice at both the personal and the 
societal levels. 

• Understands that the evaluation of choices is subjective and differs across individuals and 

• societies. 

Geography 

Location of places, geographic features, patterns of environment: 

• Knows the approximate location of major continents, mountain ranges, and bodies of 
water on Earth. 

Characteristics and uses of spatial organization on Earth’s surface: 

• Understands principles of location, (e.g., based on costs, market, resource, transportation, 
climate). 

Understanding of the physical and human characteristics of place: 

• Knows the causes and effects of changes in a place over time (e.g., physical changes such 
as forest cover, water distribution, temperature fluctuations; human changes such as 
urban growth, land use and development). 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

• Understanding that culture and experience influence people’s perception of places and 
regions: 

• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 
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Understanding of the nature, distribution, migration of human populations: 

• Knows the spatial distribution of population. 

• Knows the causes and effects of human migration (e.g., European colonists, African 
slaves to America, the effects of physical geography on national and international 
migration, cultural factors). 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows the similarities and differences in characteristics of culture in different regions 
(e.g., in terms of environment and resources, technology, food, shelter, social 
organization, beliefs and customs). 

• Understands how different people living in the same region maintain different ways of 
life (e.g., cultural differences of Native American groups and European groups). 

• Understands how cultures differ in their use of similar environments and resources. 

Understanding of the patterns and networks of economic interdependence: 

• Knows the various ways in which people satisfy their basic needs and wants through the 
production of goods and services in different regions. 

• knows how regions are linked economically and how trade affects the way people earn 
their living in each region. 

• Understands historic and contemporary economic trade networks. 

• Understands historic and contemporary systems of transportation and communication in 
the development of economic activities. 

Understanding of the patterns of human settlement and their causes: 

• Knows reasons for similarities and differences in the population size and density of 
different regions (e. g., length of settlement, environment and resources, cultural 
traditions, historic accessibility). 

Understanding of how human actions modify the physical environment: 

• Understands the environment consequences of people changing the physical 
environment. Understanding of changes that occur in the meaning, use, distribution and 
importance of resources: 

• Knows the relationship between economic activities and resources. 

• Understands the relationship between resources and exploration, colonization and 
settlement of different regions. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and 

• movement. 
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• Knows historic and current conflicts and competition regarding the use and allocation of 
resources. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

• Understanding of global development and environmental issues and: 

• Understands how the interaction between physical and human systems affects current 
conditions. 

History 

Basics of historical perspective: 

• Chronological relationships and patterns, and construct and interpret multiple tier time 
lines. 

• Chronological relationships, and patterns of change and continuity in the historical 
succession of related events. 

• Understand that historical accounts are subject to change based on newly uncovered 
records and interpretations. 

Basics of historical perspective and analyze: 

• United States expansion after 1801 (especially the Louisiana Purchase) and 

• how it affected relations with Euro-American powers and Native American cultures. 

• Impact of the expansion of Euro-American influences on the Native American cultures. 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process: 

• Writes, organizes and presents information that reflects knowledge about the topic. 

Gathering and using information for research purposes: 

• Uses a variety of strategies to identify topics (e.g., group discussion, brainstorming). 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

• Organizes information and ideas from multiple sources in systematic ways (e.g., 
timelines or outlines). 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

• Uses discussions with peers as a way of understanding information. 
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• Evaluates the clarity and accuracy of information. 

Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

Life Skills (Thinking and Reasoning) 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Orders information and events chronologically or based on frequency of occurrence. 

Basic troubleshooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 
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Ordinary People 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

Social group, general implications of groups membership, different ways that groups function: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Understands that affiliation with a group can increase the power of members through 
pooled 

• resources and concerted action. 

• Understands that a variety of factors contribute to the ways in which groups respond 
differently to their physical and social environments and to the wants and needs of their 
members. 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Knows that human beings have different interests, motivations, skills and talents. 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 

• Understands that many skills can be practiced until they become automatic, and that if the 
right skills are practiced, performance may improve. 

• Understands roles as learned behavior patterns in group situations (e.g., team member). 

• Understands that all behavior is affected by both inheritance and experience. 
Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

Health 

How environmental and external factors affect individual and community health and: 
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• Knows cultural belief, socioeconomic considerations, and other environmental factors 
within a community that influence the health of its members. 

• Understands how peer relationships affect health. 

• Understands how environment influences the health of the community. 

How to maintain mental and emotional health and: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

History 

Basics of historical perspective and analyze: 

• Impact specific individuals had on history. 

• Effect of “chance events” had on history. 

Language Arts 
General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

• Uses style and structure appropriate for specific audiences and purposes (e.g., to 
entertain, to influence, to inform). 

• Writes, organizes and presents information that reflects knowledge about the topic. 

• Writes narratives by establishing context, establishing setting, point of view, uses detail 
to develop theme and character( s), and adds movement and gestures. 

• Writes in response to significant issues in a journal or other sources. 

Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

General skills and strategies for reading a variety of informational texts: 

• Determines the effectiveness of techniques used to convey viewpoint. 

Speaking and listening as tools for learning: 
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• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

• Presents prepared reports to class. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Understands that one way to make sense of something is to think how it is like something 
more familiar. 

• Orders information and events chronologically or based on frequency of occurrence. 

• Basic troubleshooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 

Contributing to the overall effort of a group: 

• Engages in active listening. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 
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15 Stars and 15 Stripes 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

• Understands that each culture has distinctive patterns of behavior that are usually 
practiced by most of the people who grow up in it. 

Social group, general implications of groups membership, different ways that groups function: 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

• Knows major conflicts in American society that have arisen from diversity (e.g., suffrage 
and other rights of Native Americans, conflict about civil rights of minorities and women, 
ethnic conflicts). 

• Knows ways in which conflicts about diversity can be resolved in a peaceful manner that 
respects individual rights and promotes the common good. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

History 

Basics of historical perspective and analyze: 

• Influence ideas had on a period of history. 

• United States expansion after 1801 (especially the Louisiana Purchase) and 

• how it affected relations with Euro-American powers and Native American cultures. 
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• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

Gathering and using information for research purposes: 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

• Uses discussions with peers as a way of understanding information. 

Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Responds to questions and comments. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Articulates abstract relationships between existing categories of information. 

• Imagining the West 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 
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• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

Social group, general implications of groups membership, different ways that groups function: 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

Civics 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Economics 

Concept that scarcity of productive resources requires choices: 

• Understands that scarcity of resources necessitates choice at both the personal and the 
societal levels. 

• Understands that the evaluation of choices is subjective and differs across individuals and 
societies. 

Geography 

Location of places, geographic features, patterns of environment: 

• Knows the relative location of size of and distances between places. 

• Knows the factors that influence spatial perception (e.g., culture, education, age, gender, 
occupation, experience). 

Characteristics and uses of spatial organization on Earth’s surface: 

• Understands the spatial organization of places through such concepts as location, 
distance, direction, scale, movement, and region. 

Understanding of the physical and human characteristics of place: 

• Knows the causes and effects of changes in a place over time (e.g., physical changes such 
as forest cover, water distribution, temperature fluctuations; human changes such as 
urban growth, land use and development). 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

Understanding that culture and experience influence people’s perception of places and regions: 
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• Understands ways in which people view and relate to places and regions differently. 

• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Understands how cultures differ in their use of similar environments and resources. 

Understanding of the patterns and networks of economic interdependence: 

• Understands historic and contemporary systems of transportation and communication in 
the development of economic activities. 

Understanding of changes that occur in the meaning, use, distribution and importance of 
resources: 

• Understands the relationship between resources and exploration, colonization and 
settlement of different regions. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and movement. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

History 

Basics of historical perspective: 

• Chronological relationships, and patterns of change and continuity in the historical 
succession of related events. 

Basics of historical perspective and analyze: 

• Impact specific individuals had on history. 

• Influence ideas had on a period of history. 

• Foreign (Euro-American) claims and traditional territories (Native American) on the 
North American continent in the early 1800s. 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

General skills and strategies of the reading process: 

• Identifies the author’s purpose. 
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• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

General skills and strategies for reading a variety of informational texts: 

• Identifies the author’s viewpoint in an informational text. 

• Evaluates the clarity and accuracy of information. 

• Speaking and listening as tools for learning: 

• Contributes to group discussions and asks questions to enrich classroom discussions. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

Life Skills (Thinking and Reasoning) 

Basic troubleshooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Technology 

Understanding of the relationships among science, technology, society and the individual: 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 
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By Water and By Land 

Arts (Connections) 

Connections among the various art forms, other disciplines: 

• Understands how the characteristic materials of various arts (e.g., sound in music, visual 
stimuli in visual arts, movement in dance, human interrelationships in theatre) are used to 
transform similar events, scenes, emotions, or ideas. 

• Understands characteristics of works in various art forms that share similar subject 
matter, historical periods, or cultural context. 

Arts (Theatre) 

Designing and producing informal and formal productions: 

• Selects and creates elements of scenery, properties, lighting, and sound to signify 
environments, costumes and makeup to suggest character. 

Arts (Visual Arts) 

Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

• Understands that each culture has distinctive patterns of behavior that are usually 
practiced by most of the people who grow up in it. 

Social group, general implications of groups membership, different ways that groups function: 

• Understands that different groups, societies, and cultures may have different ways to 
meeting similar wants and needs. 

• Understands that affiliation with a group can increase the power of members through 
pooled resources and concerted action. 

• Understands that a variety of factors contribute to the ways in which groups respond 
differently to their physical and social environments and to the wants and needs of their 
members. 

Understanding that interactions among learning, inheritance, and physical development affect 
human behavior: 

• Knows that human beings have different interests, motivations, skills and talents. 

• Understands that human beings can use the memory of their past experiences to make 
judgements about new situations. 
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• Understands that many skills can be practiced until they become automatic, and that if the 
right skills are practiced, performance may improve. 

• Understands roles as learned behavior patterns in group situations (e.g., team member). 

• Understands that all behavior is affected by both inheritance and experience. 

Civics 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 

Location of places, geographic features, patterns of environment: 

• Knows the approximate location of major continents, mountain ranges, and bodies of 
water on Earth. 

• Knows the relative location of size of and distances between places. 

• Knows the factors that influence spatial perception (e.g., culture, education, age, gender, 
occupation, experience). 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

• Understanding that culture and experience influence people’s perception of places and 
regions: 

• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Understands how different people living in the same region maintain different ways of 
life (e.g., cultural differences of Native American groups and European groups). 

Understanding of the patterns and networks of economic interdependence: 

• Understands historic and contemporary systems of transportation and communication in 
the development of economic activities. 

Understanding of changes that occur in the meaning, use, distribution and importance of 
resources: 
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• Understands the relationship between resources and exploration, colonization and 
settlement of different regions. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and movement. 

• Knows historic and current conflicts and competition regarding the use and allocation of 
resources. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

Health 

How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

History 

Basics of historical perspective: 

• Chronological relationships and patterns, and construct and interpret multiple tier time 
lines. 

Basics of historical perspective and analyze: 

• Effect of “chance events” had on history. 

• Effects of specific decisions had on history. 

Language Arts 

General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

Gathering and using information for research purposes: 

• Uses a variety of strategies to identify topics (e.g., group discussion, brainstorming). 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 
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General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

• Seeks peer help to understand information. 

• Determines the effectiveness of techniques used to convey viewpoint. 

• Uses discussions with peers as a way of understanding information. 

Speaking and listening as tools for learning: 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

• Presents prepared reports to class. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Understands that one way to make sense of something is to think how it is like something 
more familiar. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Basic troubleshooting and problem-solving techniques: 

• Analyzes the problems that have confronted people in the past in terms of major goals 
and obstacles to those goals. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Decision-making techniques: 

• Analyzes important decisions made by people in the past in terms of possible alternatives 
that were considered. 

• Analyzes personal decisions in terms of the options that were considered. 

• Analyzes decisions that were major turning points in history and describes how things 
would have been different if other alternatives had been selected. 

Life Skills (Working With Others) 

Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 
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• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 

Technology 

Understanding of the relationships among science, technology, society and the individual: 

• Knows that science cannot answer all questions and technology cannot solve all human 
problems or meet all human needs. 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 

Nature of technological design: 

• Evaluates a product or design (e.g., does design meet the challenge to solve a problem) 
and make modifications based on results. 

• Identifies appropriate problems for technological design. 
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See You At the Fair 

Arts (Connections) 

Connections among the various art forms, other disciplines: 

• Understands how the characteristic materials of various arts (e.g., sound in music, visual 
stimuli in visual arts, movement in dance, human interrelationships in theatre) are used to 
transform similar events, scenes, emotions, or ideas. 

• Understands characteristics of works in various art forms that share similar subject 
matter, historical periods, or cultural context. 

Arts (Visual Arts) 

Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Use of structures and functions of art: 

• Knows some of the effects of various visual structures (e.g., design elements such as line, 
color, shape) and functions of art. 

• Understands what makes various organizational structures effective (or ineffective) in the 
communication of ideas. 

• Knows how the qualities of structures and functions of art are used to improve 
communication of ideas. 

Range of subject matter, symbols, and potential ideas in visual arts: 

• Knows how visual, spatial, and temporal concepts integrate with content to communicate 
intended meaning in artwork. 

• Knows different subjects, themes, and symbols (through context, value, and aesthetics) 
which convey intended meaning in artwork. 

• Understands how visual, spatial, temporal, and functional values of art are tempered by 
culture and history. 

Visual arts in relation to history and cultures: 

• Understands the historical and cultural contexts in art. 

• Understands how factors of time and place (e.g., climate, resources, ideas, technology) 
influence visual, spatial, or temporal characteristics that give meaning or function of art. 

Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 
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Social group, general implications of groups membership, different ways that groups function: 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture. 

• Understands how the diverse elements that contribute to the development and 
transmission of culture function as an integrated whole. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

• Knows major conflicts in American society that have arisen from diversity (e.g., suffrage 
and other rights of Native Americans, conflict about civil rights of minorities and women, 
ethnic conflicts). 

• Knows ways in which conflicts about diversity can be resolved in a peaceful manner that 
respects individual rights and promotes the common good. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Geography 

Concepts of regions: 

• Understands ways regional systems are interconnected (e.g., watersheds and river 
systems, regional connections through trade, cultural ties between regions). 

• Understanding that culture and experience influence people’s perception of places and 
regions: 

• Understands ways in which people view and relate to places and regions differently. 

• Knows how technology affects the ways in which culture groups perceive and use places 
and regions. 
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• Knows the ways in which culture influences the perception of places and regions (e.g., 
belief systems, language and tradition). 

Understanding of the nature and complexity of Earth’s cultural mosaics: 

• Knows the similarities and differences in characteristics of culture in different regions 
(e.g., in terms of environment and resources, technology, food, shelter, social 
organization, beliefs and customs). 

• Knows ways in which communities reflect the cultural background of their inhabitants. 

• Understanding of the patterns and networks of economic interdependence: 

• Understands historic and contemporary systems of transportation and communication in 
the development of economic activities. 

How geography is used to interpret the past: 

• Knows how physical and human geographic factors have influenced major historic events 
and movement. 

• Knows historic and current conflicts and competition regarding the use and allocation of 
resources. 

• Knows the ways in which the spatial organization of society changes over time. 

• Knows significant physical features that have influenced historic events. 

Health 

How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 

• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

History 

Basics of historical perspective: 

• Chronological relationships, and patterns of change and continuity in the historical 
succession of related events. 

Basics of historical perspective and analyze: 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process: 

• Uses style and structure appropriate for specific audiences and purposes (e.g., to 
entertain, to influence, to inform). 

Gathering and using information for research purposes: 
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• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

• General skills and strategies of the reading process: 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

• Uses prior knowledge and experience to understand and respond to new information. 

• Determines the effectiveness of techniques used to convey viewpoint. 

• Evaluates the clarity and accuracy of information. 

Life Skills (Thinking and Reasoning) 

Analyzing chronological relationships, patterns: 

• Understands that personal values influence the types of conclusions people make. 
Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Orders information and events chronologically or based on frequency of occurrence. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Basic troubleshooting and problem-solving techniques: 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Examines different options for solving problems of historical importance and determines 
why specific courses of action were taken. 

Life Skills (Working With Others) 

Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Identifies and uses the strengths of others. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Working well with diverse individuals, in diverse situations: 

• Works well with the opposite gender. 
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• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 

Physical Education 

Social and personal responsibility associated with participation in physical activity: 

• Understands how participation in physical activity fosters awareness of diversity (e.g., 
culture, ethnic, gender, physical). 

• Includes persons of diverse backgrounds and abilities in physical activity. 

Technology 

Understanding of the relationships among science, technology, society and the individual: 

• Knows that science cannot answer all questions and technology cannot solve all human 
problems or meet all human needs. 

• Knows ways in which technology has influenced the course of history (e.g., agriculture, 
medicine, transportation, communication). 

Nature of technological design: 

• Evaluates a product or design (e.g., does design meet the challenge to solve a problem) 
and make modifications based on results. 
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Two Sides of the Coin 

Arts (Connections) 

Connections among the various art forms, other disciplines: 

• Understands how the characteristic materials of various arts (e.g., sound in music, visual 
stimuli in visual arts, movement in dance, human interrelationships in theatre) are used to 
transform similar events, scenes, emotions, or ideas. 

• Understands characteristics of works in various art forms that share similar subject 
matter, historical periods, or cultural context. 

Arts (Visual Arts) 

Media techniques, and processes related to the visual arts: 

• Uses art materials and tools in a safe and responsible manner. 

• Understands what makes different art media, techniques, and processes effective (or 
ineffective) in communicating various ideas. 

Use of structures and functions of art; 

• Knows some of the effects of various visual structures (e.g., design elements such as line, 
color, shape) and functions of art. 

• Understands what makes various organizational structures effective (or ineffective) in the 
communication of ideas. 

• Knows how the qualities of structures and functions of art are used to improve 

• communication of ideas. 

Range of subject matter, symbols, and potential ideas in visual arts; 

• Knows how visual, spatial, and temporal concepts integrate with content to communicate 
intended meaning in artwork. 

• Knows different subjects, themes, and symbols (through context, value, and aesthetics) 
which convey intended meaning in artwork. 

• Understands how visual, spatial, temporal, and functional values of art are tempered by 
culture and history. 

Visual arts in relation to history and cultures; 

• Understands the historical and cultural contexts in art. 

• Understands how factors of time and place (e.g., climate, resources, ideas, technology) 
influence visual, spatial, or temporal characteristics that give meaning or function of art. 

Characteristics and merits of artwork: 

• Understands how artwork from various eras and cultures may elicit a variety of 
responses. 

• Knows that artworks are created and related to historical and cultural contexts. 
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Behavior Studies 

Group and cultural influences that contribute to human development, identity, behavior: 

• Understands that the way a person views an incident reflects personal beliefs, experiences 
and attitudes. 

Social group, general implications of groups membership, different ways that groups function: 

• Knows that language, stories, folktales, music, and artistic creations are expressions of 
culture. 

• Understands how language, literature, the arts, architecture, other artifacts, traditions, 
beliefs, values, and behaviors contribute to the development and transmission of culture. 

• Understands that groups have patterns for preserving and transmitting culture even as 
they adapt to environmental and/or social change. 

Elements of conflict, cooperation, and interdependence among individuals, groups and 
institutions: 

• Understands how role, status, and social class may affect interactions of individuals and 
social groups. 

Civics 

Understanding of the role of diversity in American life and the importance of shared values, 
political beliefs, and civic beliefs in an increasingly diverse American society: 

• Knows a variety of forms of diversity in American society (e.g., regional, linguistic, 
ethnic, socioeconomic). 

• Knows how diversity encourages cultural creativity. 

• Knows major conflicts in American society that have arisen from diversity (e.g., suffrage 
and other rights of Native Americans, conflict about civil rights of minorities and women, 
ethnic conflicts). 

• Knows ways in which conflicts about diversity can be resolved in a peaceful manner that 
respects individual rights and promotes the common good. 

Understanding of how the world is organized politically into nation-states, how nations states 
interact with one another, issues surrounding U. S. foreign policy: 

• Knows that the world is divided into nation-states that claim sovereignty over a defined 
territory and jurisdiction over everyone within it, and understands why the nation-state is 
the most powerful form of political organization at the international level. 

• Knows that most important means used by nation-states to interact with one another (e.g., 
trade, diplomacy, cultural exchanges, treaties and agreements, humanitarian aid, 
economic incentives and sanctions, military force and the threat of force). 

Health 

How to maintain mental and emotional health: 

• Knows behaviors that communicate care, consideration, and respect of self and others. 
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• Understands how one responds to the behavior of others and how one’s behavior may 
evoke responses in others. 

History 

Basics of historical perspective: 

• Understand that historical accounts are subject to change based on newly uncovered 
records and interpretations. 

Basics of historical perspective and analyze: 

• Impact specific individuals had on history. 

• Influence ideas had on a period of history. 

• Significance of the Lewis and Clark Expedition including its role as a scientific 
expedition and its relations with Native American cultures. 

Language Arts 

General skills and strategies of the writing process: 

• Uses a variety of prewriting strategies (e.g., makes outlines, uses published pieces as 
writing models, brainstorms, builds background knowledge). 

• Writes, organizes and presents information that reflects knowledge about the topic. 

Stylistic and rhetorical aspects of writing: 

• Uses descriptive language that clarifies and enhances ideas. 

Gathering and using information for research purposes: 

• Uses a variety of resource materials to gather information for research topics (e.g., 
magazines, newspapers, dictionaries, journals and atlases). 

• Determines the appropriateness of an information source for a research topic. 

General skills and strategies of the reading process: 

• Determines the meaning of unknown words using a glossary or dictionary. 

• Uses specific strategies to clear up confusing parts or text (e.g., rereads text, consults 
another source, draws upon background knowledge or asks for help.) 

• Reflects on what has been learned after reading and formulates ideas, opinions or 
personal responses to text. 

• Extends general or specialized vocabulary. 

General skills and strategies for reading a variety of informational texts: 

• Summarizes and paraphrases information in texts. 

• Uses prior knowledge and experience to understand and respond to new information. 

• Identifies the author’s viewpoint in an informational text. 

• Seeks peer help to understand information. 
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• Differentiates between fact and opinion in informational text. 

• Determines the effectiveness of techniques used to convey viewpoint. 

• Evaluates the clarity and accuracy of information. 

Speaking and listening as tools for learning: 

• Listens and responds to oral directions. 

• Responds to questions and comments. 

• Listens to classmates and adults in order to understand speaker’s topic, purpose or 
perspective. 

Life Skills (Thinking and Reasoning) 

Basic principles of presenting an argument: 

• Uses facts from books, articles and databases to support an argument. 

• Makes basic distinction between information that is based on fact and information that is 
based on opinion. 

• Compares and contrasts the credibility of differing accounts of the same event. 

• Understands that when people try to prove a point, they may at times select only the 
information that supports it and ignore the information that contradicts it. 

• Identifies techniques used to slant information in subtle ways. 

• Understands that to be convincing, an argument must have both true statements and valid 
connections among them. 

Analyzing chronological relationships, patterns: 

• Uses formal deductive connectors (“if…then,” “not,” “and,” “or”) in the construction of 
deductive arguments. 

• Understands that some aspects of reasoning have very rigid rules but other aspects do not. 

• Understands that personal values influence the types of conclusions people make. 

• Recognizes situations in which a variety of conclusions can be drawn from the same 
information. 

Mental processes that are based on identifying similarities and differences (compares, contrasts, 
classifies): 

• Understands that one way to make sense of something is to think how it is like something 
more familiar. 

• Articulates abstract relationships between existing categories of information. 

• Compares different sources of information for the same topic in terms of basic 
similarities and differences. 

Apply basic troubleshooting and problem-solving techniques: 
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• Identifies alternative courses of action and predicts likely consequences of each. 

• Represents a problem accurately in terms of resources, constraints, and objectives. 

• Evaluates the feasibility of various solutions to problems; recommends and defends a 
solution. 

Life Skills (Working With Others) 

Contributing to the overall effort of a group: 

• Demonstrates respect for others in the group. 

• Engages in active listening. 

• Evaluates the overall progress of a group toward a goal. 

• Contributes to the development of a supportive climate in groups. 

Use conflict-resolution techniques: 

• Identifies goals and values important to opponents. Working well with diverse 
individuals, in diverse situations: 

• Works well with the opposite gender. 

• Works well with people from different ethnic groups. 

Effective interpersonal communication skills: 

• Displays politeness with others. 

• Communicates in a clear manner during conversations. 

Leadership skills: 

• Occasionally serves as a leader in groups. 

• Occasionally serves as a follower in groups. 
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